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How to prevent youth crime in Macedonia? 

 

Blerta Ahmedi Arifi  

PhD Cand. PhD Assistant on Criminal Law, Faculty of Law - South East European University,  

Tetovo - Republic of Macedonia 

 

Abstract 

This research paper analyzes the policy of Republic of Macedonia on preventing youth crime. It gives a focus 
on some main points of the topic, such as: The institutional measures there are implemented to prevent youth 
crime, such as the legislation and the national strategies of the state; The analysis of the special and general 
preventive effect of the penal sanctions for children. Also, there is presented the analysis of the influence of 
some social factors as preventive measures for the youth delinquency, such as: The education system; The free 
time of the youth people; The role of their family; The economic level of the childrenôs families; The circle of 
persons who they accompany and the access to the mass media. During this study there are used some 
methods, such as: The literature review for this topic and the interpretation of the legal provisions for youth 
crime; The survey and the interviews made with secondary school pupils and the comparative method used for 
some social factors, as some like more relevant beside others for preventing the youth crime. The results and 
conclusions of this research paper will contribute on finding the most relevant measures on preventing the 
youth/child crime in Macedonia. 

Keywords: Prevention of youth crime, preventive policy, measures, social factors. 

 

Introduction 

The preventive characteristics of the criminal sanctions is expanded in two areas: On the General prevention of the crime 
and on its special prevention. The general Prevention - signifies the influence to the citizens, and in particular on the children 
or youth people to not commit crimes. This is achieved by causing fear to them from the sentenced penalties to the 
incriminating offenders. And, the Special prevention signifies on preventing the perpetrator of the crime to (not) do again 
the same or another crime.  

In the following, there are presented the data on the number of children convicted, for the time period 2006-2015, based 
on the data published by the State Statistical Office of the Republic of Macedonia. 

The number of convicted persons in Republic of Macedonia during the period of 2006-2015 

 

Table 1. (State Statistical Office of the Republic of Macedonia, 2016) 

2006 2007 2008 2009 2010 2011 2012 2013 2014 2015

Adults 9280 9639 9503 9801 9169 9810 9042 9539 1168310312

Minors 844 676 715 748 547 722 556 473 461 348

Convicted persons in Republic of Macedonia (2006-2015) 
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From the data presented in table 1, we can see the difference of the total number of the convicted offenders during this ten 
years period of time (2006-2015) in Macedonia. It is obviously presented the number of young offenders is quite smaller in 
difference with adult offenders. Also another positive indicator is the decreased number of the minors convicted during the 
last years. This is another incentive element for analyzing the preventive measure that may have been effective on this 
reduction of youth crimes in our country especially for the last years! In this point it takes us to give the answers to these 
two hypothesis: 

How effective have preventive measures proved to be against the crime of children in RM? 

How much has the aim of the special prevention of the criminal sanctions in convicted children for criminal actions been 
achieved in Macedonia?  

The number of reported, accused and convicted children during the period of 20062015 

Table 2 
Year  

 
Reported 

 
Accussed 

 
Offended 

2006 1500 987 844 
2007 1229 839 676 
2008 1355 981 715 
2009 1519 1030 748 
2010 1244 750 547 
2011 1163 1002 722 
2012 1001 778 556 
2013 1005 657 473 
2014 972 712 461 
2015 772 465 348 

Table 2 (State Statistical Office of the Republic of Macedonia, 2016) 

In Table n. 2 we can see the number of reported children, those accused and those convicted for each year, from which 
we can clearly see the difference in numbers of criminal acts from one phase of criminal procedure to another, thus showing 
that not every single criminal case that is initiated with criminal charges in the preliminary stage will reach the accusatory 
stage; and also not every issue prefixed with charges will reach the judicial review, namely will be concluded by a sentencing 
decision/court verdict! And this fact is especially taken into account when it comes to a suspect, an accused or a defendant 
who is a child, taking into consideration the special and pivileged treatment that children have throughout the criminal-legal 
system, with the sole purpose - protection of the childôs interest! 

Table 3 Number of convicted children in the Republic of Macedonia during the period of 2006-2015 and the number 
of convicted female children during the same period 

Year 
Total  

2006  2007  2008  2009  2010  2011  2012  2013  2014  2015  

844  676  715  748  547  722  556  473  461  348  

Females -  24  38  49  20  22  9  24  16  22  

(Perpetrators of criminal offences in 2014, Skopje, 2015, Statistical review / State statistical office of the Republic 
of Macedonia, Population and social statistics,2.4.16.08) 

In Table n. 3, the number of convicted children in the Republic of Macedonia for the duration of the time period specified in 
the research is shown, while specifying the number of the total number of the convicted children for each year as well as 
the number of female children that have been convicted during this time period. In 2006 we have 844 convicted children, 
in 2007 a total of 676 convicted children, in 2008 a total of 715 convicted children, in 2009 a total of 748 convicted children, 
in 2010 a total of 547 convicted children, in 2011 a total of 722 convicted children, in 2012 a total of 556 convicted children, 
in 2013 a total of 473 convicted children, in 2014 a total of 461 convicted children, and in 2015 a total of 348 convicted 
children. Something that can be noticed immediately in this table is the fact that there is a tendency of decline in ht e 
numbers of convicted children in our country, during the last few years, especially if we make a comparison between the 
first years that this research covers and the last years, where we see that the number of convicted children has decreased 
by 50%. (Arifi, 2017) 
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Another indicator in Table n.2 reflects the number of female children that have been convicted, compared to the total 
number of convicted children. In this case as well it is hardly impossible to notice the relation of the children from both 
genders, in the context of their inclination to committing criminal acts. We can see a very small number of female children 
convicted along the ten year period that the research covers compared to that of male children. Namely, for 2006 from a 
total of 844 convicted children, there are no published data in the State Statistical Office of the Republic of Macedonia for 
the number of convicted female children; In 2007 from a total of 676 convicted children only 24 are female children. In 2008 
from a total of 715 only 38 female children are convicted for criminal offence; During 2009 from a total of 748 only 49 female 
children are convicted; During 2010 from a total of 547 convicted children only 20 were females; During 2011 from a total 
of 722 convicted children only 22 were females; During 2012 from a total of 556 convicted children only 9 females; In 2013 
from a total of 473 convicted children only 24 are females; In 2014 from a total of 461 convicted children only 16 were 
females and in 2015 from a total of 348 convicted children only 22 of them were. (Arifi, 2017) 

Thus, from these numbers we can conclude that the female minors, namely the children belonging to the female gender, 
are less included compared to the male children to commit criminal act, and this can be seen in the very small percentage 
of convicted female children during the period of 2007-2015. Also, if we can say that the overall number of convicted children 
has positively decreased in the last years, the same cannot be said specifically for the number of convicted female children, 
because as we can see in the table this number has e relatively stable state with an average that fluctuates between 20 to 
40 female children convicted during the year. This tendency of decline of the number of the convicted children from 
20122013 and onwards, can be related to some dilemmas, or solutions, like for example priority in pronunciation by 
competent authorities and in enforcement of noncriminal measures against children - assistance and protection measures, 
which might have contributed to the decrease of the number of convicted children, given that these non-criminal measures 
were imposed on them. Thus, it is possible that the number of convictions has decreased rather than the criminal 
phenomenon of children in the country. This question can be somewhat cleared up if we analyze the number of reported 
children, namely children towards whom criminal charges were raised during the years of research in table. 1. However, 
we can normally analyze other factors that might have influenced the decrease of the number of convicted children, such 
as the preventive measures on child crime, which might have actually yielded success in decreasing the criminality of 
children these past years! (Arifi, 2017) 

 The legal regulations for prevention of the childrenõs crime 

The Law on Justice for Children 

The positive law which regulates the criminal law for children in Republic of Macedonia (for all persons 7 - 18 years old), 
on its sixth part titled ñPrevention of childrenôs delinquencyò, articles 154-159 regulates the issues for the competent public 
organs for working on preventing the youth crime. (Law on Justice for Children of Republic of Macedonia, 2013) There is 
established a special public organ named The State Council for the Prevention of Childrenôs Crime. This State Council shall 
be independent and independent in the performance of the activities determined by this law. It is composed of 15 members 
elected by the Parliament of the Republic of Macedonia for a term of five years, with the right to re-election, of which: - 
seven members of the State Council are proposed by the Minister of Justice and are representatives of the Ministry of 
Justice, The Ministry of Labor and Social Policy, the Ministry of Education and Science, the Ministry of Interior Affairs, the 
Public Prosecutor's Office of the Republic of Macedonia, the Supreme Court of the Republic of Macedonia and the Bar 
Association of the Republic of Macedonia; Eight members of the State Council are selected by ranks of a public 
announcement, among the prominent scientific and professional workers who are working on the protection of the interests 
of the children, one of which is from the ranks of the non-governmental organizations for the protection of children. The 
State Council shall have its seat in the Ministry of Justice and a representative from the Ombudsman shall participate in 
the work of the Council. (Law on Justice for Children of Republic of Macedonia, 2013)(art. 154) 

The state administration bodies, courts, public prosecutors, as well as legal persons who perform public authorizations in 
the area of schooling, education and protection of children, are obliged to cooperate with the State Council for the 
accomplishment of its functions. (art 155). 

The State Council has the following competencies: 

- Adopts the National Strategy for the Prevention of Child Offense, 

- Approves programs and annual plans for the implementation of the program, 
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- Adopts a Regulation for its work, 

- Proposes funds in the budget calculation proposal of the Ministry of Justice necessary for his work, 

- Provides initiatives to improve legal solutions and opinions on draft laws that are important for the protection of children's 
rights and prevention of child offenses, 

- Launches initiatives for broader recognition of citizens with children's rights and debates on healthy families, protection of 
children from narcotics, alcoholism and other addiction diseases, education and education issues, public relations media 
and for other factors that influence the prevention of child offenses, 

- Initiates research and studies on child offense problems, 

- Cooperates with international organizations and bodies engaged in the protection of children's rights and prevention of 
child delinquency, 

- Prepares annual reports on its work and situation in the area of children's rights and child delinquency, which it submits 
to the Parliament and the Government of the Republic of Macedonia, the Judicial Council and the Supreme Court of the 
Republic of Macedonia ï who are obliged to review and take appropriate measures and activities in accordance with their 
competences (art. 156) 

The Council of Municipalities, Municipalities of the City of Skopje and the City of Skopje appoints the Municipal Council and 
the City Council of Skopje to Prevent Child Delinquency. (art.158,1.) Municipal councils adopt annual programs for their 
work approved by municipal councils and the City Council of Skopje, regulations for its work in the region of the municipality 
and the city of Skopje, perform work to monitor the situation, set up an initiative for upgrading them and developing programs 
to involve the local community in preventing child delinquency and treating perpetrators of actions that are foreseen as a 
criminal offense and misdemeanor by law. The municipal councils, at least once a year, inform the council of the municipality 
or the city of Skopje and the State Council for Prevention of Child Delinquency. (art.159). 

National Strategy for Juvenile Prevention (2010-2020)  

This is the first strategy in the Republic of Macedonia aimed at determining the strategic guidelines and priorities for 
preventing juvenile delinquency and has been adopted by the State Council for the Prevention of Juvenile Delinquency. 
(Golomeova, 2013)1 

The integral part of this Strategy are: (National Strategy for Juvenile Prevention (2010-2020) of R.M.) 

- Prevention of juvenile delinquency is an essential part of prevention of crime in society; 

- The successful prevention of juvenile delinquency requires efforts by the whole society to ensure a harmonious 
development of adolescents, with respect and promotion of their personality since the earliest childhood; 

- Young people should have an active role in society and should be considered as subjects, and not as passive objects of 
socialization or control; 

- The focus of any preventive program should be the well-being of young people from their early childhood; 

- Policies and measures of prevention should avoid stigmatization and punishment of children who with their behavior do 
not cause serious harm to their own development or development of others, but rather endeavor to understand the problem 
and accept the responsibility for the child; 

- Prevention services and programs should be developed locally and supported by the community. 

The main challenges and strategic guidelines identified in this 

Strategy refer to the primary, secondary and tertiary 

prevention. Namely, the objectives of this Strategy are to introduce programs for prevention of juvenile delinquency, 
coordination, organization and multidisciplinary approach to this issue, assessing and assessing factors that increase 

                                                           
1 http://eprints.ugd.edu.mk/10409/1/MAGISTERSKA%20PDF.pdf 
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juvenile delinquency, as well as intensive international cooperation in the field of prevention of juvenile delinquency. 
(Golomeova, 2013) 

Analysis of some social factors as preventive measures for youth crime: 

The following presented results are based in the Survey made on September 2017 in three secondary schools in 
Macedonia, with 120 pupils ages 15-18 years old. The nature of the questions of the questionnaire were formulated based 
on the assessment of the impact of some social factors that can most often influence the appearance of the deviant and 
criminal actions among young people. Also in the other hand the same factors can appear as preventive measures on the 
criminal behavior of the young people. 

The focus of the questions was on the following factors: 

The influence of the educational system, respectively how much widespread violence in schools is and how much 
endangered / protected are students at school! 

What preventive measures do schools take to prevent deviant actions of young people? 

The influence of the family on young people. 

The influence of the circle of people with whom young people are associated, 

The free time (after school activities) 

Media mass (TV, Internet etc.) 

Here are some results from the survey: 

The School effect on preventing crime: 

 

On the question on have the pupils have attended to any lecture on how to prevent crime, most of them (70%) have replies 
with No, and only 30% have answered Yes. It was obvious that only in one of the three schools the study was made, there 
haw been some programs on informing the children on how to prevent crime. And it, was reported that there have been 
some police officers who have held lectures to the pupils on what behaviors are crimes based on the countries legislation 
and some other aspects on how to prevent these acts. But, the negative indicator is that in the most cases, the respondents 
were not informed about this topic! 
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The other question about how often do the students have meetings/consultations with the competent persons in their 
schools for giving to them advices and support, as the pedagogue and the psychologist, the answers were desperate. 
70.6% of the students answered that they never meet these personnel of the school, and the others answered with once a 
year or 2/3 times a year. This results are also desperate, because there is indisputable the role of the pedagogue and the 
psychologist in the schools. Having in consider the age of the students in secondary schools it is unjustified the passivity 
of these persons on doing/not doing their job! 

 

 

On the question did the students think that it should be increased the level of security in their school, we came with results 
of 68.3% who said Yes, and 31.7% who said No. It means that most of the students do not feel safe in their schools. The 
schools should take more strict and rigorous measures on protecting their students and making them feel same during their 
stay there.  

 

 

On the question on did the students consider that they have too much free time after finishing the classes, we came with 
results that 59.2 % answered Yes, and the others consider that they do not have much free time after school. This question 
is made with the aim to get answers and be confirmed our hypothesis that in Macedonia the children have much free time, 
and that this is one of the factors that indicates the appearance of the deviant acts of the young people. There are not such 
opportunities for free activities where the youth can spend the time after schooling. For ex. The students who finish their 
classes about 13.30 p.m. they do not really have some opportunities offered by the state or the school where they can be 

How often you have meetings with the pedagogue / psychologist of the school? 

Do you think it should be increased the security in the school? 

Do you have too much free time after finishing your classes? 
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involved. And, that is why it often happens they the young people spend their free time on coffee bars and can be involved 
on negative/criminal acts where they meet adults who can easily manipulate and incriminate them in different acts, like 
drug trafficking, alcohol usage, theft, group fighting etc.! 

 

On the question about the influence of the family on the behavior of the youth people, it is again proved that the family is 
the main factor in preventing the delinquency of juveniles. That is because 85% of the students answered that their family 
has very much influence on their behavior, and the other less of them said that the family has not too much influence on 
them and the smallest number of the respondents answered that the family does not have influence at all on them!  

 

 

On the question about what the friends opinion means to the young people, 53% answered that it is most important what 
their friends think about them or their behavior. $3 .3% answered that it is not much important their friend opinion and only 
4 % of them do not care of the friends opinion. It is proved that in most cases the delinquent acts are presented in the 
young population only because they are part of one or another group in their school! 

 

On the question about the influence of the Internet information on the young peopleõs behavior, we got 70% 
positive answers that Internet can be an inspirational/motivational tool for manifesting a negative act. Only 30% of 

How much influence does your family has on your behavior? 

How much important is what your friends think 

about you/your behavior? 

Can you get inspired on making a negative behavior from the Internet 

information you get? 
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the respondent said that they can not be inspired from the Internet on acting negatively, respectively to commit 
any delinquent or criminal act. This is also another indicator that Internet can be often the most preventive tool for 
youth crimes or the opposite-provocative factor for criminal acts.  

Conclusion 

Preventing youth crime can be done only if there a cooperation between all the competent state institutions on improving 
the social conditions for the youth peopleôs welfare. It is better to prevent rather than to correct and in Macedonia there has 
to be much done on more aspects for reducing and preventing youth crime. 
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Abstract 

The process of generating the general lexicon into terms, also named process of terminology, relates to the 
semantic source of the word. This process enriches terminology not only on the level of the form, by embedding 
in a specified terminological system, but,  mainly in that of the content/substance, supplementing it with concepts 
that maintain links with its base meaning (with the general language). The word thus appears as a bridge 
between the general and the terminological lexicon, such as: knife, sieve (common words) and terms: knife1 
(filet carver) (mechanic); knife2 (engraver) (mechanic); sieve1 (vibratory) (construction, mechanic), sieve2 
(mortar) (construction). Terminology as a special lexical subsystem in itself enters into a relationship with the 
layers of the general language lexicon and exchanges with them, by borrowing some of them and by utilizing it 
for its needs. This lexicon, deriving from outside of the terminology, consists of lexical units that enter into it in 
an invariable form, but with modified content; by meeting the needs of the terminological systems with terms. In 
this paper, we present groups of terms formed on the basis of the meanings of common words, presented in the 
1980 Glossary and related to different elements of ordinary life, such as tools and kitchen appliances. 

Keywords: common words, technical terms, kitchen appliances, terminology. 

 

Introduction 

The process of generating the general lexicon in terms, also named the process of terminology, relates to the semantic 
source of the word. This process enriches terminology not only on the level of the form, by embedding in a specified 
terminological system, but,  mainly in that of the content/substance, supplementing it with concepts that maintain links with 
its base meaning (with the general language). The word thus appears as a bridge between the general and the 
terminological lexicon, such as: fork1 (cardan shaft)(mech.),fork2 (jointer)(mech.),fork3 (instructional) (mech. constr.) etc. On 
the other hand, these units, passing from one field of knowledge to another, enrich them with different conceptual content, 
following to an anew terminology process of the unit, such as: plate1 (wavy (mech.), plate2 (cutter) (mech.), plate3 (scales 
pan) (mech.).  

Although as far as the form concerns, the terminological systems get overloaded with the same form in term of content, the 
units subject of terminology process increase the common conceptual basis of words and terms, thus reinforcing the 
interaction ability of the terms between each other concerning the various fields of knowledge. E. Vyster (Eugen Wüster)1, 
concerning the occurrence, points out: ñThe expression with one sign of the meanings of the different facilitates their 
connection with each other and alleviates the collaboration of the specialists of the fields close to each other", for instance 
room: room (of gases)(construction, mechanic, military); rrënjë1 (bot., math., chem., mech., med.) etc..  

The process of terminology 

A numerous elaborations were written in regard of the process of terminology, by elaborating about the location and role of 
common words of multiple meaning such as point, tooth, head, foot, pocket etc., for formation of the terminology. 

                                                           
1 E. W¿ster,ñEinf¿hrung in die allgemeine Terminologielehre und terminologische Lexikographieò, 3. Auflage. Romanistischer Verlag, 
Bonn, 1991 
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Elaborating the matter the formation of new terminology, A. Duro in the project ñEntrance and issuance of the terms in a 
languageò1, underlines that the term enters easier in use, when becoming a term from a common word, and used in its 
specialized meaning in a certain field of knowledge or human activity. The author demonstrates examples the words 
generated in terms such as head (bolt head), tooth (wheel), krah (lever), window (of evacuation): etc. In the field of linguistics 
Sh. Rrokaj and V. Bello2, apart from elaboration of general problems of linguistic terminology, in addition of the general 
problems addressing of linguistic terminology, the attention is paid as well to the matter of terminology process, noting out 
that "the linguistic terminology system built in this way relies on the Albanian language texture, facilitating its formation. 

The terminology process, as a process of creating a terminology macro-system based on the entry of words into this 
microsystem, functioning as terms, as well as glossology, as a word-raising process in the term, both together can be 
considered within general framework of the semantic development of the word, where the word consists the basis, from 
this point of view always comes primarily before the term. Particular importance is given to the functioning of these 
processes in the semantic structure of the word, which is reflected in glossology, terminology, extermination, and all the 
complex processes of semantic development of each word of the language. This is very important when studying the 
semantics of term in the light of the meaningful development of words.  

Thereby, we can provide as examples dish and sieve, and the word ñdishò is of a special terminological character: DISHE-
S, ~ n. 1. Curved line container of clay, glass, metallic, plastic etc, with raised edges of different sizes and shapes, used 
for keeping liquids and other substances as powdered or grains etc.  Lab dishes. Communication dishes. phys.chem. Dish 
drainer. Clay (soil) dishes. Copper (zinc, aluminum) dishes. Porcelain dishes. Plastic dishes. Kitchen dishes. Household 
dishes. Dishes shelf. Dishes store. Wash up the dishes. the word ñsieveò is of special terminological character but connected 
in a disaggregated form with a series of terminological concepts, presented by relevant word-combination terms: SIEVE, 
Ḑ▪, 1. A tool consisting of a thin silk fabric, or densely metallic net attached to a wooden circle used to separate bran from 
flour or the substance. Silk sieve (wire). Sieve with frequent holes (impenetrable, penetrable). 2. Tech. Metallic sheet or 
netting with frequent holes used to separate something in equipment or mechanism; metal netting through which 
the sand pass through, mortar etc. to get cleaned. Sieves of threshing machine. The sieve of mortar. The coffee machine 
sieve. Take off (change) the sieve. Clean the sieves. 

Given that they are common words generated in terms, for the words it is much easier to widely enter in language use and 
approaching to the general lexicology of the language. The characteristic of the Albanian language is that these terms, 
upon entering the terminology lexicon, have the capability to get in the wider sense of the word formation.  

Extracts of terminology process displayed in philological dictionary   

The meanings of terms generating from the meanings of common words are reflected in the explanatory dictionaries of 
Albanian language in the semantic structures of their words. The study of these words meanings, when appearing as terms 
such as foot (word) and foot (term), which are singled out as such during their use in the relevant field of knowledge, gives 
the opportunity to consider this lexical mediation in relation to the general lexicon, with other terminology lexicon groups, 
as well as with cases of functioning in the discourse practice of each field3. 

The elaboration that has been conducted to the various groups of terms in the explanatory dictionaries, it is noted that the 
terminology of the technical terminology lexicon with the general language from one vocabulary to the other, starting from 
the vocabulary of 1954 until the one of 1980, in terms of semantic-lexical progress is becoming more complex, however, 
from time to time even better distinguished between each other. The phenomena of complexity is related to the addition of 
new terminological concepts (concepts), linked upon a sign, which is related to the terminology process phenomena, where 
the latter also emerges its negative side (the concepts are increased, though the signs remain the same one), as well as 
with the increase of the new terms created through term-formation phase, where signs are added concurrently with 
concepts, in which occasion the signs actually enrich terminology systems. 

Words indicating kitchenware or utensils used with specialized meaning 

                                                           
1 A. Duro, òLindja dhe p±rhapja e termave n± gjuh±ò, n± ñGJUHA JONćò, nr. 2, Tiran±, 1981, f. 40-50. 
2 Sh. Rrokaj, V. Bello, òMbi domosdoshm±rin± e nj± fjalori t± termave t± gjuh±sis± n± gjuh±n ton±ò, Konferenc± shkencore ñGJENDJA 
DHE ZHVILLIMI I TERMINOLOGJISË SHQIPE-PROBLEME DHE DETYRAò, Tiran±, 2009. f. 168-178. 
3 A. Duro, ñTerminologjia si sistemò, Panteon, Tiran±, 2001, f. 21. 
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In the same manner words indicating kitchenware or utensils are being used in relation to their spexialized meaning to 
indicate parts of mechanics, construction and electricity. More precisely letôs check closely as to how these words that 
indicate kitchenware or utensils arise in specialized terms in the field of mechanics, construction and electricity.  

             

 

For example,in case of the fork meaning (1) A small utensil with long handle consisting of several prongs like a pitchfork 
used when eating to pick up pieces of meat, cheese, fruits etc. Plated fork, small forks (for desserts, for appetizers). Forkôs 
prongs. Pick up (eat, take) with fork. Stir the fork. (2) Part of bicycle or motorcycle consisting of two side arms, at the bottom 
of which the front wheel is fastened.  

Find below examples of common words indicating kitchenware, which through the process of terminology generate into 
words with of specialized meaning. 

In the dictionary of 19801 In terminological dictionaries 

FORK, ~ n. 1. A small utensil with long handle consisting of several prongs like a 
pitchfork used when eating to pick up pieces of meat, cheese, fruits etc. Plated 
fork, small forks (for desserts, for appetizers). Forkôs prongs. Pick up (eat, take) 
with fork. Stir the fork.  
2. Part of bicycle or motorcycle consisting of two side arms, at the bottom of which 
the front wheel is fastened. 

fork1 (Cardan shaft)  (mech.) 
fork2 (jointer)  
(mech.) 
fork3 (instructional) (mech. 
constr.) 

SPOON, ~ n. 1. A metallic or wooden gadget, consisting of a small bowl of oval 
shape and with a long handle used for eating dish or other foods especially 
liquids; quantity of food or other substance  such gadget may contain. Big spoon 
ladle, dipper. Aluminum (wooden) spoon.  
Usually a metallic utensil, with a part like a bowl or spatula with a handle or 
extension which is used to pick up something, to stir various substances etc. 
Spoon for coal (ember) fire shovel. Mortar spoon, trowel..  

 
spoon1 (mortar) (constr.) 
    trowel 
spoon2 (excavator) (mech.) 
excavator bucket  
  
spoon3 (formation) (met.) 
 

KNIFE-knives, ~ n. 1. A small utensils with a long metallic cutting edge with a 
wooden or another material used for cutting bread, meat, fruits, vegetables, used 
in medicine etc. Sharp knife. Bread knife. Tobacco knife. Surgical knife. Knife with 
a tip. Double cutting edge knife. Serrated edge knife.  
Metallic and sharp part of a gadget, utensil etc. which is used for cutting or to 

 
knife1 (filet carver) (mech.) 
knife2 (engraver) (mech.) 
 

                                                           
1 Fjalor i gjuh±s s± sotme shqipeò, Tiran±, 1980. 
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mince something, for polishing or smoothing a surface of something. Round knife. 
Cutting (chopping) knife. Carpentry knife. Tornos knife. Plow knife/bladder. 
Knife/bladder of grinding machine. 

DISHE-S, ~ n. 1. Curved line container of clay, glass, metallic, plastic etc, with 
raised edges of different sizes and shapes, used for keeping liquids and other 
substances as powdered or grains etc.  Lab dishes. Communication dishes. 
phys.chem. Dish drainer. Clay (soil) dishes. Copper (zinc, aluminum) dishes. 
Porcelain dishes. Plastic dishes. Kitchen dishes. Household dishes. Dishes shelf. 
Dishes stare. Wash up the dishes.  

 
dish1 (drainer) (agric.) 
dish2 (condenser) (mech.) 

PLATE, ~ n.  1. Small container made of porcelain, zinc, aluminum etc. round in 
shape, deep or shallow curved line, of flattened bottom, used to set in it the food 
we eat etc.; an amount of food such a plate may hold. Deep plates (shallow, flat). 
Food plate. 
2. Flat round plate as a part of something and serves for various tasks. Scales 
pans. The plate of a cutter.  

plate1 (wavy (mech.) 
plate2 (cutter) (mech.) 
plate3 (scales pan) (mech.) 

GLASS, ~ n. 1. Deep container made from glass, crystal etc, mainly of cylindrical 
shape with no handle, used for drinking water, wine etc.; a similar small container, 
often  with a stem, used for various strong beverages (for brandy, cognac etc); as 
to the amount of water or beverages the glass contains. Small (large) glass. 
Glasses made from glass (crystal). Water (wine, brandy, beer) glass.  

 
glass1 (filter) (mech., constr.)  
glass2 (piston) (mech.) 
glass3 (tube) (constr. mech.).) 

FUNNEL, Ḑ▪Ȣ 1. A small cone-shaped container with a thin long tube at the 
apex, used for pouring liquid through it into another bottle or other containers with 
narrow neck. Funnel of tin (glass, immeasurable).Funnel for brandy (oil). Pouring 
through funnel. Funnel in shape. 2. Part of a machinery or a mechanism, cone-
shaped used for cleaning the oils or for pouring something into another container; 
a cone-shaped item used for different purposes. Separating funnel. Grinderôs mill 
funnel.  Funnel of multiplication, a cone-shape tin filled with soil placed on the 
branches of some fruit-bearing trees to emerge roots. 

 
funnel1 (pouring) (mech.) 
funnel2 (loading) (mech. 
constr.) 

LID, COVER Ḑn, 1. The upper part that covers a container, a box etc.; protective 
cover from metal, wood etc. Steel (wooden) lid. The lid of well. The lid of container 
(pot). The jars lids. 5. Stone tile used for paving the yard, dooryard etc. Yard 
(dooryard) with covers/lids. 6. Each of the two graved woods placed on the front 
and back part of the cartôs bed.  

 
lid/cover1 (bearing) 
(mech.) 
lid/cover 2 (wells)  
(constr.)  

CAULDRON/BOILER, Ḑn, 1. A large round metallic container with two handles 
(usually made from copper), used for boiling water, washing laundry, cooking etc. 
2. tech. Part of furnace, locomotive etc. , consisting of a locked metallic container 
producing water steam or processing something in high temperature. 
Locomotiveôs boiler. Vulcanization (distilling) boiler. 

 
cauldron/boiler1 (steam) 
 (mech.) 
cauldron/boiler 2 (mortar) 
(constr.) 
 

SIEVE, Ḑ▪, 1. A tool consisting of a thin silk fabric, or densely metallic net 
attached to a wooden circle used to separate bran from flour or the substance. 
Silk sieve (wire). Sieve with frequent holes (impenetrable, penetrable). 2. Tech. 
Metallic sheet or netting with frequent holes used to separate something in 
equipment or mechanism; metal netting through which the sand pass through, 
mortar etc. to get cleaned. Sieves of threshing machine. The sieve of mortar, The 
coffee machine sieve. Take off (change) the sieve. Clean the sieves. 

 
sieve1  (threshing) 
(constr. mech.) 
sieve2  (mortar) (constr.) 
 

SIFTȟḐ n. 1. A tool consisting usually made from a piece of tin or holey perforated 
leather attached to a wooden circle used to separate cereals from bagasse and 
other dirtiness. Deep sift. Mechanic sift (rotary, vibrating sift). Cylindrical sift. 
Wheat (corn) sifts. The circle of the sift.  

 
sift1 (vibrating) 
(mech.) 
sift2 (wheat) (agric.) 

 

For instance, in case of word plate , with meaning (1) ñsmall container made of porcelain, zinc, aluminum etc. round in 
shape, deep or shallow curved line, of flattened bottom, used to set in it the food we eatò etc.; as to amount of food such a 
plate may hold. Deep plates (shallow, flat). Food plate. (2) Flat round plate as a part of something and serves for various 
tasks. Scales pans. The plate of a cutter, etc. 
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Conclusion 

The meanings of terms generating from the meanings of common words are presented in the explanatory dictionaries of 
the Albanian language in the semantic structures of their words, elaborated further by the terminology dictionaries and 
terminology lecture, written and spoken. The study of these meanings of words when appearing as terms, which are singled 
out as such during use in the relevant field of knowledge, provides an opportunity to examine this lexical mediation in 
relation to the general lexicon, with other terminology lexicons, As well as cases of functioning in the teaching practice of 
each field. 

Elaborating further according the Albanian dictionary (1980), the meanings of words that serve as the basis for terms other 
new meanings can be evidenced (discovered) compared with the meanings that appear in the semantic structure of the 
word. 

Further elaboration of word groups, the meanings of which serve to create terms in the various fields of knowledge, helps 
in the work of compiling both terminology dictionaries and the explanatory language dictionaries. Explicitly, this helps for a 
better analytical differentiation of meanings, as well as for the determination of the fairer and more motivated boundaries 
between one-word terms and word-combination, whereby the latter ones, as the basis have elaboration of multiple meaning 
of, as pointed out above the words such knife, dish, plate etc. 

Given that they are common words generated in terms, for the words it is much easier to widely enter in language use and 
approaching to the general lexicology of the language. The characteristic of the Albanian language is that these terms, 
upon entering the terminology lexicon, have the capability to get in the wider sense of the word formation. 

Words indicating kitchenware or utensils are widely spread during the process of transformation from words of common 
meaning in words with specialized use in various fields of science and technology. The concepts these words indicate fall 
into the system of concepts of the certain field, extending and enriching further the links between them.  

Bibliography 

[1] Dodbiba, L.: ñZhvillimi i terminologjis± gjuh±sore shqipe nga Rilindja e deri sotò n±  ñKONFERENCA E  PARć E STUDIMEVE 
ALBANOLOGJIKEò, f. 183-191, Tiranë, 1965. 

[2] Duro, A.: ñTerminologjia si sistemò PANTEON, Tiran±, 2002. 

[3] Duro, A.: ñTermi dhe fjala n± gjuh±n shqipe (n± rrafshin e form±s dhe t± p±rmbajtjes)ò QSA IGJL, Tiranë, 2009. 

[4] Feka, Th.: ñV±zhgime mbi leksikun terminologjik n± ñFjalorin e gjuh±s s± sotme shqipe (1980)òò në  STUDIME MBI LEKSIKUN 
DHE MBI FORMIMIN E FJALËVE NË GJUHËN SHQIPE III, ASHSH, Tiranë, 1989. 

[5] ñFjalor i terminologjis± tekniko-shkencore 12. Terminologjia e arkitektur±sò (shqip-serbokroatisht-rusisht- frëngjisht), Prishtinë, 
1969. 

[6] ñFjalor i terminologjis± tekniko-shkencore 14. Terminologjia e hidraulik±sò (shqip-serbokroatisht-rusisht-frëngjisht), Prishtinë, 
1973. 

[7] ò Fjalor i gjuh±s s± sotme shqipeò, Tiranë, 1980. 

[8] Kostallari, A.:ñBaza popullore e gjuh±s shqipe dhe i ashtuquajturi puriz±mò n± ñSfò,  nr.2, Tiranë, 1990. 

[9] Leka, F.: ñTermat dhe terminologjia shkencoreò  n±  òSHKENCA DHE JETAò nr. 6,  Tiran±, 1980.  

[10] Pllana, G.: ñStandardizimi i terminologjis± s± inxhinieris± mekanike n± gjuh±n shqipe nevoj± e koh±sò, në ALBANOLOGJIA 
International Journal of Albanology, Vol.1, No:1-2/2014, UDK:81, USHT Tetovë, 2014. 

[11] Pllana, G.: ñStandardizimi i terminologjis± s± inxhinieris± mekanike n± gjuh±n shqipe nevoj± e  koh±sò, në ALBANOLOGJIA 
International Journal of Albanology, Vol.1, No:1-2/2014, UDK:81, USHT Tetovë, 2014. 

[12] Pllana, G.: ò PROCESE Tć TERMINOLOGJIZIMIT Nć GJUHćò, Konferencë shkencore ndërkombëtare QSA, 11 korrik 2015, 
Tiranë, 2015. 

[13] Pllana, G.: òThe study of mechanics terminology in Albanian language (On the level  of general terminology and a 
comprehensive special subfield)ñ, SLATE 2015 Proceedings The Asian Conference on Second Language Acquisition and 
Teacher Education, August 2-4, 2015, Hiroshima, Japoni. 

[14] Qirinxhi, A.: ñShqip±rimi dhe p±rdorimi i disa termave teknik±ò n± ñGJUHA E JONćò nr. 2, Tiran±, 1984. 

[15] Veselaj, N.: ñDrejt standardizimit t± gjuh±s shqipeò, Era, Prishtinë, 2015. 

[16] Xhuvani, A.: ñVepra Iò, Tiranë, 1991. 
Explanation: constr.=construction; mech.=mechanic; agr.=agriculture 

  



           ISBN 

9788890916113 
13th International Conference on Social Sciences 

Vienna, 6-7 October 2017 
Proceedings 

Volume I 

  
21 

The Optional Protocol to the International Covenant on Economic, Social and Cultural 
Rights 
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Abstract 

An Optional Protocol to the International Covenant on Economic, Social and Cultural Rights (ICESCR) was 
adopted by the UN General Assembly on 10 December 2008 and it came into force on 5 May 2013. The protocol 
gives individuals the right to raise complaints about violations of their rights which are enshrined by the covenant. 
Although, an optional protocol regulating the complaint procedure for its sister treaty, the International Covenant 
on Civil and Political Rights, was entered into force in 1976, it was postponed for ICESCR until 2013 because 
of the historic debate discussing whether these rights are  justiciable or not. This division between the treaties 
left the protection of the ESCR in the background. This essay will analyse the extent to which the protocol 
resolved the historical concerns about the protection of economic, social and cultural rights under international 
human rights law. 

Keywords: Protocol, Rights, Social, Cultural 

 

  Introduction 

The General Assembly of United Nations adopted The Universal Declaration of Human Rights, which encapsulates both 
social (economic, social and cultural)  and liberal (civil and political)  human rights, in 1948 when the world was divided into 
two parts as Western and Eastern blocks as a result of the Cold War.1After the adoption of the declaration, the drafting 
process started for a treaty that would provide an international legal protection for human rights. At the beginning of the 
drafting process, it was intended to prepare a single draft treaty protecting all basic human rights of everyone at the same 
level. But there were debates on the nature of the rights, their extends, the possible control mechanisms and the types of 
obligations and duties for states. 2Accordingly, while some supporting an integrated approach to the human rights, the 
majority were in favor of a distinction between the social and the liberal human rights. 

According to Langford, these debates flared up with the beginning of the Cold War depending on different ideological and 
political ideas. In other words, division that the Cold War brought about was also reflected in the human rights area as in 
many parts of life. 3 For instance, while the Western countries were supporting the civil and political rights, the Eastern 
Block gave more importance to the social and economic (ESC) rights. Accordingly, two separate covenants had been 
drafted to protect these rights under international human rights law; International Covenant on Economic, Social and 
Cultural Rights (ICESCR) and the International Covenant on Civil and Political Rights (ICCPR). 

At first glance, it can be said that both blocks were the victors of this argument because both of them reached a treaty 
regulating the rights that they found more significant. However, there were significant differences between the two 
covenants as they had different natures. First of all, the obtainment of the rights for ICESCR was made subject to 
progressive realization while immediate realization was approved for the rights regulated by its sister treaty. Furthermore, 
while the ICCPR was calling states to take domestic judicial measures, the ICESCR ambiguously referred to legal and 
other measures.4 The differences between them were not limited to these; different monitoring mechanisms were also 

                                                           
1 'The Universal Declaration of Human Rights: History of the Document' (United Nations ) 
<http://www.un.org/en/documents/udhr/history.shtml> accessed 25.01.2014 
2 Marco Odello & Francesco Seatzu, The UN Committee on Economic, Social and Cultural Rights (1st, Routledge, USA 2013) 5. 
3 Malcolm Langford, "An Introduction to theOptional Protocol to the International Covenant on Economic Social and Cultural Rights 
[2009] Nordic Journal of Human Rights, vol.27, issue 1, p. 3-4. 
4 ibid 4 
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foreseen for two covenants and finally, while an optional protocol regulating the individual complaints for the ICCPR entered 
into force in 1976, a similar protocol for its sister treaty (ICESCR) had been postponed until 2013. 

All these differences between the two treaties naturally led people to believe that the economic, social and cultural rights 
were less protected than the civil and political rights under  international human rights law. It can be claimed that the famous 
'three generations theory' of Karel Vasak, which actually categorizes the human righst into three groups according to their 
historical evolution, 1  has contributed to this belief by creating an illusionary hierachy between the rights.2 However, an 
optional protocol regulating the complaint process was seen as a remedy to close the gap between the first two generations, 
civil-politic rights and social-economic rights, and entered into force on 5 May 2013. 

This essay discusses how the Optional Protocol to the ICESCR helped to close the gap between the ICCPR and the 
ICESCR in terms of their protection under international human rights law. First of all, the debates on the nature and the 
content of economic, social and cultural rights will be introduced. Then, the birth process of the Optional Protocol will be 
presented by using the works of the Open-Ended Working Group, which was assigned to prepare the draft of the protocol. 
Finally, it will be discussed whether  the protocol can become a remedy to eliminate the imbalance between the sister 
covenants in terms of equal protection of human rights. 

I. The Brief Outline Of The ICESCR  

Before examining  the debates on the ESC rights, briefly looking at the ICESCR will be useful.  The ICESCR was adopted 
on 16 December 1966 to promote better standards of life and social progress for everyone without discrimination. Since it 
is an international treaty, it creates legally binding obligations for state parties. The supervisory body of the covenant is the 
Committee on Economic, Social and Cultural Rights which was established on 29 May 1985.3 As of July 2008, 161 states 
are the parties to the ICESCR4 and some of the rights envisaged by the covenant are; the right to work, the right to form 
and join trade unions and the right to strike and the right to social security including social insurance.5 

II. The Debates On The Nature Of The Economic, Social And Cultural Rights 

The debates, which started during the drafting process of the Universal Declaration of Human Rights and led to the creation 
of the two distinct covenants on the protection of human rights, are mainly based on the justiciability of the ESCR. The main 
concerns of these debates, which are mostly emphasized by the proponents of distinction, can be summarized under three 
titles: the vague character of the ESCR which are limited to positive action, the institutional capabilities and the legitimacy 
concerns. 

A. Vague Character and Being Limited to Positive Action 

One of the key issues, which is frequently recurs to emphasize the differences between the CPR and the ESCR, is the 
vague character of the social rights which are limited to positive action. According to the proponents of the distinction, the 
civil and political rights have more absolute characteristics than the social rights to be enforceable and justiciable in a court. 
It can be claimed that the social rights are mostly uncertain,  but there are also several civil and politic rights which are 
more vague and open-texture than the social rights. For instance, while the right to liberty has an uncertain characteristic, 
the right to education has a more precise frame by specifically stating that the primary education is compulsory and free.6 

 In addition to being vague, the social rights are also compared with the civil and political rights in terms of state action. It 
is argued that the protection of civil and political rights is easier than that of the social rights because it requires negative 

                                                           
5'Definitions and Classifications: First,Second and Third Generations Rights' (Icelandic Human Rights Centre ) 
<http://www.humanrights.is/en/human-rights-education-project/human-rights-concepts-ideas-and-fora/part-i-the concept-of-human-
rights/definitions-and-classifications> accessed 27.01.2014. 
2 'A Hierarchy Of Rights Protection' (Law Teacher 2013) <http://www.lawteacher.net/free-law-essays/administrative-law/a-hierarchy-of-
rights-protection-administrative-law-essay.php> accessed 29.04.2015 
3 'Background Information on the ICESCR' (ESCR-Net 'International Network for Economic, Social & Cultural Rights' ) <http://www.escr-
net.org/docs/i/425251> accessed 01.02.2014. 
4 'The International Covenant on Economic, Social and Cultural Rights' (United Nations Treaty Collection 
2014)<https://treaties.un.org/Pages/ViewDetails.aspx?src=TREATY&mtdsg_no=IV-3&chapter=4&lang=en> accessed 01.02.2014. 
5 Background Information on the ICESCR,( n 6 ). 
6 Aoife Nolan, Bruce Porter, Malcolm Langford, 'The Justiciability of the Economic, Social and Cultural Rights: An Updated Appraisal' 
[2007] CHRGJ Working Paper, No. 15, p. 9. 
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state action while the social rights need positive state action in order to be protected.1 In other words, as Rubin stated,  'it 
is easier to tell governments that they shall not throw persons in jail without a fair trial than they shall guarantee even  
minimum but sufficient standards of living'.2 From this perspective, ESCR can not be justiciable in the courts because they 
are regarded as not specific legal rights but programmatic guidelines for national governmental policies where the 
governments have to take positive measures and actions to enforce and protect them.3Moreover, as taking positive actions 
need money, poor states cannot afford to implement and protect these rights and so cannot be tried in a court in  case of 
violation of these rights. 

 However, according to Karan, this approach ignores that the CPR may also require positive actions. For 
instance, for the implementation of the right to a fair trial (art 14 of the ICCPR), undoubtedly, the governments have to avoid 
unfair trial. However, in addition to this negative obligation, several positive obligations also arise, such as development of 
the judicial bodies or the training of the members of the judiciary.4 Another response to the arguments of the distinction 
supporters stems from the claim that the protection of the CPR is irrelevant without the protection of the ESCR. To exemplify 
this argument, it can be said that without the protection of the right to  adequate food (art 11 (2) of ICESCR) or the right to 
health (art. 12 of ICESCR), the protection of the right to life (art. 6 of ICCPR) would be irrelevant.  

B. Institutional Capabilities 

The second objection to the justiciability of the ESCR is that there is not a competent forum to deal with the specific and 
social questions. In other words, international authorities could not have enough knowledge about the local conditions of 
the states. For instance, when somebody lodges a complaint about the violation of the right to education, the decision 
makers should have the information about the education system in that state. Relevant statistical data or the percentage of 
the budget, that is devoted to education should be known by them in order to decide whether the state meets its 
responsibility of fulfillment. So, it is claimed that, it is almost impossible for the Committee on Economic, Social and Cultural 
Rights to collect  required data for each specific case while there are 161 states parties to the covenant. 5 

Nonetheless, although this is a reasonable objection, it is not well-founded because the committee can work with experts, 
lawyers, national courts and NGOs to collect the required data. Additionally, the state responsibility for the implementation 
of the human rights is not restricted to  fulfillment, they also have obligations to respect and protect  these rights. In other 
words, the implementation of human rights is not only related to using maximum resources and adopting appropriate 
measures, but it is also about respecting and protecting. States have to respect human rights by refraining from interfering 
with the enjoyment of the rights and have to prevent  third-parties from interfering with the enjoyment of the rights.6 
Therefore, the justiciability of the ESCR must be assessed in light of the three state obligations. 

The decision of the African Commission on Human and People's Rights in Ogoni Case  can be an excellent example to 
support this argument. In 1996, the African Commission received a complaint about the violation of several human rights 
of the Ogoni people in Nigeria. The complaint claimed that the government of Nigeria directly participated in irresponsible 
oil development practices in the Ogoni region. According to the complaint, the state oil company of Nigeria built a 
partnership with Shell Petroleum Development Company whose activities caused pollution and health problems in Ogoni 
Region. The complaint especially emphasised serious contamination of the soil, water and air; destruction of the homes; 
burning of the crops and killing of farm animals, which were all directly relevant to right to health, a healthy environment, 
housing and food. It was also argued that the Nigerian Government neither checked the activities of the petroleum company 
nor took measures for the security of local people. Besides, the government did not provide the people of the region with 
the information concerning the danger created by the petroleum company. Moreover, it was also alleged that the security 

                                                           
1 Odello & Statzu ( n 2 ) 6. 
2 Seymour J. Rubin, 'Economic and Social Human Rights and the New International Economic Order' [1986] American University 
International Law Review, vol.1, issue 1, p. 82. 
3 Odello & Statzu ( n 2 ) 6. 
4 Ulaĸ Karan, 'Sosyal Haklarēn G¿lendirilmesi Aēsēndan Bir Ķmkan: 'B¿t¿nc¿l Yaklaĸēm'( An Opporunity for Strenghtening Social 
Rights)' [2007] Amme Ķdaresi Dergisi, vol. 40, issue 3, p. 38. 
5 Dr. Tawhida Ahmed, ' Semminar 5 of International Human Rights Module' 2013, University of Reading. 
6 'Key Concepts on ESCRs - What are the Obligations of States on Economic, Social and Cultural Rights?'(United Nations Human 
Rights 2012) <http://www.ohchr.org/EN/Issues/ESCR/Pages/WhataretheobligationsofStatesonESCR.aspx> accessed 29.01.2014. 
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forces of the government attacked, burnt and destroyed a number of Ogoni villages based on several pretexts. Finally, the 
government also failed to find the perpetrators of these attacks and punish them.1 

The African Commission reached a decision in 2001 and found the Nigerian Government guilty of violations of economic, 
social and cultural rights enshrined in the African Charter.2 Briefly, the commission stated that the Nigerian Government 
had violated the ESCR of the Ogoni people by failing to perform its three minimum responsibilities; firstly, the government 
directly participated in the activities damaging the soil, air and water and so, damaging the health of the local people.3 So 
it failed to fulfill its obligation to respect. Secondly, the government did not protect its people from harms done by Shell 
Petroleum Company but instead used its security forces to facilitate the activities of the company.4 Therefore, it failed to 
fulfill its obligation to protect. Finally, the government neither provided any information nor permitted studies to be 
undertaken regarding environmental and healthier risks caused by the activities of the oil company.5 Hence, it  also failed 
to perform its obligation to fulfill. 

As seen in the Ogoni Case, the state obligation for the implementation of economic, social and cultural rights is not solely 
restricted to fulfillment. Indeed, in most of the cases, it encapsulates all three of them; respect, protect and fulfill. Therefore, 
approaching the issue only from the fulfillment argument and leaving the respect and the protect out of picture can mislead 
us in terms of the justiciability of the ESCR.  

C. Legitimacy Concerns 

Concerns related to the legitimacy are another important part of the justiciability debates. It is frequently argued that 
management of the state budget and formulation of the social and economic policies are under the responsibility of the 
elected representatives of the public. Therefore, a judicial review on these issues is perceived as a threat to democracy 
and to the separation of powers by  many democratic countries.6 

First of all, it is undoubtedly necessary that there is a constitutional protection for the economic and social rights in 
democratic countries to limit or direct the actions of the elected parts of the government and to protect the rights of minority 
groups. In this regard, the social rights enhance  democracy, not undermine it. However, the problem here is that in contrast 
to the civil and political rights, a judicial decision on the social rights can have financial consequences which is administrated 
by the elected part of the government. So, it is claimed that this kind of decision can distort the historical roles of the 
executive branch and legislative power  and it can also distort the traditional balance between the separate powers (the 
legislature, the executive and the judiciary).7 

Although the separation of power is a significant objection to the justicibility of the social rights, it should be considered with 
the principle of the rule of law. Under the rule of law principle, the national courts must ensure that all rights have an 
appropriate and effective remedy and also ensure that the state's conduct is consistent with its obligation to respect these 
rights.8 

III. The Birth Of The Optional Protocol To The International Covenant On Economic, Social And Cultural Rights 

"An Optional Protocol is a legal instrument that supplements an international treaty. The term óoptionalô signals that such 
instruments do not automatically bind states parties to the original treaty, but are subject to independent ratification." Under 
the UN human rights system there are several protocols regulating the individual complaint procedures. These protocols 
enable the individuals to bring a complaint to the treaty bodies authorised  to supervise each human rights treaty. Currently, 

                                                           
1 Fons Coomans, 'The Ogoni Case before the African Commission on Human and Peoplesô Rights' [2003] International and 
Comparative Law Quartely, vol.52, issue 03, p. 749-50. 
2 Shira Stanton, 'Human Rights Abuses in Nigeria: "Ogoni 9" Trial against Shell to Begin April 27 in New York' (Centrre for Economic 
and Social Rights 2009) <http://cesr.org/article.php?id=340> accessed 29.01.2014. 
3 The Secretary of the African Commission on Human and People's Rights, ' (Centre for Economic and Social Rights ) 
<http://cesr.org/downloads/nigeriapetition.pdf> accessed 29.01.2014. 
4 ibid. 
5 ibid. 
6 Langford, ( n 3 ) 13. 
7 Nolan, Porter, Langford, ( n 10 ) 12. 
8 CESCR General Comment No. 9, The Domestic Application of the Covenant, (Nineteenth Session, 1998), U.N. Doc. E/C.12/1998/24 
(1998), para. 14). 
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the number of human rights treaties having an optional protocol that enables the treaty body to receive complaints reached 
to four after the addition of the International Covenant on Economic, Social and Cultural Rights.1 

The adoption of the Optional Protocol to the ICESCR was a prolonged process which has officially started in 1990 with the 
discussions in the Committee on Economic, Social and Cultural Rights.2 These discussions led the committee to draft an 
analytical paper to be present at the Vienna World Conference on Human Rights in 1993. In the conference, development 
of an optional protocol enabling it to hear individual complaints about the violations of the ESCR was encouraged. The 
Former Commission on Human Rights was also encouraged by the world conference to cooperate with the Committee to 
study the possibility of an optional protocol. Accordingly, the commission requested a report from the committee. 3  The 
report was presented to the commission with a draft of the optional protocol in 1996. It  strongly argued that the protocol 
would help to realization of the social rights and also would encourage the governments to ensure more effective remedies 
for these rights. 4 However, the debates in the committee revealed that not all members agreed with the necessity of an 
optional protocol and not all proponents of the protocol agreed on the content.5 Subsequently, the commission asked the 
members to comment on this draft, but only a few states responded this request in the following three years of the 
submission.6 

After 2001 the process was revived again with the appointment of an independent expert. The expert, Professor Hatem 
Korane, presented two reports supporting the optional protocol to the Commission on Human Rights and recommended 
the commission to form a working-group to focus on the optional protocol. On his recommendation, an Open-Ended 
Working Group (OEWG) was established in 2002 and the first meeting of the group was held in 2004 7After that date, the 
group held four more meeting on the issues of the nature and the scope of state obligations under the ICESCR; the 
justiciability of the ESCR and the benefits of an optional protocol and its practicability.8However the main moot point of all 
five sessions of the group was the justiciability of the ESCR.  

During all these five sessions while most of the representatives from the GRULAC (Latin America and Caribbean Group) 
and African Countries were clearly supporting the protocol the countries such as China, Egypt, India, Japan, Poland, UK 
and USA did not agree with them on the justiciability issue and stated their opinions against the OP. On the other hand 
European Countries mostly remained reluctant by supporting the reinforcement of the ECSR but not clearly backing up the 
protocol.9  

Despite all objections, a draft protocol was able to occur  after lenghty discussions and it was unanimously adopted by the 
General Assembly on the symbolic date of 10 December 2008 which was the 60th anniversary of the Universal Decleration 
of Human Rights.10 Considering that the protocol was adopted unanimiously, the attitude of the opposite states during the 
sessions can be interpreted as an effort to weaken the protocol and extend the process as much as possible. Langford 
explained this situation by stating: "Indeed some opposing States privately conceded that they knew the protocol would 
eventually materialise, but the strategy was to delay the process as long as possible".11 

IV. To WHAT Extent The Protocol  Filled  The Gap  Between The ICESCR And The ICCPR  

Different approaches to the human rights did not only resulted in two distinct covenants but also resulted in two different 
enforcement mechanisms for each of them. While an optional protocol embracing  a compulsory periodic reporting 

                                                           
1 The Optional Protocol to the International Covenant on Economic, Social and Cultural Rights (1st, Geneva Academy, Geneva 2013) 3 
(footnotes). 
2Arne Vandenbogaerde & Wouter Vandenhole , 'The Optional Protocol to the International Covenant on Economic, Social and Cultural 
Rights: An Ex Ante Assessment of its Effectiveness in Light of the Drafting Process' [2010] Human Rights Law Review, vol. 5, issue 1, p. 
207. 
3 Claire Mahon, 'Progress at the Front: The Draft Optional Protocol to the International Covenant on Economic, Social and Cultural 
Rights' [2008] Human Rights Law Review, vol. 8, issue 4, p. 622. 
4 Langford, ( n 3 ) 6. 
5 Mahon, ( n 23 ) 622. 
6 Vandenbogaerde & Vandenhole, ( n 26 ) 208. 
7 Mahon, ( n 23 ) 623. 
8 ibid. 
9 Vandenbogaerde & Vandenhole, ( n 22 ) 210-11. 
10ibid 216-17. 
11 Langford ( n 3 ) 7. 
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procedure, an interstate complaint procedure, a friendly settlement procedure as well as an individual complaint procedure 
was granted to the ICCPR, the ICESCR was only endowed with a periodic reporting procedure until 2008. 1 

The periodic reporting system is the only compulsory monitoring procedure for all state parties of the ICESCR. In other 
words, submitting a comprehensive report, within two years of the entry into force of the ICESCR and after that every five 
years is the only duty of the state party. The reports are about the measures taken by the state for the enjoyment of the 
ESCR and about the progress made in the enjoyment of these rights. These reports are examined by the state 
representatives and the Committee on Economic, Social and Cultural Rights in a meeting. Finally, the CESCR gives 
recommendations to the state and if it is needed, can arrange financial assistance from other organizations to assist with 
the realisation of the rights. 2Therefore, only bequeathing the ICESCR with the periodic reporting system because of the 
traditional view regarding the ESCR as injusticiable  left the covenant weak  and vulnerable in comparison with its sibling 
covenant. However, the significant changes  brought by the optional protocol  closed the historical gap between the sisters.3 

First of all, the adoption of the optional protocol has changed the traditional view and persuaded the governments that 
social rights are also justiciable. By breaking down the sixty-years taboo, the protocol provided a very significant 
improvement in the protection of the ESCR. Accordingly, the first article of the OP guaranteed a complaint procedure for 
individuals. 4This is the second improvement that is as important as breaking the taboo because as Kaime stated, to be 
effectively protected, individuals whose rights are guaranteed under the covenant must have an access to the protection 
mechanisms when their rights are violated or under the risk.5 In spite of  the discussions in the working group on the 
selective approach and  thanks to the last-minute attack of  Pakistan and Algeria to include the right to self determination, 
a comprehensive approach for all the rights enunciated in the covenant adopted by the OP.  

In addition to its communication procedure, the OP-ICESCR includes two other mechanisms in its scope; inquiry procedure 
and inter-state complaint procedure. 'The inter-state complaints procedure, regulated by article 10, is an opt-in procedure' 
6 which means that the two sides, the complaining and the defending state, should declare that they recognise the 
competence of the Committee in the case of an inter-state communication.7 Another significant improvement brought by 
the OP is  the inquiry procedure which is regulated with article 11 stipulating that the CESCR may investigate a situation in 
a state party when it receives reliable information about a grave or systematic violation.8 It is important because it gives an 
opportunity for the committee to unveil the state violations which are not declared on periodical reports.  The inquiry 
procedure is an opt-in procedure as well. Besides these, for the full realization of economic, social and cultural rights the 
protocol regulates the interim measures under article 5 and the international assistance and cooperation under article 14. 
Based on article 5, the committee can request the state to take interim measures in order to prevent irreversible damage 
to the victim or victims of the claimed violation.9 Additionally, the protocol contributes to the realization of the ESCR by 
providing international assistance and cooperation. According to article 14, with the consent of the state party,  the 
committee can transmit the issue to various UN institutions to get advice, recommendation and helps. In addition, the article  
includes the establishment of a trust fund to provide financial and technical assistance to the state parties. As the protocol 
stated, it is being implemented to contribute "to building national capacities in the area of economic, social and cultural 
rights in the context of the protocol".10 

Conclusion 

Last February, Uruguay opened the door for the world to realize an ideal by providing the tenth ratification of the ICESCR 
Optional Protocol. Although the protocol was adopted on 10 September 2008, it was waiting for the ratifications of ten states 

                                                           
1 Thoko Kaime, 'Whose Rights are They Anyway? A Critical Analysis of the International Supervision Mechanisms for Economic, Social 
and Cultural Rights' (ZAMLII ) <http://www.unza.zm/zamlii/comment/zlj/v3706.html> accessed 02.02.2014. 
2 Odello & Statzu ( n 2 ) 25. 
3 Kaime, ( n 54 ). 
4 The Optional Protocol to the International Covenant on Economic, Social and Cultural Rights,(2008), article 1. 
5 Kaime, ( n 54 ). 
6 Langford, ( n 3 ) 27. 
7The Optional Protocol to the ICESCR, article 10. 
8 The Optional Protocol to the ICESCR, article 11. 
9 The Optional Protocol to the ICESCR, article 5. 
10 The Optional Protocol to the ICESCR, article 14. 
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to be entered into force. After the ratification of Uruguay, the protocol finally entered into force on 5 May 2013 and a dream 
came true after a long time. 

The new enforcement mechanism brought by the optional protocol indicates a significant step in human rights protection. 
It can be said that for the first time since the Universal Human Rights Declaration was adopted, all the human rights become 
equal under international human rights law. By allowing individuals to lodge a complaint to the international community 
when their rights are violated, the new mechanism enabled the protection of fundamental social rights such as the right to 
food, the right to health and the right to work under international law. 

The most important aspect that the optional protocol succeeded to bring forward was proving the full justiciability of the 
social rights As a result, the International Covenant on the Economic, Social and Cultural Rights and  the International 
Covenant on the Civil and Political Rights, which has been enforced by the similar mechanisms for about forty years,  are 
at the same level now. In other words the ICESCR caught up with his sister about forty years later. 

 However, the long process which started in 1990 and continued with lenghty discussions has not finished yet. In addition 
to Uruguay; Argentina, Spain, Equador, Mongolia, Bolivia, Bosnia-Herzogovina, Slovakia, El Salvador and Portugal have 
ratified the protocol. But, more states should ratify it to make the protocol reached its desired aim. As more states ratify the 
protocol worldwide,  victim protection will become more significant and attainable on international level. 
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Abstract 

Beside having significant values that would enrich the Indonesian nation, tribal, cultural, and religious diversity 
brought seeds of conflicts that could potentially disrupt social order and threaten national unity. The conflicts 
that occurred in Ambon from 1999 to 2004 were conflict examples that were caused by religious plurality that 
had appeared many societal problems that could not be fully resolved until today. The trust among Ambon's 
plural communities had not returned well and it was even worsened by settlement segregation separating Muslim 
and Christian communities that factually brought potential for further conflicts. In the present life of Ambonôs 
segregated societ today public spaces inspired by brotherhood and ñunity in diversityò spirits thatt could be 
meeting and socializing means of the communities and to reduce the social polarization were to be absolutely 
necessary. Unfortunately, the existing public spaces in Ambon for the time being served only as stages of 
activities and they did not connect with the communitiesô social spectrums so that the public spaces remained 
meaningless. A public space here  served just as a witness, not as a means of socializing in accordance with 
the communitiesô cultures and characters. This paper would discuss how to integrate the communitiesô cultures 
and characters into a public space design that had significant meaning in overcoming the polarization of Ambonôs 
segregated communities. The public space would be designed by taking into account a location choice where 
two segregated communities could easily meet. In the public space a macro space concept where the sea as 
the front page of Ambon communities should be applied and even forwarded since such a concept tended to be 
forgotten. Beside the spatial format, the public space should also be designed by facilitating various cultural-
based activities so that the communitiesô characteristics that were integrated in the urban culture and daily 
activities would appear in the public spaces. 

Keywords: Enculturation, Ambon, Public Spaces, Inclusivity Building 

 

Introduction 

Indonesiaôs Moluccas islands were historically islands of peace having abundance of local wisdom that nourishes their 
people. 'Hidop Orang Basudara' was a noble civilization strategy to prevent and resolve conflicts and to build true peace 
among indigenous Moluccas people. 'Hidop Baku Bae' (peace) was a key word in Moluccas customary values refering  to 
a sacred, dynamic and sustainable process to reconcile and reunite the conflicting parties. 'Hidop Baku Bae' was a 
customary life achievement that was not just found  but it should  be consistently and continuously created and built.'Hidop 
Orang Basudara' and 'Hidop Baku Bae' local wisdoms had become a harmony binding among the Moluccas people for 
centuries and strengthened solidarity and order in the countries of Moluccas and elsewhere so that they were driven to be 
agents and pioneers of peace in their own countries and outside the region as well. 
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Ambon as the capital of Moluccas that inherites the characteristics of Moluccasô culture1 appears as a dense, pluralistic, 
and segregative city. Since long time, Ambon has a long history as the center of economic interaction, governmental politics, 
and culture. It is different from most other cities Ambon people were not only inherited by pluralism but they were also 
characterized by a strict segregation based on religious matters and strict segregation of settlement clusters  according to 
the line of religion that had been established since the time of Dutch colonialism2. For the sake of surveillance of the people, 
the Dutch colonial government reorganized the settlement system that was called Hena or Aman into Negeri (Country)3. 
Therefore any community that used to be called Hena or Aman would change into Negeri. In the socio-historical process, 
these negeris clustered in certain religion so that there were two religious-based community groups that were  later known 
as Ambon Sarani (Christian) and Ambon Salam (Muslim)4 

Such segregative dwellings appeared to be one of the triggers of Ambonôs long conflict that began in January 1999 which 
was initiated by dramatically decresing social interaction among Ambonese people. They lived in groups based on religious 
similarities to form a deeper segregating  partition. The social interaction patterns experienced a shift that were marked by 
the increasingly widespreading interaction pattern having conflictual characteristics. The basic building of a plural-
segregative society seemed to find a consolidation momentum so that it reached a total elimination phase. Public facilities 
such as markets, schools, hospitals, and others were segregated, such as  muslim markets, namely Batumerah and Old 
markets, and christian markets namely Passo, Tagalaya, and Batumeja markets. This dwelling and other facilities 
segregation had made Ambon experience social segregation. This condition caused mutual distrust among the people. 

The present Ambon communitiesô socio-cultural condition is in post-conflict reconciliation (of Muslims and Christians) phase 
after the 1999 conflict. The destruction of public facilities such as education and health facilities have been temporarily fixed 
and this fact appears to show  significant progress. Similarly, the distorting social-cultural relations that affects the social 
cohesion degree and  creates social distance and community segregation have been gradually fixed. 

Despite experiencing such distortion that caused disputes or conflicts among communities and  created social distance and 
stretched the social cohesion degree the Ambon communities  basically had open, tolerant and appreciative characteristics 
to cultural diversity, respecting collective life in the spirit of ñorang basodaraò (brotherhood). These characteristics manifest 
in their territorial-geneologcal social relationship such as "pela" and "gandong" fraternal cultures or other cultural activities. 
Ambon communitiesôcultural characteristics remain having a very strategic potential to be utilized as a safety valve, 
especially for social stability and security. 

The phrase of  "Ambon Manise" reflects the totality of the life aspects of Ambon communities, both physically and socially. 
Physically, "Ambon Manise" means the natural beauty of Ambon City and its environment that is clean, orderly, safe and 
comfortable; and socio-culturally it reflects to harmonious interaction among the groups and the groups members within the 
society as it commonly reflects in the cultural fraternity relationship patterns of "pela" and "gandong". The Ambon 
communities have a philosophy of "Bersatu Manggurebe Maju" which democratically puts forward collective values in order 
to reach consensus, a teamwork to have a honest, transparent, and democratic competitiond in order to reach safe, 
harmonious and prosperous Ambon city in the future. 

In such a situation the role of public space is significant enough to further strengthen the brotherhood among those who 
recently had social conflict experiences. This public space is not only understood as physically geographic where the 
communities gather but it is more as a sphere or environment where the communities will probably interact not only face to 
face but also to make verbal and inner dialogue. The public space becomes a medium of communication of the Ambon 
people having kewil habit (to discuss mutual interests) so as to be a mediator of the peopleôs  paparipi  nature (hurry and 
rapidly heating up) that usually emerges from private spaces spreading over the city area. Such a space is expected to 
dilute the differences and to be an arena of amalgamation occurrence (melting pot) meaning the groups and /or individuals 
will voluntarily merge their respective identity so as to facilitate the occurrence of assimilation and cooperation, or at least 
to build tolerant attitude and behavior among the members of diffrent communities 

B. the Characteristics of Ambonõs Communities and Ambon City as that is Based on "Orang Basudara" Culture 

                                                           
1 Aholiab Watloly, 2016, ñGambaran Umum Kota Ambonò presented at Focus Group Discussion on Design of Public Space Based on 
Ambonôs Local Wisdomsò, Ambon pp. 2-4  
2 Tamrin Amal Tomagola, et al, 2007, Format Ulang Birokarasi Kota Ambon, Ininnawa, Makassar. 
3 Abdullah, Subair. 2014, Merayakan Satu Dekade Pasca Konflik: Hidup Harmonis dalam Bingkai Segregasi, Jurnal Studi Islam Volume 
3 Nr. 1, 2014 
4 Tamrin Amal Tomagola, et al, op.cit. 
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The characteristics of Ambonôs communities can be read and understood from their various traditions and daily life habits. 
They, since the beginning of the city construction until today, were made of multi-identity migrant  communities, multicultural 
communities, harbor communities adorned with beach and beautiful sea (water front city). As a hallmark of the urban 
migrants, the Ambonôs  communities are embedded in the diversity of ethnic and traditional identities. There are Ambonese, 
Dutch, Portuguese, Chinese, Arabic, Javanese, Timorese, Kisar, Minang, Tepa, Banda, Tanembar, Babar, Letti and so on 
which continue to color the Ambon social configuration until now. 

Of the Ambonôs citizens there are some having ethnic-identity backgrounds of the Netherlands, Portuguese, Arabic, 
Chinese, and Spanish. There are also citizens coming from ethnic- identity backgrounds of Ambon, Java, Timor, Sulawesi, 
Toraja, Madura, and so forth. The coming of the migrants did not only happen in the past but it happens until now (post 
conflict), the Ambon demography continues to grow due to the never stopped migrant influx and they who are interested in 
the beauty and hospitality of Ambon. Having such a multi-ethnic diversity the Ambonôs communities are expected to 
embrace each other in establishing the identity and togetherness concept  as Ambonôs citizens in a cross-cutting affiliated 
identity that are supporting each other. As a result, Ambonôs communities having a mixed identity will emerge. 

The genuine characteristic of Ambonôs citizens from the beginning was open to differences, meaning they were accustomed 
with mutual attitudes to accept and recognize differences and to build cooperation across differences for the common good. 
The other characteristics  were expressed in inter-racial and inter-ethnic relations in Ambon City where they would always 
be open to ethnic or racial differences in a cultural identity so the term "Katong Samua Orang Basudara" had become a 
strong social capital perform the national principle of Bhinneka Tunggal Ika (Unity in Diversity) in city called Ambon Manise. 
The openness and plurality natures makes the Ambonôs citizens very sensitive to conflicts eventhough they are factually 
true peace-lovers (hidop bae-bae). Under these circumstances the existing local wisdom modes in preventing conflict, 
resolving conflict and building sustainable peace should be the main capital of the Ambonôs communities. As a plural society 
they often experience conflicts but thereis always local wisdom capital that keeps them open for mutual admonition, 
counseling, and forgiving each other. Katong Samua Orang Basudara is guided by a social ratio that becomes thecustomary 
ratio of Moluccas or Ambon communities and it becomes a collective mind of civilized Moluccas communities. The Ambon 
people have always been the reality portrait of Hidup Orang Basudara1.  The description above shows that the plurality of 
the Ambonôs community must not be used as a means of triggering social conflicts as it is opposed to the authenticity of 
hearts, characteristics and traditions of the Ambonôs communities themselves.  The plurality of Ambonôs communities could 
be a social and development capitals to achieve a sustainable development of Ambon City. 

C. Public Space Concept as a Facility for the Segregated Communities Encounters 

A public space as a means of inculturation can be understood as two things, namely public space and public sphere. Public 
space here means a physical space or place of communities in conducting social activities and a place of social interaction. 
Such a public space will be a node and landmark of the city navigation tool that could perform as pedestrian, pavement / 
plaza, public square, and park2.  A public space as a public sphere was an idea of a Germany philosopher, Jurgen 
Habermas, who defines public space as a space for critical discussion that is open to all. In this public space, private 
citizens gather to form a public in which the public reason will be directed to oversee the governmentôs and stateôs power. 
The public space here assumes freedom of speech and assembly, free press, and the rights of free participation in political 
debates and decision-making3. Habermas further states that public space is a democratic space that can be used as a 
vehicle for community discourse, meaning that citizens can express their opinions, interests and needs discursively. A 
public space has an important role in the democratic process because it can bethe  citizensôarena to communicate with 
each other regarding their political anxieties4. 

From the definition, a public space as a plural space is considered as a place of social life of citizens to interact with each 
other through the democratic principles for the common good5 and the arena for the communities to participate in 
deliberation (on issues of political/policy legitimacy) which is an ideal picture of  democracy in which there are justice, 

                                                           
1 Watloly dalam Ralahalu (2012) dan Watloly dkk. (2016) 
2 Lynch, K. 1960.The Image of City, MIT Press. Cambridge, MA. 
3 Siahaan, James, 2014, Ruang Publik: Antara Harapan dan Kenyataan, www tataruang.atr-

bpn.go.id/Bulletin/upload/data_artikel/edisi4c.pdf 
4 Noor, Irfan, 2016, Identitas, Agama,Ruang Publik dan Post Sekularisme; Perspektif Diskursus Jurgen Habermas, Jurnal Ilmiah Ilmu 

Ushuludin, (p-ISSN: 1412-5188/e-ISSN: 2549-3752) 
5 Kurniawan, Robby.C, 2011, Ruang Publik Pasca Era Reformasi, Jurnal Ilmiah Administrasi Publik dan Pembangunan, Vol. 2, No. 2, 

Juli ï Desember 2011, hal. 368. 
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diversity, freedom and solidarity values1. A public space is not only physical in nature such as a park, a field, a legal 
institution or organization but the citizensô communiation itself is actually a public space. Therefore, public space should be 
free, open, transparent and no government intervention as it is autonomous. In other words, a public space should be easily 
accessible to everyone. From this public space the power of  societyôs or citizenôs solidarity can be directed to positive goals 
and vice versa2. 

The emergence of social media often called "virtual world" as a new medium provides a wider transformation, both 
theoretical and practical, on how a public space takes place in a virtual space. The internetôs characteristics as a medium, 
the users accessing, to the information distributed in the virtual (public) space should be of concern how to see the real 
characteristics of the public space of the virtual world, taking into account the positive and negative aspects3. A virtual 
public space is like a double-edged blade meaning it can quickly change from an assisting tool to a "killer" and vice versa 
because of its virtual nature, there is no physical presence. Thus, to build harmony in society, we can not rely solely on the 
development of information technology4. No matter how sophisticated the virtual world, it is a world that has no touch of riel 
sympathy and empathy  to be used as a modality of building brotherhood in the real world. Therefore, an encounter place  
which is the a physical public space to build harmony of the citizens is a necessity that can not be negotiable (conditio sine 
quanon5). 

A public space is significant for urban areas and urban life because it is a social construction of a space of spatial behavioral 
that is defined and to determine the space around us as an integral part of our social existence. Besides, a public space is 
able to build inclusivity where every community group always has its own belief, character and problem. When it is only 
self-kept, not communicated with other groups, what will happen is then exclusivity that has the potential to become 
prejudice seeds, social jealousy, social segregation, etc. What comes later is the feeling of "in group" and "out group" that 
are easily provoked by irresponsible parties having certain interests6.  Thepublic space here will be able to play a positive 
role that can be a space of encounter among communities having different backgrounds and they can interact with each 
other so that one is to know the others, and vice versa. A public space will not and should not eliminate differences but it 
can find "links" between different groups of the communities  in the form of shared concerns perceived as members of the 
community, such as education, the environment, economic difficulties, etc. Face-to-face and eye encounters will create a 
natural, not artificial, sense of sympathy and empathy as it is possible in the virtual world. On the other hand, such a physical 
public space could be a "cross-cutting affiliation" for all citizens involved although they are different but have shared 
concerns that must be fought, including the longingness of safe, comfortable, and not bothered by fear and worry life . A 
public space could also becomes the reintegration of the socio-spatial division so as a mediator between private spaces 
dominatin the city and it plays an important role in socio-spatial division. Without the mediation process the spatial 
movement within the city becomes very limited. In relation to this matter, a public space is also considered capable to be a 
forum for communication and coordination.  

D. Public Space Concept as a Facilities of Ambon Communities Inculturation 

The early building of Ambonôs community was based on a hallmark of a harbor-town community, built by the Portuguese 
and the VOC in the 16th to the 18th century. The social life of the community was systematically designated as a distinctive 
residential system equipped with beaches, seas, ports and fortified buildings that characterized the "port of town" and 
merchant community as well as sailors. As a port town community the anthropological characteristics of Ambonôs people 
was always close to the beach and the sea. The characters were also influenced by the local viewpoints of the indigeneousl 
Ambonôs people  as other Moluccasô communities living in mountainous areas but they always had a bay or an harbor as 
an entrance and exit of their respective negeri. They had an intact marine and land zonation system without separating the 
sea from the land. 

Sea water was always to be a social event of together afternoon bathing and swimming after doing activities in the forest 
or garden. Afer that they then looked for a river to cleanse their body of salty water  and the habit was called ñspul badanò. 
The romanticism of the beautiful beach and marine having sand and headland had always been a reference to the 
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cosmological identity of Ambonôs citizens. Their relationship with the sea and the coast became an inseparable unity. 
Various songs were created and inherited to remember and restore the freshness of their lives. The songs always told the 
charm of Ambon city life with its beautiful beach and sea. 

The wrting above explains that a public space, in the context of post-conflict Ambon, a public space can play an important 
role in the socio-spatial division of the Ambonôs communities having  the anthropological characteristic space concept that 
is always close to the beach and sea. Sociologically, the Ambonôs communities need public spaces arranged with the charm 
of the sea, beach and headland that will provide a powerful psychological effects to restore the freshness of the existence 
of "Orang Basudara" culture in a cosmological space and their original nature as a marine love communities having beautiful 
beaches to build encounter processes and to do consolidation of "Hidup Orang Basudara". The public space management 
implementing the philosophy of Tempat  (tampa) Bakumpul Orang Basudara will make the existing social institutions such 
as governmental institutions, customary institutions, educational institutions, and communities involve in the management 
and utilization of the public spaces effectively and efficiently. Thus, the presence of public spaces in Ambon city becomes 
relevant as a primary need to motivate the lives of Orang Basudara to be more constructive so that the density, narrowness, 
and social sloth that tend to be social problems in Ambon city will be easily handled. The concept of the macro space of 
Ambonôs communities which is inseparably related to the sea makes the beach a "yard" so that the public space as an 
encounter space is more precisely placed by the beach. The phenomenon of new development that tends to close the 
shore makes it necessary to review the policy on the development and urban planning of Ambon city. 

The open spaces of Ambon city are designed to support the ecological and socio-cultural benefits that promote peopleôs 
welfare1. Currently the concept of an open space is still directed to a green open space and it is understood as a green 
park. Seeing the situation of the Ambon city it is necessary to think about open spaces that are not considered only as 
green parks but they should be more interpreted as spaces that can be utilized as a public spaces where people can interact 
in them, meet each other and greet without any divider. 

A public space in the context of physical public spaces here is a place for community interaction having a social role. In 
socially critical situation the local wisdom values could be musically  elaborated and packaged into messages that must be 
more "touching" than the speeches or appeals of formal leaders that are often verily normative. Moreover, if such activities 
in the public spaces are able to invite all parties, particularly the conflicting ones, the social conditions will soon recover and 
be much more lasting than if they were carried out under pressure or coercion conducted by the authorities.  All these can 
only happen in public spaces that are physically open. 

A public space viewed from local wisdom and peopleôs daily life is very close to the original characteristics of Ambonôs 
communities themselves, particularly in building Tempat (tampa) Bakumpul Orang Basudara. The space of Bakumpul 
Orang Basudara gives a strong cosmological inspiration so that they will understand and accept a public space as a 
cosmological house of Orang Basudara viewing the object of public space as a house and a yard of Katong Orang 
Basudara, thus it will awaken  a consolidation room of Orang Basudara strongly and firmly inside every public space. 

The Ambonô communities, especially the post-conflict Ambonôs youths, need public spaces to build encounter processes 
and to make a consolidation of Hidup Orang Basudara. Public spaces arranged with the charm of the sea, beaches and 
promontory will provide powerful psychological effects to restore the freshness of the existence of Orang Basudara in their 
a cosmological space and their original characteristics as a sea-love communities having beautiful beaches. 

The conflict  phenomenon of  Ambonôs communities is not static but it tends to be dynamic. Conflicting trend that easily 
changes has a close relationship with 3 dimensions, namely: time, resources and infrastructure2. The behavior or Ambonôs 
people that are easy to fight but also easy to reconcile is caused by the behavior that tend to be the fundamental 
weaknesses of the people, such as kalakuang jumawa  that is temparemental and emotional characters. These 
characteristics make Ambonôs people less able to control themselves, easily provocated, doubled with kalakuang paparipi, 
that is the characteristics of rush and quickly respond. A sense of solidarity that is embroiled in emotion that has been a 
specific  characteristic of Ambonôs communities which is a reflection of the sense of brotherhood (Orang Basudara) wrapped 
with emotional fanaticism tends to harm. On the other hand, the essence of peace and peace modus in indigenous people 
of  Orang Basudara3  have three meanings that are free of war, free of civic irregularity, and calmness that balance the 
three meanings, namely social meaning which creates harmony, tolerance and harmony that are called bakudame deng 
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basudara, the meaning of the nature creating harmony with nature (bakudame deng gunung tanah) and inner meaning 
creating peace and inner welfare (bakudame deng sanang heart dame deng sanang hati). 

Therefore, peace as a process must be planned and executed, not given,  it must be built and pursued in Ambonôs 
communities and must be a serious effort. To achieve the peace process, two concepts of reconciliation are made in 
stages1, namely first to build a continuous dialogical relationship, and second to bring and to engage the reconciled parties 
in an activity which can create dependence on each other. The efforts will be very effective if they are run in a public space 
conept that became a means of encounter that is based on Ambonôs own culture. The public space should be a living rule 
which in the community of Orang Basudara is called "Atoran" which means that traditional values are used as a sacred 
norm which serves to direct, control, and reward or sanction2. Cultural traditions that must be developed through the public 
spaces are, among others3:  

a. the tradition of kumpul basudara (gathering relatives) 

b. panas pela (to strengthen kinship ties between indigenous communities having fraternal  relations) 

c. panas gandong (to strenghthen kinship relationship of relatives) 

d. Yelim (tradition of helping each other when happy or hard) 

e. Moritari (art or rule of life in the race of doing good) 

f. Kalwedo (sharing greetings, joyful spirit and peace in a strong cultural bond), etc. 

Therefore, to realize true peace for Ambonôs communities, besidean encounter space, a public space must also be able to 
represent the living atoran and tradition. Here is an example or model of public spaces that the Ambonôs communities need, 
especially in the border area between 2 or more segregated settlers: 

 

E. Conclusion 

The inculturation process of a public space means the process of cultural initiation of "Orang Basudara" of  Ambonôs 
communities that elevates local cultural values as part of the work of peace proclamation. This enforces a life-loving process 
as brothers and sisters and to avoid violence and this can be one of the ways to resolve any conflict. Through the 
inculturation process in the public space, peace proclamation will be well received by the local communities according to 
the languages of individuals and cultures that have grown and rooted in Ambonese plural communities. Therefore, the 
public space inculturation that performs as a reciprocal relationship among individuals and communities that interact in that 
space having Orang Basudara culture is expected to merge in the rules, limitations and meanings of the social order of the 
Ambonôs communities to lead a lasting peaceful life. 

  

                                                           
1 Ibid hal. 74 
2 Ibid. Hal. 78 
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Abstract 

In todayôs increasingly fast-paced societies, undergoing reformation in the aging schooling systems in order to 
prepare children to subdue the high amounts of pressure and stress and lead productive lives seems to be 
moving slowly, compared to the unexpected rhythms of the socio-economic changes. In that context a 
programme has been created at the School of Primary Education, based on the belief that art shouldnôt rest only 
in the frame, but become itself a frame of the childrenôs experiences, a means for self-exploration, enhancing at 
the same time social learning and cultural responsiveness in schools. At current stage we explore whether and 
how artists as inviting personalities can become an example to children for building their own identity, while 
opening widely the borders of relating effectively to others or to lifeôs varied phenomena, as they learn how to 
communicate the subtleties of who they really are and what they believe in ways that words usually fail to fully 
capture. Children are asked to choose as a self-companion through their school year an artist, who greatly 
benefited from the artsô unique power as a tool for shedding light on his/her self-knowledge and for overcoming 
difficulties as well as a means of fostering meaningful connections with his/her social and cultural environment. 
Curricular goals and learning units are approached by adapting innovative and effective teaching practices 
through the arts, based on the life and work of the artists children have chosen.  

Keywords: Art History, Learning through the arts, Art Education, Self improvement, Social Inclusion, Cooperation, Mixed 
ability classes, Art therapy 

 

Introduction: Thoughts before action 

 ñI am enough of an artist to draw freely upon my imagination. Imagination is more important than 
knowledge. Knowledge is limited. Imagination encircles the world.ò ñLogic will get you from A to Z; 
imagination will get you everywhere.ò  

 Albert Einstein 

In todayôs increasingly fast-paced societies, the reformation of ageing schooling systems in order to prepare children to 
overcome high pressure and stress and lead productive lives, seems to be moving slowly in comparison with the 
unexpected rhythms of socio-economic change and technological development. As a result of the headlong rush to follow 
the curriculum, holistic approaches to learning and creativity are frequently pushed aside while young learners face 
underachievement, lack of inspiration and an inability to set goals. Feeling underestimated and emotionally disabled, they 
tend to become chronically discontent. Ironically, this is happening at a time when everything seems possible and 
neuroscience research is revealing the impressive impact of arts on the cognitive, social and emotional development of 
young brains (Sousa, 2006).  

Every new academic year, debates are launched on how educative practices can become more concrete and effective in 
the holistic development of young learners as humans, not just ópossibleô scientists. Proponents of art education argue that 
the nature and practices of arts embody intellectual freedom, as well as the unique power to transmit human values, 
reinforce greater respect for people, eliminate stress, minimise discrimination and break down boundaries. Artistic activities 
engage all senses and wire brain and soul for successful learning. Moreover, this ólearningô goes far beyond the singular 
knowledge derived from the various individual subjects. Education through the arts offers a combination of information, 
skills and thought processes that transcends all areas of human engagement and integrates exceptionally well with most 
subjects in the core curriculum (Efland, 2002; Newton, 2014). Furthermore, arts play an important role in human 
development, enhancing the growth of cognitive, emotional and psychomotor pathways. Therefore, educational systems 

https://www.goodreads.com/author/show/9810.Albert_Einstein
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and practitioners at all levels have an obligation to expose learners to the arts at the earliest possible stage, and to consider 
their inclusion in the curriculum as fundamental.  

According to Vygostki (1991, 1997), teachers can contribute to the enrichment of children's experiences by proposing, 
involving and enriching activities that broaden their cultural repertoire and contribute to the strengthening of ósuperiorô 
psychic functions (self-realisation, self-control, memory, attention, etc.) as well as the development of emotions and of 
personality. Art is the ground on which our internal and external worlds meet. óLike other tools, art has the power to extend 
our capacities beyond those that nature has originally endowed us with. Art compensates us for certain inborn weaknesses, 
in this case of the mind rather than the body; weaknesses that we can refer to as psychological frailtiesô (de Botton & 
Armstrong, 2013, p. 5). Achieving or restoring the psychological balance, art acts as a catalyst in personal development, 
enabling the long-sought Aristotelian ócatharsisô, the release of sentiments, the acquisition of self-knowledge, the 
surmounting of fears.  

All of us involved in art education or education thought the arts and culture can advocate, I believe, that childrenôs indirect 
or direct engagement with some form of art contributes decisively to their holistic growth The results would be apparent 
sooner were art to be covered in schools not as a single-hour subject, but as a means of processing self-cognition, social 
behaviour and emplacement; as a tool of informal ósoul therapyô as well as one of acquiring academic knowledge (Malchiodi, 
2012). As part of a new movement in schools, teachers use classic works of art to inspire students to observe closely, think 
critically and discuss respectfully key elements of the curriculum. Although such practices let children develop visual 
literacy, art is not meant just to be read as we read words. In order to attempt an innovative approach to childrenôs lives 
(personal-social-cultural) with the aid of arts, children need to feel, experience and be inspired in open-ended artistic-
educational interchanges. From the very first day of introductions in the classroom they should be given the opportunity to 
explore, through artistic means, elements of their character they never imagined existed, thereby getting to know 
themselves as well as their classmates. Each proposed artistic task should acquire a meaning which, because of the 
emotional involvement it allows, can contribute to their development of different capabilities that are also appropriate to 
social dynamics (Duarte, 1993). 

Objectives and Methodology 

Within the framework of a new approach to acquainting children with one another in the classroom and finding out each 
studentôs abilities, disabilities, sentiments, thoughts and beliefs, a programme was created at the School of Primary 
Education (Aristotle University of Thessaloniki, Faculty of Education, Greece). It was based on the belief that art should not 
rest only in the frame, but become itself a frame of the childrenôs experiences as a means of self-exploration, simultaneously 
enhancing social learning and cultural responsiveness in schools.  

The project is quite new, having been running for only a few months of the academic year 2016-17. It has been carried out 
in two regions, involving 50 children in their final year (6th grade) of primary school. In order to achieve a ósafeô research 
result reflecting the situation in the country as a whole and taking individual differences into consideration, the intention is 
to extend the project to several other areas and age groups during the current academic/school year (2017-18) at least, 
and to promote interdisciplinary connections between the Faculty of Educationôs undergraduate students and children in 
primary schools. Interaction will be enabled by employing multiple ways of communicating experiences and knowledge, 
and by creating and critically using multicultural pedagogic tools as well as our interactive Cleo @rtplatform (an innovative 
online educational platform that contributes to the dissemination of knowledge in arts and culture). 

At this stage our aim is to explore whether and how artists as appealing personalities can become models for children in 
the process of building their own identity, widening access to ways of relating effectively to others and to lifeôs varied 
phenomena as the children learn how to communicate the subtleties of who they really are and what they believe in, in 
ways that words usually fail to fully capture. By emphasising and examining the role of art in childrenôs lives, instead of just 
looking for the aesthetic value of works of art, the project aspires to foster self-exploration and develop reflective social 
practices, beliefs and values that children feel close to or regard as being of great influence (Duncum,1996, 2002; Freedman 
& Stuhr, 2004). 

A variety of artists were chosen as alternative sources of inspirationðas appealing personalities who preferred to use their 
creativity and imagination to handle lifeôs ups and downs. For many artists, like Matisse, Kahlo, Tapies and Beethoven, art 
became their refuge and in various ways a release for their sentiments and beliefs. Words gave space to lines, form and 
colour, and an alternative ótherapyô, not always consciously chosen, was employed through the empowerment of creativity 

http://www.scielo.br/scielo.php?pid=S1413-73722014000400587&script=sci_arttext&tlng=en#B26
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and self-exploration. Struggle, passion and patience fought mediocrity and led finally to exposure and greatness. Thus, as 
inspiring models, artists can compel, educate and communicate ideas to children in ways that are more joyful, 
understandable and descriptive than words alone. By adopting artists as models, the emphasis is not on the excellence of 
their work but on their willingness to explore themselves, to overcome their ódifficultiesô and set goals through art, but not 
only in art. Children more than anyone need creative types who will pick them up and dust them off when life gets tough. 
Even though todayôs societies are excessively focused on the external, art and artists can help children to explore, cultivate 
and honour their inner world. Artists express themselves in a universal ólanguageô unconventionally. For them, mistakes 
are the pathways to discovery, and patience the linchpin of their creativity. Genius takes time and artists pursue their 
passion as an end in itself, without ensuring reward or recognition. Children, as a result of their innate artistic sensibility, 
can draw lessons from artists on cultivating curiosity, finding beauty everywhere, handling criticism and socialising in 
alternative ways. One of the biggest lessons that art can offer children is how to resonate with their classmates, whether 
they are going through a pleasurable or traumatic experience, are extremely skilful or facing difficulties; in other words, they 
can learn to empathise, which might be more beneficial than any other knowledge. In real life, problems can often have 
more than one solution, and the artistic experience can teach children to explore deep into their souls, shed light on their 
inner darkness, express their emotions and use their judgment (Eisner, 2002). 

In order to achieve a holistic approach the case study, the ideal method according to Yin (2008), was chosen as the main 
methodology for this research. At this first stage, the initial reactions of children and relevant observations highlighting the 
value of art in self-cognition were captured and analysed. The project also sought to underscore the usefulness of a rounded 
acquisition of self-, social, cultural and academic knowledge through the arts. 

Particular sensitivity was shown in matters of inter- and multi-cultural orientation, given the range of ethnic and cultural 
origin in the classrooms. To ensure effectiveness, special care was taken in selecting artists across cultures, diversifying 
instructions and explanations for children whom we divided up into small, mixed groups, setting various goals and 
presenting cross-cultural models, and in the artistic/cultural freedom deployed by children during their self-presentations.  

The data collected is significant and helpful in terms of allowing more careful observation and making relevant changes to 
the pedagogical scenario. Nevertheless, in order to interpret the results in situ and proceed to a generalised conclusion, 
the gathering of data [observational field notes, artworks, videos, wiki results and questionnaires in three phasesð
introductory, mid-assessment, final evaluation] from all those involved will continue during this academic year, involving 
more participants and establishing closer connections between the work done in the classrooms and in the university labs. 

By the end of the project, and before setting out our final proposals for what changes can and should be promoted in the 
school curriculum according to the results of this study, a parallel analysis of the educational materialðmainly textbooksð
used in primary education is needed in order to investigate the links with art and cultural images, the conceptions they offer 
about various types of artistic and cultural expression, and the suggestions they propose for their use in fostering childrenôs 
self-cognition and social development.  

The basics of the approach 

Children were invited to discover themselves through various artistic modes of expression and to communicate their 
feelings, thoughts and beliefs. To ignite their creativity the project encouraged them to explore the life and oeuvre of various 
artists, to be inspired by them but not to set as their goal the aim of becoming like óone of themô. On the contrary, they were 
encouraged to free their souls and expressive abilities and find their real selves. The approach followed adheres to 
Picassoôs idea of creativity and innovation, expressed briefly in his famous quote: óWhen I was a child my mother said to 
me, ñIf you become a soldier, youôll be a general. If you become a monk, youôll be the pope.ò Instead I became a painter 
and wound up as Picasso.ô  

The project was organised around five basic phases, as follows: 

Double self-portrait /self-cognition, face1 

The instructor/ teacher showed the class Pablo Picassoôs Girl before a mirror (1932, MoMA) and posed a clever, stimulating 
question to engage students in discussion about the intriguing image and spark inquiries about their inner and outer selves, 
self-portraits, psychographic portraits etc., in order to operationalise the challenge. 

An explanatory link along with a photocopy of a short analysis of the painting was offered to each student (MoMA 
URLhttps://www.moma.org/momaorg/shared/pdfs/docs/publication_pdf/3153/Picasso_PREVIEW.pdf?1353958988). 

https://www.moma.org/momaorg/shared/pdfs/docs/publication_pdf/3153/Picasso_PREVIEW.pdf?1353958988


           ISBN 

9788890916113 
13th International Conference on Social Sciences 

Vienna, 6-7 October 2017 
Proceedings 

Volume I 

  
38 

Next, students were invited to introduce themselves to the class non-verbally, avoiding common first-day introduction 

tactics, tree charts, etc. They were asked to produce a double self-portrait in an attempt to express their inner-outer identity. 
Various media were available and a short video of various artistsô psychographic self-portraits shown in order to mark the 
starting point of the activity.  

Suggestions were offeredðwhere neededðon how to split their faces into two, reflecting the inner and outer self: the way 
they feel and the way they believe they look. They were also given the freedom to construct their inner side by including 
things that they like and the thoughts and feelings that best describe them. 

  

 

Fig. 1-3  

Muse month 

Working in small groups, the children were asked to search for information about one of the nine muses and to present 
their findings to the rest of the class in an imaginative and artistic way. They were then asked to make a puppet of their 
muse and to use it as their deus ex machina. The challenge was to respond as a group to all school activities and exercises, 
for a whole month, by monitoring, expressing and overcoming the difficulties they face inspired by their muse and the arts 
she nurtures. Experiences and artworks were exchanged on a wiki and at the end of the month each group story had to 
present their experience as a cartoon story or short film. 

Main objectives: 

To serve as a threshold to the childrenôs sensitisation and initiate creative thinking and problem solving through the arts 
To explore the expressive possibilities that arts can offer  
To cultivate creativity, imagination and critical thinking 
To stimulate psychokinetic development  
To learn to respect others through experience 
To encourage the expression of emotions.  

Talent takes time 

First, the concept of multiple interpretations was applied in the classroom to the oeuvre and personality, abilities and 
disabilities, beliefs, feelings, etc. of world-renowned artists. The selected artists were considered intriguing and appealing 
personalities, who revealed their difficulties in public as well as the benefits they enjoyed by becoming artistically active 
and creative.  

Following on from these kinds of multiple ódiagnosesô, in small groups the children then had to choose an artist and construct 
his/her profile by focusing on his/her work, life, diaries, theories and thoughts.  

Each group was given ten days to organise a small exhibition on the artistôs work and persona, indicating the special role 
art had played in his/her self-cognition, social emplacement, development and maturity. The children were expected to 
recognise and demonstrate how art had become both the artistsô refuge as well as their Trojan horse. 

Material on offer for each artist in the list included a selection of self-portraits and key artworks, a collection of his/her 
thoughts or writings, a short biography, web links and videos associated with his/her artworks.  
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Talking about these artists, their goals and artworks encouraged children not just to gain cultural knowledge but to look 
carefully, explore closely, distinguish, analyse, explain and meditate (Leinhardt & Knutson, 2004; Pringle, 2006). 

Step into my shoes 

Children were asked to choose as a self-companion through their school year, an artist who greatly benefited from the artsô 
unique power as a tool for shedding light on his/her self-knowledge and for overcoming difficulties as well as fostering 
meaningful connections with his/her social and cultural environment. Curricular goals and learning units were approached 
from that point onwards by adapting innovative and effective teaching practices through the arts, based on the life and work 
of the artists the children had chosen.  

 Activities 3 and 4 were aimed at, among other artistic and emotional goals, helping the children to: 

Develop their emotional intelligence and empathise with others in various situations  

Explore ógreatnessô from a different point of view and understand that ótalentô is a privilege open to all individuals  

Conceive that each person expresses his/her sentiments in different ways 

Realise the importance of the arts as a means of expression as well as a ótherapyô tool 

Limit negative thoughts and quick judgments. 

Self-presentation, face 2 

At the end of the project, the children were challenged to portray themselves for a second time and to capture as many 
parameters of their personality in any way they preferred (through painting or other artistic media).  

Stage 1 double-face self-portraits and stage 2 self-presentations were exhibited together and analysed in the classroom, 
focusing on the role that art played in their development. 

Artworks, thoughts and interactions were uploaded by the children onto the Cleo @rtplatform, in a special area designed 
for this project. 

Reactions and first evaluation- results 

Interim outcomes at this stage of the project showed an improved classroom climate, the restoration of studentsô good 
opinion and attitudes towards learning and significant development in their social-emotional skills. Intrigued at participating 
in activities that engaged the various senses simultaneously and empathetically, the children came to realise by experience 
rather than in theory that the arts are not just expressive and affective but are also deeply cognitive. They admitted that 
before participating in the project they rated works of art in a museum as highly creative, but paid less attention or gave 
little credit to the creativity, innovation or greatness of a classmateôs artistic work. Now, they felt that they had an almost 
deeper perception of what they were seeing, without preconceptions. Moreover, many confessed that they had never 
appreciated that their artistic work or artistic expression was a means of self-manifestation. With only a few exceptions, 
most children believed that their expressionistic abilities and skills had expanded. They were excited to find and experiment 
with these skills that related to more than art alone, applying them to the way they understood the world, saw other people 
and absorbed their lessons (Posner, Rothbart, Sheese, & Kieras, 2009). 

Even though the project was quite new and that there had been little time to participate regularly in various forms of art, 
quite a few children noticed a clear correlation between art and other achievements. For example, some of them who 
studied music and felt that they had a flair for mathematics and geometry, felt close to artists such as Klee and Kandinsky 
who had succeeded in both fields. 

To sum up the findings of the informal first evaluation, we wish to underscore that the children had: 

communicated effectively and learnt to work with diverse people  

cultivated their capacity to notice, observe and then reflect on thoughts and behaviours in order to make more conscious 
choices  

learnt to honour difference and foster meaningful connections within themselves and between each other, their schoolwork, 
and their world  
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found suitable channels for expression and communication of feelings by exploring and articulating their needs through 
non-verbal language  

shown greater capacity to reveal their imagination 

felt motivated to engage in classroom activities when given opportunities to express their authentic selves and the skills to 
communicate  

felt valued and accepted and thus had become less inhibited in their engagement with artworks. 

Conclusion: Implications and Concerns 

Old and insufficient educational systems today that lack the capacity to innovate, need to adapt to new findings regarding 
cognition and student learning. It is clear from the most recent research outcomes that ópretty few curricula written for 
educators focus on art as a media, a non-verbal languageô (Sleeter & Delgado Bernal, 2004), and it is both unfortunate and 
frustrating that today things have changed little. Recognising and admitting that the soul of education is threatened is not 
enough. All of us involved in one way or another in art education have been criticised for suffering from what Aristotle calls 
akrasia, weakness of the will to speak up, in this case to foster bolder decisions and structural change in the hierarchy of 
education. Assuming our responsibility, it is high time that we focused on setting alight this small but so significant glow 
called creativity. This can be accomplished in a variety of ways, arts being one of them. Children who are given the 
opportunity to express their imagination freely become an asset to the entire world.  

Stimulating and fostering creativity through the arts supports children to express warmth, compassion and care, and to 
cultivate connections with their classmates and other people, and helps to build trusting, safe and inclusive learning 
communities. More specifically, by increasing childrenôs sense of self-perception and self-awareness, we reinforce social-
emotional and character development as the fundamental denominator on which to cultivate their academic knowledge.  

At this stage of the research project we have focused on how to motivate children, from the very first day, to express 
themselves through a non-verbal form of communication that feeds into their natural inclinations, with the outcomes of 
which calling for continued research attention. We need, however, to prevent further casualties of virtual learning by giving 
children increasing opportunities to create deep and meaningful personal experiences, as well as enhance mutual 
understanding in the classroom. It is important and necessary to expand this study and further examine whether the praxis 
of self-cognition and learning through the arts has the potential to become a generator of social understanding and a key 
to radical changes in educational systems that tend to a holistic approach to life knowledge.  
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Figures 1-3: Examples of double self-portraits created by children involved in the project. 
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"The Big Sister Model in Educational Trainingó The Art of Mentoring and fellow Mentoring" 
(BSM) 
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Abstract 

In an ongoing search for new models to streamline college training and mentoring, a different training model 
was developed called the "Big Sister Model". This model was experienced for five years in the kindergarten-
training program at the Kay College of education in Israel.  Within this model, two female students are trained in 
each kindergarten: one in the third college year and the other in the second. Together with kindergarten staff, 
the two students plan the class curriculum and activities. A third-year student, who possess additional one year 
experience in practicing (veteran), has the opportunity to mentor a 2nd year student who also has the opportunity 
to observe the training of the third year and get more experience. This process provides a good staff relationship 
and develops interpersonal relations based on social and psychological elements, which points to a huge 
positive change in behavior, interpersonal relations and its motivations. In peer mentoring, the mentor 
accompanies, analyzes, supports, instructs, empowers and provides necessary knowledge in the mentoring 
process. It undergoes a process of empowerment, leadership, and success (Power et Al, 2011). This study is a 
continuous action research that aims at examining the effectiveness of the ñBig sisterò training model. When a 
third-year student mentors a second-year student, her personality will be accordingly empowered. Moreover, 
she is exposed to another year of the second year training program, once when she receives guidance in the 
second year and once more as a 3rd year student mentor. The second-year student enjoys continuous training 
throughout the day with a close colleague in addition to the training teacher and pedagogical mentor. In addition, 
she reveals the contents and skills of the third year allowing her ongoing internalization over time all third-year 
program. In the effectiveness of the training, we also sought to deeply examine the areas that this model 
promotes and strengthens as well as, how much the students perceive it as a training benefactor compared to 
the regular model in a control group. 

Key words: Peer mentoring, preservice training program, mentor, mentee, college, leadership 

 

1. Introduction 

Kaye College of education is located in Be'er Sheva in southern Israel, and therefore reflects the population in the region. 
Approximately 50% of students enrolled are Bedouin (males and females) who attend various specializations. 
Bedouin1society is conservative and controlled by traditional customs and norms, so the existing educational concepts are 
not always compatible with new educational concepts and sometimes even contradict them. Most of the students are female 
by time. Bedouin female teacher represents the new educational approach on one hand, and is being fed by the social 
traditional perception on the other hand. This puts her in a conflict situation and pushes her to preserve the status quo, or 
to lead to a change in the environmentôs perceptions (Abu Asbeh, Karakra, A. & Arar, and H. 2007). Empowering her 
personally and professionally, designs her professional identity to be able to lead and face new challenges and match them 
to her community needs (Moghadam, 1993; Giddens, 1994; Gilat, 2010). 

 

 

 

                                                           
1Bedouins in Israel are a minority within the Arab minority, part of the population of original Palestinian Arabs who remained in Israel 
after 1948 war (Abu-Saad, 2001). 
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Table 1: Birth and Death Rates among General Population in Israel, Muslims in Israel and Moslems (Bedouins 
&others) in the Negev, 2008 

Demography characters 
Bedouins 
/Negev 

General 
population 
/Negev 

Moslem 
population/ 
Israel 

General 
population/ Israel 

Age structure under 14 55.1% 33.8% 41.4%  

Births/1000 43.3 25.9 28.5 21.5 

Fertility 6.91 3.68 3.84 2.96 

Infant mortality rate/1000 10.6 7.2 7.1 3.9 

Gross Mortality Rate 2.2 2.9 2.5 5.4 

 

Bedouin Female students usually enroll in college soon after finishing high school. Their ages usually are 18-22. Some of 
them are already engaged and some got married and have kids. Usually, Bedouin woman education is directed to women's 
traditional channel of childcare (see Statistical yearbook of Bedouin, 2004, 2013). Thus, most of the Bedouin females study 
humanities and social sciences in the university and colleges, which allow them to join the teaching field that is perceived 
as a female profession (Espanyoli et al., 2003). Therefore, Bedouin female students choose this field of specilaizrtion at 
the teacher training colleges, which will prepare them to be teachers in kindergarten or school. 

College studies bring the Bedouin female student into a change in personality; enlarging their educational and professional 
knowledge they require to understand and effectively do their job, they will have an eye and a window to other cultures that 
affect their social and educational perspectives, and get more qualifications in professional, social and life skills (Sada-
Gerges, 2013). 

Table 2: Female Bedouin percentage in Ben-Gurion University and in the Kaye-the Academic College of Education 
in the years 1998-2002 and 2011 

 

The curricula in the college are desigend to provide adequate and sufficient educational and professional tools to Bedouin 
female students, which are forseen to facilitate and support their job as kindergarten and preschool teachers in dealing with 
the children. However, the curricula do not provide enough personal and social tools needed to promote the necessary 
changes that female Bedouin students tend to initiate in their conservative community and to stand in front of halts which 
may be imped or stop them (Sada-Gerges, 2013). 

Training and experiencing the teaching process is a main part of the learning development at the college where the student 
internalizes the materials and bridges between theoretical learning and experience. So pedagogic training at Kay College 
is a matter of many challenges. The unique structure of Kaye College and the relationship between the college's visitors 
requires a constant search for challenges and reforms. However, in order to seek for a new challenge that matched the 
characteristics of Bedouin society, all the second, third and fourth-year students were recruited in-group interviews in order 
to hear there oppimions and what they thought about what they have had gone through to the college and see on the field. 
One of the challenges offered was a new training model called the ñBig Sister Model, the art of mentoring and peer 
mentoring" a peer-mentoring program which was suggested to strengthen the training process. 

 

 

Year High studies Institute 
Bedouin 
students 

Bedouin female 
students 

% Bedouin female students 

1998-2002 Ben-Gurion University 244 54 22.1% 

 kaye college 339 216 63.7% 

2003 Ben-Gurion University 319 142 44.5% 

 Kaye college 430 282 65.58% 

2011 Ben-Gurion University 472 311 65.8% 

 Kaye college 405 303 74.8% 
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What is Pedagogic Guidance Program? 

  

According to the Ministry of Education in Israel, College Pedagogic mentoring 
program is a program in which a college mentor teacher send her / his students to practice the teaching in the field 
(Walkington, j., et. al., 2001, Hudson, Peter B., 2013). He or she is supposed to provide guidance and feedback to students 
undergoing teaching in the training classes. In this case, we talk about the kindergarten as a training class. Usually, one or 
two (mostly) students from the same year (2nd or 3rd-year) do their practicing in training class. Mostly, each student does 
a separate activity according to the subject and the missions required in the kindergarten. Second-year student usually 
works in small groups while the 3rd year student is more integrated in managing the circle time activity in addition to the 
group activities. She is responsible for managing the day's agenda together with the kindergarten staff in several days 
during the year. The two students work together and separately. At best, a joint work plan is written in cooperation with the 
teacher and under her supervison. However, it does not always work out. The pedagogical tutor visits the student in the 
garden, staying for about one to two hours and sometimes more. She watches and follows the student and the children's 
reactions to the activity she has prepared and performs. Duration of activity is about half an hour. When the student finishes 
the activity, the counselor asks to sit down with her to give feedback on what she has seen. Sometimes the teacher also 
joins this feedback session 

In the regular training model, the three remaining vertices of the training is a teacher-instructor teacher and a pedagogical 
instructor (Bates, A.J., Ramirez, L., Drits, D., 2009). Every student has the mentoring circle shown in (Figure1). 

2. The Big Sister Model, The Art of Mentoring and fellow Mentoring (BSM): 

2.1 Developing and Implementing Steps 

Relying on the known ancient saying of Roman philosopher Seneca: ñwhile we teach we learnò, the peer mentor program 
was suggested to assimilate what is learned because the best way to understand a concept is to explain it to someone else 
(Paul, A. 2011). Third-year students will be empowered by the fact that they guide their colleagues, explain to them and 
building a relationship of teamwork. Thus, long-term exposure further, assimilates the contents, and enables the student to 
better manage his knowledge. This is what BSM project. 

According to CaelaFarren, expertise leading people to mastery and creative management, ñPeer mentoring is a form of 
mentorship that usually occurs between a person who has lived through a specific experience (Peer Mentor) and a person 
who is new to that experience (the Peer Mentee). ñMentors, who may be older or younger than you, are those who know 
more about a certain area of expertise than you do. Mentoring is a learning and development partnership between a 
professional, with in-depth experience and knowledge in a specific area and a protégé seeking learning and coaching in 
the same areaò (Farren, C., 2006). The Peer Mentor may challenge the mentee with new ideas, and encourages the Mentee 
to move beyond things that are most comfortable. Thus, through peer mentoring, the mentor accompanies, analyzes, 
supports, instructs, empowers and provides necessary knowledge in the mentoring process. It undergoes a process of 
empowerment, leadership, and success (Power and Al., 2011; Roberts, A. 2000). 

2.2 Why òBig sisteró? 

Big sister in the Bedouin or Arab society is a main character in the house after the mother; she helps in cleaning, cooking, 
and child caring (Al- Hassani. A., 2012). She tries to be a good modeling for her brothers and sisters and take responsibilities 
that empower her leadership skills. This name of the project was inspired by one of the first year students who described 
her mentor as a big sister after one year of peer mentoring. Later on, after discussing the project with the college president 
this name is adopted.  

2.3 The project avatar: 

The very beginning- 1st step: 

Training 
teacher Tutor 

2
nd

 /3
rd
 year 

student 
Figure 1 Regular Training Model 
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 It began in Fall Semester 2007 with the goal of increasing the internalization of training process during the college studies 
for the preschool students. It was motivated by two reasons: 

During a collective interview, Bedouin female students in the early childhood program students expressed their fears of 
being sucked into the traditional teaching system when they finish college and join the teaching system in school, as did 
some of the college-graduated students, who adopted the traditional ways in teaching after finishing their studies in college. 
This reason led to the question: 

Is the college training program and curricula enough for initialization the modern teaching process? How to strengthen the 
internalization process? It was suggested to adopt a peer-mentoring model. A peer mentor is defined as a resource, a 
helping hand, a sounding board, a referral service, providing both personal and professional support for students in the 
early stages of a graduate program. In peer mentoring, the mentor accompanies, analyzes, supports, instructs, empowers 
and provides necessary knowledge in the mentoring process. It undergoes a process of empowerment, leadership, and 
success (Power and Al) research (2011). Various studies (Hoban et al., 2009) found that mentoring increases self-
confidence, professional growth, self-reflection, and problem-solving abilities among new / novice teachers as well as 
mentors. It also promotes peer-to-peer collaboration 

Moreover,researchers show that mentoring models based on mutual learning are very effective on the process learning, 
since the mentor, who is a slightly more experienced colleague, and the mentee, together adopt a position of research, 
engages together in collaborative reflection, and builds new understandings and each one plays an important role in 
providing personal and professional input in the process Learning (Le Cornu & Ewing, 2008). 

Reviewing all the benefits of the mentoring process encourages the director to adopt it accompanying by action research. 

At the beginning of the year 2007-2008, the first year grade-training program was stopped according to the new Ministry 
curriculum. Therefore, there was a need to bridge the courses they study and the practice. This requires assisting the 
students in preparing and implementing the activities in a real class during the intensive experience week, which takes 
place twice a year. For this purpose, one 3rd year student (mentor) was recruited to one or two students in the 1st year 
(mentee). Individual and group meetings were held to discuss the missions. Students (mentor and mentee) organized the 
individual meetings every two weeks. While the tutor organized the group meetings to reflect the previous steps, goals, and 
draw the next action map. Part of the students was from the same place so they met more often on different occasions. 
First-year students (mentee) earned some benefits from this mentoring program: 

Getting help in planning and preparing activities in a kindergarten. 

 Reporting a nice and fast socialization in college. 

Meeting and experiencing the educational process in kindergarten. 

ñ.. The mentoring process was excellent, it was fun for me, especially when we attended the kindergarten, in which we tried 
to deal with the childrenòé (Ahlam) 

ñ.. .I learn how to make an activity planò. (Ameera) 

ñémy mentor was responsible and accompanied me in every step I did... she was like a big sister (Najat) 

ñé I recommend this program for any 1st year studentéò (Nuha) 

ñéMy socialization process was better in the college. I felt confidentò (Hana) 

Third-year students (mentors) also earned some benefits from this mentoring program: 

They got an extra credit academic point for tutoring. 

They earned social and educational skills by guiding the younger students,  

They felt leaders and motivated by getting the chance to lead other students.  

ñéThis program made me feel more confident.ò 

ñ.. .Reveal more to my abilities.ò (Ziqrayat) 

ñé Acquaint with other (new) peopleò (Rasha) 

ñé Feeling I can be a leader...ò (Iman) 

ñé Learn from my mistakes of last year..ò (Khadija) 
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These feedbacks and much more about the program bring the head of the department who was the mentor at the same 
time to develop it further. The same students in the 1st year asked for additional guidance in the next year. this moves the 
project to the second stage of intensive mentoring time. 

  

Figure2: Two Tutors Model in BSM 

SecondStage: Two Tutors Model in BSM 

Later in the Next year, the 2nd-year student was engaged with a 3rd-year student in the same class with the same teacher 
but there were two tutors who agreed to be in the program. Tutor1 of the 2nd year students and tutor2 of the 3rd year 
students. These two tutors have to be in touch with the training teacher, as usual, and visit their student. The two students, 
mentor, and mentee spend more time together in the same class: wacht each other, help each other and working together 
in many missions. Tutorsô visits occurred mostly at the same days, which adds more visitors to the kindergarten besides. 
This somewhat hindered the class teachers to be less welcoming. Tutors and students arrange two meeting along the year 
to reflect the training process improvements and its benefits on students which move the project to the next promotion 
stage. 

 

Figure 3: big sister peer- mentoring model 

Third Stage: One Tutor for both students (Mentor and Mentee) 

Later in the following year, the same tutor took two college year groups: 2nd-year students and 3rd-year students. She 
guides both groups in their curricula that is needed for each college year and bridges the issues. Meetings were conducted 
in separate groups and for the two groups together according to the subjects, plans and new issues arise during the training 
time on the field. 

 

Fourthstage: Working unit in two adjacent kindergarten 
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This stage was promoted when field feedback meetings with one class feedback unit: tutor, training teacher mentor, 
mentee, was taking place and the other class unit join them and share them with their experience which make the two units 
to have more expanded feedback meeting and the cooperation between the students is expanded to create mentoring team 
who works together as one unite aiming to contribute to the menteeôs training development, the kindergarten curricula, and 
teamwork. There was a meeting during the day when the teacher assistant takes the class in an activity giving the team to 
work together once a week to build the final program activities to the next week. 

 Students usually make contacts with the teachers prior to these meetings to know the upcoming events and issues in the 

kinder and plan the ideas to the teachers. This plan of ideas strengthens the relation between all class staff and students. 
It gave another meaning to the training program 

 

 

Figure 5: one group member mentoe her group 

FifthStage: Creating a networking A In this stage the peer mentoring get another meaning. Every student felt the 
responsibility to check strengths and weaknesses in his training process. Additionally, all students in the two groups have 
to fill an anonymous questionnaire about every one in the group as they see them from time to time. 

After sorting the points in categories, students take responsibility to work together to strengthen their points by helping each 
other, everyone with her strong points support others. It can be also showing special activities like telling a story, creative 
handmade jobs or any different thing she wants her fellows in the group to know. Both groups group members work together 
to support each other each make easier for everyone (Figure 5). 

  

Figure 6:One group member mentors other roup 

Later every group can choose one or more from its members to present an issue that she is expert in it to the other group 
(Figure 6) 

These activities rise up during the discussions and add another meaning to the training and teaching process.  

This model runs for seven years (it stopped in 2011 and 2016 when its director was in his sabbatical year. During every 
year two digital questionnaires were delivered to the students. All information discussed with the students that make the 
entire atmosphere nice and supportive. 

3. Type of study, purpose, and participants,  

This study is a qualitative action research study that follows the training process while implementing ñthe Big Sister Model 
(BSM). Since ñAction researchò requires ongoing collaboration between researcher and students during the training time. 
The participants were female Bedouin students in the Bedouin department of early childhood program; it starts with 1st-
year students at ñmentee positionò while third-year students were the ñMentorò. During the process, it was moved to the 
2nd-year student (mentee)|, while 3rd-year student keeps their position as mentors. The study Hypothesis leans on the 
theory that peer mentoring is very efficient in promoting students skills (Power and Al research, 2011). By collaborating 
students in the research process and involving them in its purpose, which is to promote the training, and mentoring process. 

  
  

    

  
  

  

Figure 4: Working unit in two adjacent 

gardens 
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This brings them to be more active in reflecting their steps during their training to bring a promotion and skills enhancement 
that rise from their needs according to their experience. The tutor or college director get the students involved in 
reconsideration the type of subjects and decision-making. The range of cooperation varies greatly, from sharing all the 
considerations related to the research subjects to a more limited level of cooperation. The guiding principle is that the 
practical people are important partners in the process, whether or not they are major partners, and therefore must be 
included in decisions concerning their fate and the future. Moreover, providing the feedback is a necessary cognitive need, 
almost the motivation to understand the field of action and to give meaning to their actions. Moreover, the practice of the 
practical people mobilizes the level of motivation to cooperate in achieving the goals of the project and intervention feed it 
(Bridges, D. 2001;Gaventa, J. & Cornwall, A. (2001).  

The entire number of participants in the project is 6.of the continuing steps. All the group (students and tutor) make their 
own group laws and group life, based on the principles of collective decision-making: stages and anchored in the principles 
of change, (when to meet, what to discuss, How to take decisions, where to implement and howé, through compromise, 
movement, and freezing (Lieberman, 1980; Forsyth, 1990). According to Fisher, (2003), in peer mentorship, different values 
and conflicts must be constantly explored and sought to settle them democratically. This action should be taken up to clarify 
the issues and questions, to their hearts, to decide them and to take decisions that take into account the interests of all 
those involved in the process (Fisher, K., 2003). The group is the main tool by which changes are made among the 
participants in the research, and it is used as a decision-making framework. The decision-making process is cooperative 
and subject to the rules of discussion. Starting from the first steps and continuing forward through evaluating and improving 
it according to the results and needs. Director, students and evaluating department are involved in getting the results of the 
new model training process. 

4. Study questions 

Since peer-mentoringprogram is a good way to empower students as described before, this study aims to answer the 
following questions:  

Is it possible to put two students from different years in the same training kindergarten in order to improve their experience 
and empower them? 

 Is it possible to streamline training by using the ñBig Sister Modelò (BSM)? 

 

Figure 7: Spiral Promotion, step-by-step BSM 

 

5. Research tool 

The main research tools used for this study were the collective interviews group discussion. Besides the results of the 
monthly student training skills evaluating questionnaires and semester project questionnaire. This questionnaire was 
created during the implementing of the project to reflect the changes done during the project implementing and its impacts. 
The research strategy 
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This research has a spiral strategy that starts from the current situation, which was ñthe regular training systemò. By 
reflecting all answers of the students and as a result of suggestionit was decided to do toñpeer mentorshipòas a first stage 
which was promoted according to the student's backgrounds. Then every step comes after a previous step. As was 
described in chapter ( 2.3 ), it starts from the needs of the students who become the participants and co-researcher.  

First stage: interviewing to reflect issues regarding the training system. The main conclusion from these interviews relying 
on another case study research done in the same place and time (Sada-gerges, 2017); this research has a spiral strategy, 
which starts from the current situation (The regular training system). Because of the reflection, peer mentorship was 
suggested at the first stage that was promoted according to the student's backgrounds. Then every step comes after a 
previous step. As was described in chapter (2.2), it starts from the needs of the students who become the participants and 
co-researcher (Maynard & Furlong, 1993).  

 After one year in action and training taking into account all the notes, ideas reflected by the meetings of all the involved 
participants the program promote to another plan which led to Stage 2 Acting according to the plan and observing reflecting 
stage 3 and so on (figure7). 

6. Results and discussion 

6. I: BSM definition 

Using a final questionnaire at the end of the every year to get a holistic description about the BSM was obligatory. Students 
give their opinion after being in the BSM for one year (as mentee) and for two years (as mentors). Nearly 14 students fill in 
an evaluating questionnaire every year for the last four years. Of course, this questionnaire will have more changes in the 
future since this program is dynamic and in a constant promotion. The participant Number in the last four years are 14 per 
year; 7mentors and 7 mentees (total=56). These phrases were repeated during meetings or previous open questionnaires.  

ñ... My colleague in other training program was full of fears. I was relax..I felt more confident to go to a new class because 
I know that a big sister will wait for me their second year student speaking about the first day in the fieldéò: Second year 
student (mentee).  

My mentor help me to find out my skills and to use it in the training activitieséshe is really leader.. I follow her and feel 
confident regarding the next year activities and context..): Second year student (mentee).  

ñé.To help a peer is nice and gave me more confidenceéI started to reveal more to my abilities...To know more about 
myself, to empower social skillsé felt a leaderò: Third year student (mentor) 

ñ.. To be exposed another year to the same context was very good... I review with my mentee the same materialsé..òThird 
year student (mentor) 

ñé.we have good team work. Everyone knows what part of the puzzle to put in the comprehensive picture/planéò Third 
year student (mentor) 

 ñMy other colleague in other training programs works good but not relaxed, planned and well-structured like our team in 
the Big Sister Modelò: Third year student (mentor). 

These phrases emphasize the contributionof the BSM. They were repeated almost in all interviews and questionnaires. 

6. I.1-Definission the "big sister model (BSM): 

About 44 (20 mentors and 24 mentees) of 56 (78.6%) choose to define the model as it literally sounds and as it was 
suggested from the beginning (a). It can be explained that participants are still influenced by the Bedouin culture in defining 
the elder sister role at home and choose to use the expression to express the similarities between the two roles. This means 
how much the participants see the importance of this role and it implies that the relation between them is very close like 
sisters. They share emotional moments together as well: 

ñé. We bring breakfast to eat togetheréò ñI was in her marriage the spite that it is away from my homeéò she makes me 
a happy birthday surprise sharing the kindergarten staff..ò, ñI took her opinion about choosing my fianc®eéò 
2.Cooperationbetween the two sisters. Also phrases in 6.II.b (I was with here in many things. Helped her to use books in 
the library, how to arrange hair cover, how to use excel to make charts) 
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6. I.2 The cooperation between the two sisters. 

The big majority of the participant seems to agree that the cooperation between the two sisters takes place with all the 
activities as shown in the previous table (PartI.2). A full acceptance(100%),i.e. all students (28) of mentors and 28 of 
mentees, was to the phrase ñplanning activities togetherò because it seems that being together in the field and close to the 
training teacher encourage them to use their time and prepare the activities. All plans should be involving the peers together 
because there is a comprehensive weekly plan leaning in every peer duties in the kindergarten so they have to match 
activities together. This also leads to the other phrase ñmutual supportò (PartI2.g). Being together and planning one plan 
obligate them to support each other so their plan will succeed. 

Other phrases also for major acceptance. The small differences might be because of everyone opinion about how much 
the activity is perfect.  

6. I.3. The contribution to the model 

 Sharing ñdecision-makingò and ñdesigning the future stepsò (6.I.3 I,j) were unexpected issues. All the participants seem to 
feel contributing to the Model and like that. They were 6.of the discussions about improving the model or improving the 
tutor way of training the trainersand how to manage the relations between all partners. Sharing and being involved give 
satisfactory to the peers and make them responsible and committed to the program. 

Table 4: BSMdefinetion 

 

6. II: 

Mentor evaluation:  

6. II.a. BSM Contribution to the Mentee / professional skills 

Mentors evaluate their contribution to professional skills of the mentee (Daloz, L. A. 1990) in Table 5 6II.a. Half of them 
give score 5 (very strong) and 32% give score 4 (strong) to the phrase ñDevelopment of self-confidence of the mentee in 
the kindergartenò (II.a1). This means that these mentors really think that they are a help to the mentee by supporting them 
to be more confident. Since, we speaking about training and teaching, this, of course, related to the other phrase (II.a.6): 
ñHow to implement an activityò. Knowing what to do and how, in the training field, means to be confident. Thus, mentors 
understand they are supporting to the self-confidence. The same but fewer mentors seem to give the strong voting is what 
they give to the phrase (II.a.2): ñHow to develop a conversation with the children in the groupò. Talking and managing a 
conversation is very important to the menteeôs professional skills especially when they work with a small group and 
introducing the activity to the children. Since the mentor was in this position in the previous year this is a strong point for 
her in knowing how to evaluate her support. Not all mentors have the ability and not all of them feel very good to support 
this skill or to train this skill. They know that the mentee has one more year of training before going out to the field. The 
phrases (6.II.a.) (7. How to treat children; 8. How to deal with learning problems; 9. How to deal with behavioral problems) 
are skills in which mentors cannot give full support on them because they are also still training these skills. However 
questionnaireanswers show high scores, no. 4 (strong) and 5 (very strong). Most mentors (more than60%) think they 

6.I Defining the model: Mentor 
(28) 

Mentee 
(28) 

1. Point out how 
you define the "big 
sister model 
(BSM)". 

a. An older sister supporting a younger 
sister, or 

20 (71.4%) 24 (85.71%) 

b. Two sisters: one experienced person and 
one less experienced person who help one 
another. 

8% 4% 

2. How much you 
agree with these 
phrases about the 
cooperation 
between the two 
sisters. 
 

c. Planning activities together 28 (100%) 28 (100%) 

d. Consultation 22(79%) 25 (89 %) 

e. Performing activities and supplementary 
activities 

25 (89 %) 27(95 %) 

f. Mutual feedback 24 (86%) 28(100%) 

g. Mutual support 27(95%) 27(95%) 

h. Experience reflection 26(92.%) 26(92 %) 

    

3. point out what is 
your contribution to 
the model 

i. Sharing in making decision  28 (100%) 28 (100%) 

j. Designing the future steps 25 (89 %) 22(79%) 
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nicelysupports the mentee. It is certainly very good and of course, it helps the tutor (the college mentor) to strengthening 
these skills better. 

Phrase (6.II.a.10), (Give constructive criticism and make a reflection), Most mentors (64%), give high score or degree to 
the reflection they could give to mentee. Making a reflection to any activity put the reflector in a thoughtful and evaluating 
position that also enhance his way in making these activities. The phrase (6.II.a.11) (Be a modeling person), give the full 
picture bout the responsibility that mentor feel commitment towards the mentee and the BSM by being a model person and 
try to give the good picture about the 

Table 5: Mentor evaluation 

6. II. Mentor evaluation 28 

II.a 
 

BSM Contribution to the Mentee / professional skills 
Point out the following statements that you think you 
influenced on the mentee. Please rate from 1 (very weak) 
to 5 (very strong 

1 
weak 

2 3 4 
strong 

5 
very 
strong 

 1. Development of self-confidence of the mentee in the 
kindergarten  

0 0 5 
(18%) 

9 
(32%) 

14 
(50%) 

2. How to develop a conversation with the children in the 
group 

0 0 4 
14% 

8 
(29%) 

14 
(50%) 

3. Planning activities in the kindergarten 0 0 0 20 
(71%) 

8 
(29%) 

4. Adapting activities to the subject, age and level of 
children 
5. Preparing and creating ideas for activities, 

0 0 5 
(18%) 

9 
(32%) 

14 
(50%) 

6. How to implement an activity 0 0 0 14 
(50%) 

14 
(50%) 

7. How to treat children 0 0 9 
(32%) 

9 
(32%) 

10 (36%) 

8. How to deal with learning problems 0  8 
(29%) 

7 
(25%) 

13 (46%) 

9. How to deal with behavioral problems 0 0 9 
(32%) 

14 
(50%) 

5 
(18%) 

10. Give constructive criticism and make a reflection 0 0 9 
(32%) 

9 
(32%) 

10 (36%) 

11. Be a modeling person 0 0 0 10 
(36%) 

18 (64%) 

II.b Are there other things that you think you influenced the mentee during the BSM? 
éI was with here in many things. Helped her to use books in the library, how to arrange hair cover, how to use 
excel to make chartséé 

II.c 
 

BSM Contribution to Mentor: 
Evaluate how BSM influenced on you 
Rate from 1 (very weak) to 5 (very strong) 

1 2 3 
4 
 

5 
 

 

1. Self-confidence 0 0 0 
4 
14% 

24 (86%) 

2. Development of training or mentoring skills 0 0 0 
14 
(50%) 

14 
(50%) 

3. Sense of leadership 0 0 0 
13 
(46%) 

15 (52%) 

4. Feeling more responsible towards the kindergarten 0 0 0 
14 
(50%) 

14 
(50%) 

5. Improving observation skills 0 0 0 
4 
14% 

24 (86%) 

6. Accept constructive criticism from the little sister 0 0 0 6 (21%) 22 (79%) 
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7. Less stress created with the class partner comparing 
with the same level partner 

0 0 0 3 (10%) 
25 
(89.28%) 

8. Assimilation of various topics and content 0 0 0 0 
28 
(100%) 

II.d 
Are there any more other things that you think you got or developed from your participation in the BSM? 
It was important to us to see the activities, which we work on it last year from another point of view again and 
evaluate it ... amazing 

II.e 

Do you regret being in this program? If you come back one year, will you choose this program or the other 
program? 
In the beginning, I thought it will be very hard, but I want to be because I appreciated my mentor and I want to be 
good mentor as well. This is the best thing ever happened to me in college. 

 

6. II.c BSM Contribution to Mentor 

Like mentees, mentors speak about improving personal and social skills. Being ñself-confidenceò can come true by being 
responsible to show her knowledge to the mentee. This is different from the regular program when the two peers or students 
from the same college year (grade). In most situation even if they are best students and best friends somesilent competition 
risein front of the training teacher and the tutor which makes one of them in most cases looks ñbrightò who is capable and 
know everything and the other less capable. In the BSM program, any mentor whatever she is bright or not, will be superior 
to her mentee by knowledge. First, she was in the second year and know its materials;second, she was exposed to the 
third year materials by being watching and working with her mentor in the same program and the same class, which make 
her more, relax and confident. She is experienced with one more year and knows what is she going to do in the current 
year, all this make her feel able to lead and develop mentoring skills (phrases II.c.1-3). Being confidentallow also her to 
ñaccept constructive criticismò from her mentee because she has been their last year and understand what her mentee can 
get from the observing her (phrase II.c.6).  

6. IIIMentee Evaluation  

BSM Contribution to the Mentee / professional skills 

Looking at table 6 allowing having a comprehensive idea about the contribution of mentoring process on mentee in the 
BSM from the Mentee point of view.Themajority of students (mentees) give high score to the ñphrases III.1-12ò which 
expressing the goals of the BSM. These goals are known to the mentees as something to be reached during the program 
to enhance the training process and its impacts. Which means they thing that they achieved the BSM goals. All mentees 
think that this program built self-confidence regarding the professional skills (89% scors5, 11% scores 4). The same in 
developing activities in the training class (89% scors5, 11% scores 4). Almost the same while talking about ñPreparing and 
creating ideas for activitiesò. Being with someone supporting and more experienced improve the personality and the 
professional skills (Power and Al., 2011; Roberts, A. 2000). 

The lowest scores that the Mentees give in evaluating what they got from the BSM where moderate scores to the phrases 
(3: not high not weak): 

ñHow to develop a conversation with the children in the groupò (21%), ñHow to treat childrenò (18%), How to deal with 
didactical problemsò (18%), ñHow to deal with behavioral problemsò (21%). All of these phrases talk about the relation 
preserve student- child. These skills come from the experience and being more time with children to assimilate the way to 
treat the various characters of children. 

These mentees have only one-year experience with children working mostly in a small group. These skills need more 
experience to be improved them. Other students who are the majority, think that they got good skills.  

An impressed impact of the BSM on mentees is the reflection skills. Reflection aims to explore how improvement can come 
from collecting evidence training. Beingpart of the weekly reflection meetings: with the tutor, the mentor, the training teacher, 
give them the modeling reflection,  
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Table 6:Impact from the peer mentoring (BSM) 

6.III: Impact from the peer mentor (Second year responses) 
Strong 
5 

4 3 2 
weak 
1 

1. Development of self-confidence 25 (89 %) 
3 
(11%) 

0 0 0 

2. How to develop a conversation with the children in the group 8 (29%) 14(50%) 6 (21%) 0 0 

3. Planning activities in the kindergarten 25 (89 %) 3(11%) 0 0 0 

4. Acclimating activities to the subject, age and level of children 14 (50%) 6 (21%) 
8 
29% 

0 0 

5. Preparing and creating ideas for activities, 6 (21%) 22(79%) 0 0 0 

6. How to implement an activity 22 (79%) 
5 
(18%) 

1 (3%) 0 0 

7. How to treat children 6 (21%) 
17(60%) 
 

5(18%) 0 0 

8. How to deal with didactical problems 6 (21%) 
17(60%) 
 

5(18%) 0 0 

9. How to deal with behavioral problems 14(50%) 8 (29%) 6 (21%) 0 0 

10. Give constructive criticism and make a reflection 26(92. %) 7 (2%) 0 0 0 

11. Be a personal example and modeling 26(92. %) 7 (2%) 0 0 0 

12. be exposed to the next year curricula by watching the mentor 
activities 

28 (100%) 0 0 0 0 

 

All of answers show how much the students are satisfied from their mutual contribution. Most answers are strong to very 
strong which emphasize the sayings or the phrases as a stable statement with a ñproveò regarding the BSM contribution.  

7. Conclusions 

Peer mentoring in the BSM adds another level in the social relation between students who practice teaching in the same 
class. There was less stress between the couple (the two preservice student), because they behave as a one learning-unit 
and they working as a team group to promote a shared project.The well-constructed professional development programme 
on BSM-mentoring promotes the quality of mentoring for enhancing preservice teachersô (Hudson, P.; Spooner-Lane, R.; 
Murray, M., 2013). Both of the students felt more self-confident in behaving during the trainingprocess; promote many skills: 
constructive reflection, team working preparing activities.They were exposed to another year training curricula, the second-
year students learn about the next year curricula by watching the 3rd year training activities during the training day. The 3rd 
year students examine the second year-program curricula by mentoring and watching their mentees, which add assimilation 
and internalisation to the learning process.third year mentors add leading skills to what they promot during BSM(Grierson 
A. L.; Cantalini-Williams, M., Wideman-Johnston, T.;Tedesco,S. 2011). Besides the nice and supportive atmosphere of the 
team working and feeling relax and motivated to work together. 

8. Recommendations 

To continue in this program adding evaluation points or stations for participants skills with contrasting to other students 
from other training programs. 
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Abstract 

Today hundreds of millions of Internet users are using crowdsourcing platforms either to work to an online job 
as workers, or as a model of problem solving and production as requesters. This growing workforce makes it 
necessary from the perspective of the online platforms, to fully understand the factors which contribute on this 
emerging and innovative ñonline laborò. We present a study comparing how crowdsourcing platforms have 
evolved over two time periods.  The study explores in addition the effect of several factors of such websites on 
their traffic data and attention seeking. The results show that several websiteôs characteristic are strong 
indicators of its attempting to get and optimize potential workersô or requestersô attention. 

Keywords: Crowdsourcing, Online labor, Websites Review, Alexa Rankings, Regression Models 

JEL Classification:  A19, C14, J49, O10 

 

Introduction 

Since Jeff Howe introduced the term "Crowdsourcing" in 2006 for the first time in history [3], crowdsourcing has become a 
pivotal part of todayôs Internet focus where everything is designed to take advantage of the networked world. Thousands 
of workers every day categorize images; write articles or take part to several kinds of online tasks. Crowdsourcing, as a 
term, is a strategic model to attract an interested, motivated crowd of individuals capable of providing solutions superior in 
quality and quantity to those that even traditional forms of business can [1]. Today the term ñCrowdsourcingò is used today 
as equivalent to online labor. With the growth of online platforms with crowdsourcing and crowdfunding services like 
Amazon Mechanical Turk and Kickstarter respectively, a huge work force and a large knowledge base can be easily 
accessed and utilized to tackle problems requiring human intelligence. Users have only recently been recognized as an 
alternative source of new product ideas. Whereas some have attributed great potential to outsourcing idea generation to 
the ñcrowdò of users (ñcrowdsourcingò), others have clearly been more skeptical [2]. Given the success of the crowdsourcing 
paradigm, we expect that this field will continue to grow rapidly. Itôs not outsourcing, itôs crowdsourcing [3]. 

The continuous development of these online platforms providing crowdsourcing and crowdfunding services, in general, 
impose the need for continuous and responsible destination management in order to achieve and maintain an appropriate 
level of sustainability and competitiveness of this new way of online labor. In our study, we use Alexa rankings data as a 
measure of a websiteôs attention seeking indicating its level of sustainability and competitiveness. We determine the factors 
that affect and to which degree the ócombinationô of the estimated average monthly unique visitors and the estimated 
number of page views incurred  in these online platforms based in our two time-period study [4].   

Related Work 

In recent years, many studies have elaborated proposals for defining and measuring the quality of work in crowdsourcing 
environments [5], while others focused on the level of engagement and motivation of the participants called ñworkersò in 
these online tasks [6]. Due to these issues, crowdsourcing has attracted the interest of researchers from various fields. 
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Many research efforts have as a focal point the development of several mechanisms in order to make possible the quality 
control and cheat detection [7], while others aimed at answering important questions in the field (e.g.  What tasks are most 
paid? or When are the users of my platform active?) by analyzing the anatomy of a crowdsourcing platform [8]. 
Nevertheless, an online platform is in fact a type of online business and all businesses aim at improving their conversion 
rate in order to have sustainability and competitiveness. Yet, it is unclear, which factors enact on a crowdsourcing websiteôs 
effort to attract targeted traffic, so as to achieve financial success. 

This paper aims at investigating how crowdsourcing platform characteristics correlate with their traffic and by extension to 
their ranking as reported by Alexa. The overall goal is to investigate how crowdsourcing platforms change over time in order 
to provide their services to a greater user base. This study builds and extends earlier research that aimed to provide a first 
systematic review of such kind of sites [9].    

Data Analysis  

Data source 

Data regarding the traffic of the studied crowdsourcing websites were collected from alexa.com in values of global ranking, 
while the data regarding their provided services and mode of operation have been collected by visiting each site included 
in the survey. The study considered the Alexa top-ranked one hundred crowdsourcing platforms for two periods; January 
of 2014 to January of 2015 (which from now on will be  referred to as year 2014) and January of 2016 to January of 2017 
(which from now on will be  referred to as year 2016). Alexa was chosen as the preferred site of web traffic data because, 
related to Webometrics i.e. the process of measuring various aspects of websites that include their popularity and usage 
patterns, Alexa has been shown to outperform other similar services such as Google Trends for Websites and Compete 
(Vaughan and Yang 2013).We gathered the data the exact time period in order not to have traffic seasonality issues, so 
that we can make safe conclusions through the comparison. Last but not least, we didnôt include in our study the period of 
January of 2015 to January of 2016, because we wanted our comparison study to reflect all the websitesô changes occurred 
since 2014. For that reason, we needed an unobserved time period in order the websitesô change process to be completed.    

Methodology 

We selected a number of popular websites offering crowdsourcing services for review. The same methodology was used 
to select the crowdsourcing sites for both time periods (2014 and 2016) and was based on a two scaled selection 
methodology. Initially, we used the most three popular search engines ï Google, Bing and Yahoo!Search - to search for 
crowdsourcing online platforms that stakeholders are likely to encounter.  For the 2014 dataset, all searches were 
performed from 1 January to 30 April of 2014 and for the 2016 dataset searches were conducted from 1 August to 30 
November using the same set of keywords (ñcrowdsourcingò, ñcrowdfundingò, ñonline platformsò). The final list of 
crowdsourcing sites was compiled by selecting sites that met specific criteria that included:  

Language:  All crowdsourcing websites reviewed had to present their services in English. This facilitated the work of 
assessing services provided and comprehending their use.  

Presentation of the type of service provided i.e. type of tasks accepted: Websites had to explicitly report all the necessary 
information related to the types of tasks it accepts in order to make their review possible.  

All information needed for completing the review had to be offered. Many websites may not disclose all information required 
and such websites were excluded from our analysis. 

Based on the above criteria a final list of crowdsourcing sites was compiled and for each site its Alexa ranking were 
retrieved. For each site the Alexa rankings for the years 2014 (Alexa 2014) and 2016 (Alexa 2016) were collected resulting 
in the top 100 crowdsourcing websites as ranked by Alexa. The selected websites were assessed against a number of 
criteria, which aimed to capture the siteôs characteristics. In particular, these criteria cover technical as well as operational 
features. Below we present the criteria in greater detail:   

Type of service provided 

The term ñtype of service providedò refers to the type of tasks the site specializes in. Services provided by websites were 
grouped into the following ten categories [10]: 
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a. Microworks/Simple tasks, which are considered the smallest unit of work in a virtual assembly line, e.g. categorisation, 
tagging, Web research, transcription, etc. 

b. Crowdfunding, which is the collection of finance from backers (the crowd) to fund an initiative (project). Crowdfunding 
has its origins in the concept of crowdsourcing, which is the broader concept of an individual reaching a goal by receiving 
and leveraging small contributions from many parties. Crowdfunding is the application of this concept to collect funds 
through small contributions by many parties in order to finance a particular project or venture 

c. Mobile crowdsourcing services, which is concerned with issues related to applications for mobile phones. 

d. Content Generation services, in which content is generated by the crowd. This method is becoming increasingly popular 
because it offers an alternative to content creation and content curation. 

e. Data Entry services, which are projects using many different modi operandi, e.g. Excel, Word, electronic data processing, 
typing, coding and clerical assignments. 

f. High knowledge intensity services, which are specialised services in specific fields such as health, law, insurance, 
consultancies, data management, market research and cloud applications. 

g. Program developing services, which focus on the design and implementation of software. 

h.   Web and graphic design services, which use the crowd contribution in the creation of Web and artistic projects. 

i. Translation services, which target content translation tasks from one language into another. 

j. Product reviews and testing, in which reviews and tests are requested. 

Quality & Reliability 

This variable is used to capture the methods the website employs to ensure the quality of work provided by workers. It also 
includes methods that the platform employs to prevent cheating and ensure workersô reliability [11]. 

Region 

Indicates the region the platform is operating in [12]. Websites were classified in one of the following regions: North America, 
Europe, Australia and Asia. 

Online Imprint 

This variable reflects the strategies a platform uses for digital marketing and includes three categories; social networks, 
video streaming-sharing communities and blogs/forums [13]. 

Descriptive Statistics 

The study essentially consists of two databases. In particular, we examined the top 100 crowdsourcing websites of 2014 
and 2016 respectively, based on the aforementioned criteria. It is noteworthy to point out that 74 websites in the 2014 list 
were absent in the 2016 database because either they closed; or they changed their field of service.  In the reviewed 
websites 57.47% remained in the top 100 list in the reported time period while 42.53% of these for several reasons appear 
to exit the top100 listings.  With respect to the latter, 19% of them have cased their operation, 7% have changed its business 
scope and 5% have merged with other crowdsourcing websites.  Table 1 gives an overview of the variables collected for 
each reviewed crowdsourcing website. It shows also summary statistics for each variable for the set of reviewed websites. 

As it is shown from the following table 1 most of our variables are binary (i.e termed 0 and 1). Thus, for example regarding 
the crowdfunding websites, are coded with ñcrfò and the mean shows that 33.5% of our sample is coded with ñ1ò, meaning 
that on average in both periods of our study one out of three online platforms provided crowdfunding services. 
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Table 1. Summary statistics 

 

Source: Dataset with results drawn from alexa.com. Authorôs calculations. 

Note:  Alexa rankings are on logarithmic scale. 

Furthermore, our study contains a total 174 unique crowdsourcing websites in both years of research. In order to investigate 
what changes have occurred in the 2014 and 2016 rankings drawing additionally some first conclusions in the evolution 
and preference of such kind of platforms we grouped the variables in six major categories: Alexa rankings, websitesô quality 
assurance mechanisms, Type of services provided, Region of origin and Online imprint) and compared the how these 
groupings changed over the two year period (2014-2016).  

More specifically, with regard to Alexa rankings, we crawled from alexa.com the average Alexa ranking values of 2014 and 
2016 of each crowdsourcing platform. The results showed a positive relationship between them (figure 1), a statistically 
significant difference on the average values at 1% (table 3) and similar medians but different distribution characteristics 
(figure 1,box plot).  This means that, a crowdsourcing online platform that was in high-ranked places in 2014 preserved its 
traffic over time and remained in similar ranking place, while in general we can observe that the values of alexa rankings in 
2016 has a higher concentration around the mean and  less extreme values (figure 1, Box Plot). 

Figure 1 shows the relationship and the distribution of the values of alexa ranking over time. In the left graph y-axis 
measures the alexa ranking of our sample in 2014 values and x-axis in 2016 respectively. In the right graph y-axis has as 
a unit of measurement values of alexa ranking.  
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In addition, with respect to the quality mechanisms that the crowdsourcing online platforms offer as a tool for controlling the 
quality of responses and detecting cheats, the analysis revealed some interesting results between the two reviewed periods 
(table 2 and figure 2). First, the percentage of websites that donôt provide any cheat detection mechanism has declined 
from 45% to 15% in the studied time period, while the percentages of all these type of quality control methods being provided 
by the crowdsourcing websites have been steadily rising, with the percentagesô difference being statistically significance in 
most cases (table 2).  

It is known that, commercial crowdsourcing applications suffer from workers, who try to submit invalid or low quality work 
in order to maximize their received payment while reducing their own effort. Our study revealed that, despite the success 
of many crowdsourcing platforms, it is only the last 2 years that they realise the processes that lead to high quality output 
by espousing several quality control mechanisms. It is known that, the strategies used to assure high quality depend largely 
on the tasks and outputs of crowdsourcing projects and for that reason many researchers have already introduced several 
types of quality control. In our research we categorise them into four main groups. ñReviews & Ratingsò, meaning whether 
or not a crowdsourcing platform gives the opportunity to the requesters to find the best worker for his task-needs, based on 
the reviews and ratings of the workerôs job activity. ñWorkers profileò, meaning whether or not a crowdsourcing platform 
provides on requesters, a profile for each worker containing demographic characteristics. ñSkills & Practice Testsò, meaning 
whether or not a crowdsourcing website gives the opportunity to the requesters to pre-select workers and through specific 
tests to understand which workers are most suitable to their crowdsourcing job. ñSpamming Toolsò, meaning whether or 
not an online crowdsourcing platform has embodied in their crowdsourcing process automated methods to aggregate a 
userôs contributions in a way that promotes high quality output [14]. 

    Figure 2 shows the percentages of ñquality assuranceò mechanisms over time 

 

Moreover, concerning the websitesô region of origin, we grouped both databases in four major groups, considering the 
origin country, North America, Europe, Australia and Asia. Figure 2 shows that from 2014 to 2016, a small increase of the 
percentage of these websites in North America (66% vs. 71%), in Australia (2% vs. 4%) was observed, while in Asia the 
percentage remained stable (7%) while in Europe a decrease was observed (25% vs. 18%). Our results showed that, 
crowdsourcing despite its web-based aspect; its process (i.e. its key activities, incentives of participation and structure), is 
strongly related to several geographical characteristics such as the platformsô geographical origins [15]. 
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Figure 3 shows the percentages of websitesô region of origin over time. 

 

Concerning the websitesô type of services provided, the review pointed to some noticeable outcomes. Figure 4 presents 
the major changes that occurred over the reported time period. 

 Figure 2 Comparison of websitesô type of services provided over time 

 

In particular, the number of websites supporting crowdfunding has increased significantly in the reported time period (24% 
vs. 38%). Similarly, the percentages of websites providing mobile crowdsourcing (3& vs. 4%), content generation (2% vs. 
7%), high-tech services (16% vs. 20%) and web & graphic design tasks (12% vs. 14) have increased in 2016 when 
compared to 2014. On the other hand, the percentage of websites offering microtask services (18% vs. 10%), data entry 
services (7% vs. 2%), translation (5% vs. 4%) and review & testing products (9% vs. 2%) show a decrease when compared 
to 2014. Websites with programming services remained stable (4%) over the reviewed time period. 

Table 2 also shows the websitesô online imprint over time. The term ñonline imprintò is used to denote the strategy that a 
website follows with respect to their digital marketing. In 2016 the percentage of websites using social networks such as 
Facebook and LinkedIn as well as video sharing sites such as Youtube are increased. A minority of the reviewed websites 
(2%) does not employ any digital marketing strategy in 2016.  
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Table 2. Independent Samples t-tests for equality of means of websitesõ Alexa Rankings,  

Quality Assurance Mechanisms & Online Imprint, collected in 2014 and 2016 respectively 

 

Source: Dataset with results drawn from Alexa.com. Authorôs calculations. 

Note: Statistical significance: *** 1%, ** 5% and * 10%. 

In order to have a better picture of the evolution of crowdsourcing platforms over time, we conducted a cross-tabulation 
analysis.  Table 3 presents the relationship between each websitesô quality assurance mechanisms and where they are 
hosted. It is noticeable that in 2016, all quality assurance mechanisms except skills and practise tests (qr4) are increasingly 
being adopted by crowdsourcing online platforms located in North America, Europe and Australia. On the other hand, 
crowdsourcing websites located in Asia emphasize more on providing information about their workers through worker 
profiles (qr3 is seen in 85.7% of the websites in 2016). This differentiation in preference of quality control mechanisms in 
Asia located crowdsourcing websites may be explained by the fact, that crowdsourcing in Asia is at an early stage of 
adoption and crowdsourcing in Asia is just warming up [16]. Yet, the general increase of the adoption of quality assurance 
mechanisms by the crowdsourcing websites over time indicates that while crowdsourcing platforms are maturing, online 
platforms realize the importance of ñquality controlò and ñcheat detectionò mechanisms [17].   

Table 3. The relationship of a websiteõs region and its quality assurance mechanisms over time. 

 

Source: Dataset with results drawn from Alexa.com. Authorôs calculations. 

Note: A website may have more than one quality control mechanism.  

Unit is the percentage of websites that meet the current criteria 




































































































































































































































































































































































































