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Abstract

How to prevent youth crime in Macedonia?

Blerta Ahmedi Arifi
PhD Cand. PhD Assistant on Criminal Law, Faculymfthdgast European University,

Tetove Republic of Macedonia

This research paper analyzes the policy of Republic of Macedonia on preventing youth crime. It give:
on some main points of the topic, such as: The institutional measures there are implemented to preve
crime, such as the legisiaia the national strategies of the state; The analysis of the special and gen
preventive effect of the penal sanctions for children. Also, there is presented the analysis of the infl
some social factors as preventive measures for tHangoeticgiesuch as: The education system; The free
time of the youth peopl e; The role of their
persons who they accompany and the access to the mass media. During this studystmee are use
methods, such as: The literature review for this topic and the interpretation of the legal provisions f
crime; The survey and the interviews made with secondary school pupils and the comparative methoc
some social factors, as siaariore relevant beside others for preventing the youth crime. The results
conclusions of this research paper will contribute on finding the most relevant measures on prever
youth/child crime in Macedonia.

KeywordsPrevention of youth crime, preventive policy, measures, social factors.

Introduction

The preventive characteristics of the criminal sanctions is expanded in two areas: On the General prevention c
and on its special prevention. The genenafi®reignifies the influence to the citizens, and in particular on the childre

or youth

people to not commit crimes. This is achieved by causing fear to them from the sentenced penalt

incriminating offenders. And, the Special preveifidgsrosigmeventing the perpetrator of the crime to (not) do agai
the same or another crime.

In the following, there are presented the data on the number of children convicted, for the@ite pased 2006
on the data published by the StattiGth®ffice of the Republic of Macedonia.

The number of convicted persons in Republic of Macedonia during the peric@@f2006

Convicted : biic-of Macedonia-ge

2006 2007, 2008 2009 2010 2011 2012 2013 2014 2015
‘lAduIts 9280 9639 9503 9801 9169 9810 9042 9539 1168310312

‘ Minors 844 | 676 | 715| 748 | 547 | 722 | 556 | 473 | 461 | 348

Table 1(State Statistical Office of the Republic of Macedonia, 2016)
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From the dapaesented in table 1, we can see the difference of the total number of the convicted offenders durin
years period of time (2BOB5) in Macedonia. It is obviously presented the number of young offenders is quite sm.
difference with adifenders. Also another positive indicator is the decreased number of the minors convicted du
last years. This is another incentive element for analyzing the preventive measure that may have been effect
reduction of youth crimes incauntry especially for the last years! In this point it takes us to give the answers to t
two hypothesis:

How effective have preventive measures proved to be against the crime of children in RM?

How much has the aim of the special prevention ofahsagritions in convicted children for criminal actions been
achieved in Macedonia?

The number of reported, accused and convicted children during the period of 20062015

Table 2

Year Reported Accussed Offended
2006 1500 987 844
2007 1229 839 676
2008 1355 981 715
2009 1519 1030 748
2010 1244 750 547
2011 1163 1002 722
2012 1001 778 556
2013 1005 657 473
2014 972 712 461
2015 772 465 348

Table ZState Statistical Office of the Republic of Macedonia, 2016)

InTable n. 2 we can see the number of reported children, those accused and those convicted for each year, f
we can clearly see the difference in numbers of criminal acts from one phase of criminal procedure to another, th
that not evenyngie criminal case that is initiated with criminal charges in the preliminary stage will reach the ac
stage; and also not every issue prefixed with charges will reach the judicial review, namely will be corgcluded by &
decision/court viettl And this fact is especially taken into account when it comes to a suspect, an accused or a de
who is a child, taking into consideration the special and pivileged treatment that children have thraggthout the cr
system, with the salegpsepr ot ecti on of the childds interest!

Table 3 Number of convicted children in the Republic of Macedonia during the perigd18 a6@ghe number
of convicted female children during the same period

Year 2006| 2007| 2008| 2009| 2010| 2011| 2012| 2013| 2014| 2015
Total

844 | 676 | 715 | 748 | 547 | 722 | 556 | 473 | 461 | 348
Females| - 24 38 49 20 22 9 24 16 22

(Perpetrators of criminal offences in 2014, Skopje, 2015, Statistical review / State statistical office of the Repul
of Macedonia, Population and social statistics,2.4.16.08)

In Table n. 3, the number of convicted children in the Republic of Macedonia for the duration of the time period
the research is shown, while specifying the number of the totdieneorbéctefitchildren for each year as well as
the number of female children that have been convicted during this time period. In 2006 we have 844 convicte
in 2007 a total of 676 convicted children, in 2008 a total of 715 convic&@D8haldotal, ah 748 convicted children,

in 2010 a total of 547 convicted children, in 2011 a total of 722 convicted children, in 2012 a total o856 convict
in 2013 a total of 473 convicted children, in 2014 a total of 461 conviatddrcizitdrerg #otal of 348 convicted
children. Something that can be noticed immediately in this table is the fact that there is a tendency of decl
numbers of convicted children in our country, during the last few years, especialgnipassoraketsveen the

first years that this research covers and the last years, where we see that the number of convicted children has
by 50%(Arifi, 2017)
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Another indicator in Table n.2 reflects the number diifémaléhat have been convicted, compared to the total
number of convicted children. In this case as well it is hardly impossible to notice the relation of the children
genders, in the context of their inclination to committing c\weredrasee a very small number of female children
convicted along the ten year period that the research covers compared to that of male children. Namely, for 2
total of 844 convicted children, there are no published data in the StafécstafistiedRepublic of Macedonia for
the number of convicted female children; In 2007 from a total of 676 convicted children only 24 are female childt
from a total of 715 only 38 female children are convicted for criminal offenéerariotaP60848 only 49 female
children are convicted; During 2010 from a total of 547 convicted children only 20 were females; During 2011 1
of 722 convicted children only 22 were females; During 2012 from a total of 556 conlyi@ddrohilesem 2013

from a total of 473 convicted children only 24 are females; In 2014 from a total of 461 convicted children onl
females and in 2015 from a total of 348 convicted children only 22 @Arilfied@vgre.

Thus, from these numbers we can conclude that the female minors, namely the children belonging to the fem:
are less included compared to the male children to commit criminal act, and this can be seen in the very small
of @nvicted female children during the perioel6f1IB@so, if we can say that the overall number of convicted childre
has positively decreased in the last years, the same cannot be said specifically for the number of convicted feme
becausas we can see in the table this number has e relatively stable state with an average that fluctuates betw
40 female children convicted during the year. This tendency of decline of the number of the convicted chil
20122013 and onwards, loa related to some dilemmas, or solutions, like for example priority in pronunciatic
competent authorities and in enforcement of noncriminal measures agassstmnitdremd protection measures,
which might have contributed to the dedrsseumber of convicted children, given that trasénabmeasures

were imposed on them. Thus, it is possible that the number of convictions has decreased rather than the
phenomenon of children in the country. This question can belsameevimaif we analyze the number of reported
children, namely children towards whom criminal charges were raised during the years of research in table. 1
we can normally analyze other factors that might have influenced the decrdssecbtctirevivted children, such

as the preventive measures on child crime, which might have actually yielded success in decreasing the cri
children these past ye@ksfi, 2017)

The legal regulations forpreventi of t he chil drends cri me
The Law on Justice for Children

The positive law which regulates the criminal law for children in Republic of Macedonia- (8ryebpeddhs 7

on its sixth part titled nR59eeguatestheasauesofdrthechmpétehtpablicd
organs for working on preventing the youtl{laimen Justice for Children of Republic of Macedonfer2043)
established a special publicorgannangtt Bhé¢ e Counci | for t he PCancikshali on
be independent and independent in the performance of the activities determined by this law. It is composed of 1
elected by the Parliament of the Republic of Macedonia for a term of five years, witettiemighit whieh:

seven members of the State Council are proposed by the Minister of Justice and are representatives of the
Justice, The Ministry of Labor and Social Policy, the Ministry of Education and Science, the Ministrg of Interior
Public Rsecutor's Office of the Republic of Macedonia, the Supreme Court of the Republic of Macedonia an
Association of the Republic of Macedonia; Eight members of the State Council are selected by ranks of
announcement, among the promimrenifiscand professional workers who are working on the protection of the inter
of the children, one of which is from the ranks ejdkiernorental organizations for the protection of children. The
State Council shall have its seat in the bfidisstice and a representative from the Ombudsman shall participate
the work of the Courfcdw on Justice for Children of Republic of Maceddait,, Z21)3)

The state administration bodies, courtnosklittors, as well as legal persons who perform public authorizations
the area of schooling, education and protection of children, are obliged to cooperate with the State Coun
accomplishment of its functions. (art 155).

The State Councistihe following competencies:
- Adopts the National Strategy for the Prevention of Child Offense,

- Approves programs and annual plans for the implementation of the program,

10
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- Adopts a Regulation for its work,
- Proposes funds in the budget calculgtiosapad the Ministry of Justice necessary for his work,

- Provides initiatives to improve legal solutions and opinions on draft laws that are important for the protection c
rights and prevention of child offenses,

- Launches initiatives foatler recognition of citizens with children's rights and debates on healthy families, protec
children from narcotics, alcoholism and other addiction diseases, education and education issues, public relat
and for other factors that infiutkiecprevention of child offenses,

- Initiates research and studies on child offense problems,

- Cooperates with international organizations and bodies engaged in the protection of children's rights and pre
child delinquency,

- Prepares annual reports on its work and situation in itteldrea ©fights and child delinquency, which it submits
to the Parliament and the Government of the Republic of Macedonia, the Judicial Council and the Supreme C
Republic dflacedonid who are obliged to review and take appropriate measures and activities in accordance wil
competences (art. 156)

The Council of Municipalities, Municipalities of the City of Skopje and the City of Skopje appoints the Municipal ¢
the City Council of Skopje to Prevent Child Delinquency. (art.158,1.) Municipal councils adopt annual prograr
work approved by municipal councils and the City Council of Skopje, regulations for its work in the region of the |
and theity of Skopje, perform work to monitor the situation, set up an initiative for upgrading them and developing
to involve the local community in preventing child delinquency and treating perpetrators of actions that are for
criminal offise and misdemeanor by law. The municipal councils, at least once a year, inform the council of the mu
or the city of Skopje and the State Council for Prevention of Child Delinquency. (art.159).

National Strategy for Juvenile Prevention {2020)

This is the first strategy in the Republic of Macedonia aimed at determining the strategic guidelines and pr
preventing juvenile delinquency and has been adopted by the StateeCGoraveihfiontiof Juvenile Delinquency.
(Golomeova, 2013)

The integral part of this StrategiNatenal Strategy for Juvenile Preventie20ZD16f R.M.)
- Prevention of juvenile delinqigaayessential part of prevention of crime in society;

- The successful prevention of juvenile delinquency requires efforts by the whole society to ensure a ha
development of adolescents, with respect and promotion of their personatiigsticbéddheat,;

- Young people should have an active role in society and should be considered as subjects, and not as passive
socialization or control;

- The focus of any preventive program should béehmgveéloung people frometdudyr childhood;

- Policies and measures of prevention should avoid stigmatization and punishment of children who with their b
not cause serious harm to their own development or development of others, but rather endeavor to understand 1
and accept the responsibility for the child;

- Prevention services and programs should be developed locally and supported by the community.
The main challenges and strategic guidelines identified in this
Strategy refer to the primary, secondary amd tertia

prevention. Namely, the objectives of this Strategy are to introduce programs for prevention of juvenile de
coordination, organization and multidisciplinary approach to this issue, assessing and assessing factors tha

Lhttp://eprints.ugd.edu.mk/10409/1/MAGISTERSKA%20PDF.pdf
11
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juvenile delingicy, as well as intensive international cooperation in the field of prevention of juvenile delinc
(Golomeova, 2013)

Analysis of some social factors as preventive measures for youth crime:

The following presented reawdtsbased in the Survey made on September 2017 in three secondary school
Macedonia, with 120 pupils ag8 yiars old. The nature of the questions of the questionnaire were formulated b
on the assessment of the impact of some social facaorentst often influence the appearance of the deviant and
criminal actions among young people. Also in the other hand the same factors can appear as preventive meas|
criminal behavior of the young people.

The focus of the questions was folltinéng factors:

The influence of the educational system, respectively how much widespread violence in schools is and h
endangered / protected are students at school!

What preventive measures do schools take to prevent deviant actionplePyoung peo
The influence of the family on young people.

The influence of the circle of people with whom young people are associated,

The free time (after school activities)

Media mass (TV, Internet etc.)

Here are some results from the survey:

The School effecn preventing crime:

Have you ever listended to any lecture! project during your studies on I
reventing youth crime ?

® yES

On the question on have the pupils have attended to any lecture on how to prevent crime, most of them (70%) t
with No, and only 30% have answered Yes. It was obvious that only in one of the three schools,ttiestudy was r
haw been some programs on informing the children on how to prevent crime. And it, was reported that there
some police officers who have held lectures to the pupils on what behaviors are crimes based on the countries
and sometloer aspects on how to prevent these acts. But, the negative indicator is that in the most cases, the res
were not informed about this topic!

12
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How often you have meetings with the pedagogue / psychologist of gehool?

@ Wmsayear

@ Every monh
Once a year

® Never

) 4

The other question allmw often do the students have meetings/consultations with the competent persons ir
schools for giving to them advices and support, as the pedagogue and the psychologist, the answers were
70.6% of the students answered that they netre@sm@ersonnel of the school, and the others answered with once
year or 2/3 times a year. This results are also desperate, because there is indisputable the role of the pedagog
psychologist in the schools. Having in consider the agdeftthim secondary schools it is unjustified the passivity
of these persons on doing/not doing their job!

Do you think it should be increased the security in the school”

® v
&y,

y

On the question did the students think that it should be increased the level of security in their schoog we came
of 68.3% who said Yes, and 31.7% who said No. It means that most of the students do not feel safe in their sc
schoolslould take more strict and rigorous measures on protecting their students and making them feel same d
stay there.

Do you have too much free time after finishing your classes?

@
R

On the question on did the students consider that thembelvdramtime after finishing the classes, we came with
results that 59.2 % answered Yes, and the others consider that they do not have much free time after school. Tt
is made with the aim to get answers and be confirmed our hypdthessitimga ithe children have much free time,
and that this is one of the factors that indicates the appearance of the deviant acts of the young people. There a
opportunities for free activities where the youth can spend the time after sghddlsngtudents who finish their
classes about 13.30 p.m. they do not really have some opportunities offered by the state or the school where t
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involved. And, that is why it often happens they the young people spend their fedeatisnenohceotfiee involved
on negative/criminal acts where they meet adults who can easily manipulate and incriminate them in differen

drug trafficking, alcohol usage, theft, group fighting etc.!

How much influence does your family has onwmbehavior?

@ Vary much

@ Notioo much
Not

On the question about the influence of the family on the behavior of the youth people, it is again proved that tf
the main factor in preventing the delinquency of juveniles. That is because 85% of the studentsfanslyered that
has very much influence on their behavior, and the other less of them said that the family has not too much in
them and the smallest number of the respondents answered that the family does not have influence at all on th

How much inportant is what your friends think
about vou/vour behavior?

@ Mostimporert
@ Not much imporent
Netat o

On the question about what the friends opinion means to the young people, 53% answered that it is most imp
their friends think about them or their behavior. $3 .3% answsaretrthathtimportant their friend opinion and only
4 % of them do not care of the friends opinion. It is proved that in most cases the delinquent acts are presel
young population only because they are part of one or another group in their school

Can you get inspired on making a negative behavior from the Interne
information you get?

@Y
‘ h

On the question about the influence of the Inter
positive answers that Internet can be an inspirational/motivational tool for manifesting a negative act. Only 30%

14
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the respondent said that theynaaot be inspired from the Internet on acting negatively, respectively to commit
any delinquent or criminal act. This is also another indicator that Internet can be often the most preventive tool f
youth crimes or the opposjieovocative factor for crinal acts.

Conclusion

Preventing youth crime can be done only if there a cooperation between all the competent state institutions or
the social conditions for the youth pe odordiaghgrshaswe | f
to be much done on more aspects for reducing and preventing youth crime.
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Abstract

The process oémerating the general lexicon into terms, also named process of terminology, relates |
semantic source of the word. This process enriches terminology not only on the level of the form, by er
in a specified terminological systemmabnlty ithat of the content/substance, supplementing it with concepts
that maintain links with its base meaning (with the generalTlamguagk}hus appears as a bridge
between the general and the terminologicalslesticasknife, sieveeommon words)d termnife

(filet carver) (mecharke)fe (engraver) (mechangigve (vibratory) (construction, mechargug

(mortar) (constructidrdrminology as a special lexical subsystem in itself enters into a relationship witt
layers of thgeneral language lexicon and exchanges with them, by borrowing some of them and by uti
for its needs. This lexicon, deriving from outside of the terminology, consists of lexical units that entel
an invariable form, but with modiftedtcty meeting the needs of the terminological systems with terms.
this paper, we present groups of terms formed on the basis of the meanings of common words, presen
1980 Glossary and related to different elements of ordinary lifelssaoth kischen appliances.

Keywordscommon words, technical terms, kitchen appliances, terminology.

Introduction

The processf generating the general lekiciemms, also named the process of terminology, relates to the seman
source of the woilthis process enriches terminology not only on the level of the form, by embedding in a sp
terminological system, mainly in that of the content/substance, supplementing it with concepts that maintain lin}
its base meaning (with the defrmrguagehe word thus appears as a bridge between the general and th
terminological lexicaurch adork (cardan shaft)(mech.;{golnter)(mech.), igikstructional) (mech. comstr.Pn

the other hand, these units, passing from ohkrfeeddedge to another, enrich them with different conceptual conter
following to an anew terminology process of the uniplatecfwasymech.)plate (cutterfmech.)plate (scales
pan)mech.).

Although as far as the form concermsntimlogical systems get overloaded with the same form in term of content,
units subject of terminology process increase the common conceptual basis of words and terms, thus reinf
interaction ability of the terms between each othemcieceanious fields of knowledge. E. Vyster (Eugén Wister)
concerning the occurrence, pointS dut e expr ession with one sign of t
connection with each other and alleviates the collaboration ddtthefdhedialds close to each ddrenstance
roomroom (of gaséepnstruction, mechanic, militagmy)é(bot., math., chem., mech., mied.)

The process of terminology

A numerous elaborations were written in regard of the process of terminology, by elaborating about the location
common words of multiple meaning spdntsooth, head, foot, poeket for formation of the terminology.

IEW¢,ster, AEinf¢¢hrung in die all gemei ne TRamanistischérvelage!| e hr ¢
Bonn, 1991
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Elaboratingthema er t he f or mati on of rEetnancd aad isaiamce of hetgrms infa
languag®, underlines that the term enters easienimersésecoming a term from a common word, and used in its
specialized meaning in a certalrofiéinowledge or human acfivieyauthor demonstrates examples the words
generated in terms sudheas(bolt headpothiwheelkrahlever)windowof evacuation): etc. In the field of linguistics
Sh. Rrokaj and V. Bellpart from elaboratbmeneral problems of linguistic terminology, in addition of the gener
problems addressing of linguistic terminology, the attention is paid as well to the matter of terminology process
that the linguistic terminology system built aythéties on the Albanian language texture, facilitating its formation

The terminology pro¢ess a process of creating a terminologysyssamo based on the entry of words into this
microsystem, functioning as terms, as well as glossologyyasirgvpoodess in the term, both together can be
considered within general framework of the semantic development of the word, where the word consists the |
this point of view alwagmes primarily before the. tearticular importance is givehe functioning of these
processes in the semantic structure of the word, which is reflected in glossology, terminology, extermination,
complex processes of semantic development of each word of the language. This is very impayttre when st
semantics of term in the light of the meaningful development of words.

Therebywe can provide as examgild®ndsieveand the woftl d iissofaGpecial terminological chaRA&EiE

S, ~ n. 1Curved line container of clay, glass, metallic, plastic etc, with raised edges of different sizes and shay
for keeping liquids and other substances as powdered orlgiaidslets. Communication dishes. phys.chem. Dish
drainer. Clay (sdi}hes. Copper (zinc, aluminum) dishes. Porcelain dishes. Plastic dishes. Kitchen dishes. Hot
dishes. Dishes shelf. Dishes store. Wash up the Highesw oaswesgicial terminological character but connected
in a disaggregated form wstrias of terminological concepts, presented by relesambimatibn terns8EVE,

D =, 1. Atool consisting of a thin silk fabric, or densely metallic net attached to a wooden circle used to separate
flour or the substance. Silk siee¢ @igve with frequent holes (impenetrable, peBeffable)Metallic sheet or

netting with frequent holes used to separate something in equipment or mechanism; metal netting through whic
the sand pass through, mortar etc. to get cle&iedes dhreshing machine. The sieve of mortar. The coffee machine
sieve. Take off (change) the sieve. Clean the sieves

Given that they are common words generated in terms, for the words it is much easier to widely enter in langua
approaching to the grah lexicology of the languBlge.characteristic of the Albanian language is that these terms
upon entering the terminology lexicon, have the capability to get in the wider sense of the word formation.

Extracts of terminology process displayed in philological dictionary

The meanings of terms generating from the meanings of common words are reflected in the explanatory dict
Albanian language in the semantic structures of their wordafThesstwebrds meanings, when appearing as terms
such agoot(word) anfibot(term), which are singled out as such during their use in the relevant field of knowledge,
the opportunity to consider this lexical mediation in relation togkie@eneitd bther terminology lexicon groups,
as well as with cases of functioning in the discourse practiceof each field

The elaboration that has been conducted to the various groups of terms in the explanatory dictionaries, it is no
termmology of the technical terminology lexicon with the general language from one vocabulary to the other, stz
the vocabulary of 1954 until the one of 1980, in terms ééxseaigrgress is becoming more complex, however,
from time to timeed better distinguished between each other. The phenomena of complexity is related to the ad
new terminological concepts (concepts), linked upon a sign, which is related to the terminology process phenormr
the latter also emerges itstivegside (the concepts are increased, though the signs remain the same one), as w
with the increase of the new terms created threfgymagion phase, where signs are added concurrently with
concepts, in which occasion the signs actuatireimclogy systems.

Words indicating kitchenware or utensil§thsgrbcialized meaning

1A . Duro, oLindja dhe pxzrhapja e terflave n+t gjuh=z*ad, n+
2Sh. Rrokaj, V. Bell o, oMbi domosdoshmtrint efi@JENDJAI o
DHE ZHVILLIMI | TERMINOLOGJISE $HR®B L EME DHE DETYRA®, Tirant, 2009. f.
3A. Dur o, ATerminol ogjia si sistemo, Panteon, Tiranz, 2
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In the same manner words indicating kitchenware or utensils are being used in relation to their spexialized r

indicate parts of mechanics, constructied amcc t r i ci t y .

Mor e

precisely

|l et ¢

indicate kitchenware or utensils arise in specialized terms in the field of mechanics, construction and electricity

For example,in case ofdhemeaning (1 small utensil with long handle consisting of several prongs like a pitchf

used when eating to pick up pieces of meat, cheesePRftuits ete. d

fork,

smal |

forks

(1

prongs. Pick up (eat, take) vkttSiarthe forf2)Part of bicycle or motorcycle consisting of two side arms, at the botto
of which the front wheel is fastened

Find below examples of common words indicating kitchenware, which through the process of terminology ge
words Wth of specialized meaning

In the dictionary of 1980

In terminological dictionarig

FORK, ~.i.. A small utensil with long handle consisting of several pro|
pitchfork used when eating to pick up pieces of meat, cheestlafadts ¢
fork, small forks (for dessert g
with fork. Stir the fork.

2. Part of bicycle or motorcycle consisting of two side arms, at the bo
the front wheel is fastened.

forlg (Cardan shaftingch.)
forlg (jointer)

(mech.)

fork (instructional) (mech.
constr.)

SPOON, ~ t. A metallic or wooden gadget, consisting of a small bow/|
shape and with a long handle used for eating dish or other foods esp
liquids; quantity of foodimeressubstance such gadget may cBigapoon
ladle, dipper. Aluminum (wooden) spoon.

Usually a metallic utensil, with a part like a bowl or spatula with a han
extension which is used to pick up something, to stir various substan
Spoorfor coal (ember) fire shovel. Mortar spoon, trowel..

spoon(mortar) (constr.)
trowel

spoon(excavatofjnech.)

excavator bucket

spoog(formation) (met.)

KNIFEknives, ~.id. A small utensils with a long metallic cutting edge
wooden or another material used for cutting bread, meat, fruits, vege
in medicine e®harp knife. Bread knife. Tobacco knife. Surgical knife.
a tip. Double cutting edgiekSerrated edge knife.

Metallic and sharp part of a gadget, utensil etc. which is used for cutt

knife (filet carver) (mech.)
knife (engraver) (mech.)

IFjalor

sotme shqgipeo, Tir

18
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mince something, for polishing or smoothing a surface offsonmethinige
Cutting (chopping) knife. Carpentry knife. Tornos knife/lstaiddmi
Knife/bladder of grinding machine.

DISHES, ~ n. 1. Curved line container of clay, glass, metallic, plastic ¢
raised edges of different sizes and shapes, used for keepid) didpeid dish (drainer) (agric.)
substances as powdered or grains etc. Lab dishes. Communication { dish (condenser) (mech.)
phys.chem. Dish drainer. Clay (soil) dishes. Copper (zinc, aluminum)
Porcelain dishes. Plastic dishes. Kitchen dishes. Household dishes. [
Dishes star&Vash up the dishes

PLATE, ~ L. Small container made of porcelain, zinc, aluminum etc.| plate (wavy (mech.)
shape, deep or shallow curved line, of flattened bottom, used to set if plate (cutter) (mech.)
we eat etc.; @mount of food such a plate maykeld plates (shallow, flg plate (scales pan) éch.)
Food plate.
2. Flat round plate as a part of something and serves for va@italedask
pans. The plate of a cutter.

GLASS, ~ n. 1. Deep container made from glass, crystal etc, mainly
shape with no handle, used for drinking water, wine etc.; a similar smglass (filter) (mech., constr.
often with a stem, used for various strong beverages (for brandy, coq glass (piston) (mech.)

to the amount of water or beverages the glass contains. Small (large) glass(tube)constr. mech.).
Glasses made from glass (crystal). Water (wine, brandy, beer) glass.
FUNNELD = 81. A small cosbaped container with a thin long tube at tk
apex, used for pouring liquid through it into another bottle or other co| funnal(pouring) (mech.)
narrow neck. Funnel of tin (glass, immeasurable).Funnel for brandy (| funnel(loading) (mech.
through funnel. Funnehimpe. 2. Part of a machinery or a mechanism, { constr.)

shaped used for cleaning the oils or for pouring something into anoth
a coneshaped item used for different purBosgs.ar at i ng f u
funnel. Funnel of multiplicationesltape tin filled with soil placed on th
branches of some fpeiaring trees to emerge roots.

LID, COVEBN, 1. The upper part that covers a container, a box etc.; |
cover from mé&tavood etc. Steel (woodejHallid of wellhe lid of contain| lid/coverbearing)
(pot). The jars li@s Stone tile used for paving the yard, dooryard etc. Y (mech.)
(dooryard) with covers/lids. 6. Each of the two graved woods placed { lid/cover(wells)
and back partofthedad s bed. (constr.)
CAULDRON/BOILER, 1. A large round metallic container with two hg
(usually made from copper), used for boiling water, washing laundry,| cauldron/boilésteam)
2. tech. Part of furndoepmotive etc. , consisting of a locked metallic c{ (mech.)

producing water steam or processing something in high temperature.| cauldron/boitgfmortar)
Locomotiveds boiler. Vulcani zat| (constr.)

SIEVED =, 1. A tool consisting of a thin silk fabric, or densely metallig
attached to a wooden circle used to separate bran from flour or the s| sieve (threshing)

Silk sieve (wire). Sieve with frequent holes (impenetrable, penetrable| (constr. mech.)
Metallic sheet netting with frequent holes used to separate something sieve (mortar) (constr.)
equipment or mechanism; metal netting through which the sand pasg
mortar etc. to get cleaelves of threshing machine. The sieve of mor
coffee machine sieve. Take off ghaegsieve. Clean the sieves

SIFTD n. 1. A tool consisting usually made from a piece of tin or hole
leather attached to a wooden circle used to separate cereals from ba| sift (vibrating)
other dirtinesBeep sift. Mechanic sift (rotary, vibrating sift). Cylindrical (mech.)

Wheat (cornifts. The circle of the sift sift (wheat) (agric.)
For instance, in case of plai®, with meaning @) ma | | container made of por
shape, deep or shallow curved line, of flateenet o m, us ed t oetcs; astto amount bftffoodtsticka f ©

plate may holdeep plates (shallow, flat). Food(Rlaféat round plate as a part of something and serves for variou
tasksScales pans. The plate of a cutter, etc
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Conclsion

The meanings of terms generating from the meanings of common words are presented in the explanatory dic
the Albanian language in the semantic structures of their words, elaborated further by the terminology dictio
terminology kece, written and spoken. The study of these meanings of words when appearing as terms, which ar
out as such during use in the relevant field of knowledge, provides an opportunity to examine this lexical m
relation to the general lexiaith other terminology lexicons, As well as cases of functioning in the teaching prac
each field

Elaborating further according the Albanian dictionary (1980), the meanings of words that serve as the basis for
new meanings can beanddd (discovered) compared with the meanings that appear in the semantic structure
word.

Further elaboration of word groups, the meanings of which serve to create terms in the various fields of knowle
in the work of compiling both téogyrdictionaries and the explanatory language dictionaries. Explicitly, this helps
better analytical differentiation of meanings, as well as for the determination of the fairer and more motivated |
between ongord terms and woainbinatip whereby the latter ones, as the basis have elaboration of multiple mean
of, as pointed out above the wordkrsteshdish, plagec.

Given that they are common words generated in terms, for the words it is much easier to widelysergadin langua
approaching to the general lexicology of the |aiguabaracteristic of the Albanian language is that these terms
upon entering the terminology lexicon, have the capability to get in the wider sense of the word formation

Words indicatingchignware or utensils are widely spread during the process of transformation from words of c
meaning in words with specialized use in various fields of science and technology. The concepts these words |
into the system of concepts of faénciéeld, extending and enriching further the links between them.
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The Optional Protocol to the International Covenant on Economic, Sdcidduaal
Rights

Ayse Cebeciogl

Abstract

An Optional Protocol to the International Covenant on Economic, Social and Cultural Rights (ICES
adopted by the UN General Assembly on 10 December 2008 and it came into force on 5 May 2013. Th
gives individuals the right to raise cawgiiairttviolations of their rights which are enshrined by the covenar
Although, an optional protocol regulating the complaint procedure for its sister treaty, the International
on Civil and Political Rights, was entered into force inslpa@étpgomned for ICESCR until 2013 because

of the historic debate discussing whether these rights are justiciabiivisindteffréen the treaties

left the protection of the ESCR in the background. This essay will analyse the extpritozathich the
resolved the historical concerns about the protection of economic, social and cultural rights under inte
human rights law.

KeywordsProtocol, Rights, Social, Cultural

Introduction

The General Assembly of United Nations adopteceiida Declaration of Human Rights, which encapsulates bott
social (economic, social and cultural) and liberal (civil and political) human rights, in 1948 when thravorld was
two parts as Western and Eastern blocks as a result of thiAeldh&adoption of the declaration, the drafting
process started for a treaty that would provide an international legal protection for human rights. At the begin
drafting process, it was intended to prepare a single draft treatyl pagiectingman rights of everyone at the same
level. But there were debates on the nature of the rights, their extends, the possible control mechanisms and t
obligations and duties for sé#tesordingly, while some supporting an intggpedadhato the human rights, the
majority were in favor of a distinction between the social and the liberal human rights.

According to Langford, these debates flared up with the beginning of the Cold War depending on different idec
political ides. In other words, division that the Cold War brought about was also reflected in the human rights a
many parts of Ilifdzor instance, while the Western countries were supporting the civil and political rights, the E
Block gave more intpace to the social and economic (ESC) rights. Accordingly, two separate covenants hac
drafted to protect these rights under international human Iriggntsatéomal Covenant on Economic, Social and
Cultural RighiCESCR) artlde Internatior@bvenant on Civil and Political RGBRR).

At first glance, it can be said that both blocks were the victors of this argument because both of them reache
regulating the rights that they found more significant. However, there weifestguésabetween the two
covenants as they had different natures. First of all, the obtainment of the rights for ICESKRj&ctoas made
progressive realization while immediate realization was approved for the rights regulated Byritsesiataetreaty.
while the ICCPR was calling states to take domestic judicial measures, the ICESCR ambiguously referred tc
other measurédhe differences between them were not limited to these; different monitoring mechanisms we

1'The Universal Declaration of HRiglats: History of the Document' (United Nations )
<http://www.un.org/en/documents/udhr/history.shtml> accessed 25.01.2014
2Marco Odello & Francesco S&ateu)N Committee on Economic, Social and Cultiat RRghtdedge, USA 2013) 5.
3 Malcolnmangford, "An Introduction to theOptional Protocol to the International Covenant on Economic Social and Cultural R
[2009] Nordic Journal of Human Rights, vol.27, isgue 1, p. 3
4ibid 4
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foreseen fowo covenants and finally, while an optional protocol regulating the individual complaints for the ICCPI
into force in 1976, a similar protocol for its sister treaty (ICESCR) had been postponed until 2013.

All these differences between the atiestreaturally led people to believe that the economic, social and cultural rig
were less protected than the civil and political rights under international human rights law. It can be@gtimed that
'three generations theory' of Karel Whgakactually categorizes the human righst into three groups according to t
historical evolutibrhas contributed to this belief by creating an illusionary hierachy betw&bloweyeigtas.
optional protocol regulating the complaintyasce=sn as a remedy to close the gap between the first two generatiol
civilpolitic rights and seeimnomic rights, and entered into force on 5 May 2013.

This essay discusses how the Optional Protocol to the ICESCR helped to close the ¢é@gBBtweadntik
ICESCR in terms of their protection under international human rights law. First of all, the debates on the natu
content of economic, social and cultural rights will be introduced. Then, the birth process of theilDip&ional Prot
presented by using the works of thé&e@gbeth Working Group, which was assigned to prepare the draft of the proto
Finally, it will be discussed whether the protocol can become a remedy to eliminate the imbalance between
covenants terms of equal protection of human rights.

|. The Brief Outline Of The ICESCR

Before examining the debates on the ESC rights, briefly looking at the ICESCR will be useful. The ICESCR w
on 16 December 1966 to promote better standaadsd eblifal progress for everyone without discrimination. Since |
is an international treaty, it creates legally binding obligations for Btegsyaetieisory body of the covenant is the
Committee on Economic, Social and Cultural Rights egtatflisied on 29 May 23850f July 2008, 161 states

are the parties to the ICES@& some of the rights envisaged by the covetientightto wotke right to form

and join trade unions and the right to strike and the right to gaoiluséuyisbcial insurance.

Il. The Debates On The Nature Of The Economic, Social And Cultural Rights

The debates, which started during the drafting process of the Universal Declaration of Human Rights and led to
of the two distinct covéhan the protection of human rights, are mainly based on the justiciability of the ESCR. Th
concerns of these debates, which are mostly emphasized by the proponents of distinction, can be summarized
titles: the vague character of thR B&{Ch are limited to positive action, the institutional capabilities and the legitin
concerns.

A. Vague Character and Being Limited to Positive Action

One of the key issues, which is frequently recurs to emphasize the differences betwean BEROBP R dmgl t
vague character of the social rights which are limited to positive action. According to the proponents of the dist
civil and political rights have more absolute characteristics than the social rights to be enfabtedable emajustic

It can be claimed that the social rights are mostly uncertain, but there are also several civil and politic rights
more vague and opiexture than the social rights. For instance, while the right to liberty has arauteséstain ch

the right to education has a more precise frame by specifically stating that the primary education istompulsory

In addition to being vague, the social rights are also compared with the civil and political rights in trms of sta
is argued that the protection of civil and political rights is easier than that of the social rights becdnse it require

5'Definitions and Classifications: First,Second and Tatieh& &ights' (Icelandic Human Rights Centre )
<http://lwww.humanrights.is/en/mghtsducatioproject/humaightsconceptileasandfora/patitthe conceftfhuman
rights/definiticasdclassifications> accessed 27.01.2014.

2'A Hierarchy Of Rig Protection' (Law Teacher 2013) <http://www.lawteacteerestéyséadministralze/ahierarchypf
rightsgprotecticadministrativawessay.php> accessed 29.04.2015

3'Background Information on the ICESCRN&SIGfRrnational Netwark¢onomic, Social & Cultural Rights') <http://www.escr
net.org/docs/i/425251> accessed 01.02.2014.

4'The International Covenant on Economic, Social and Cultural Rights' (United Nations Treaty Collection
2014)<https://treaties.un.org/Pages/ViewpatadicaF REATY&mtdsg_Ad&tHapter=4&lang=en> accessed 01.02.2014.
5Background Information on the ICESCR,(n 6).

6 Aoife Nolan, Bruce Porter, Malcolm Langford, 'The Justiciability of the Economic, Social and Cultural Rigigal'An Updated A
[2007CHRGJ Working Paper, No. 15, p. 9.
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state action while the social rights need positive state action in order tblheotitetesteds, as Rubin stated, 'it

is easier to tell governments that they shall not throw persons in jail without a fair trial than they shall guara
minimum but sufficient standards of kvarg'this perspective, ESCR can not be justiciable in the courts because t
are regarded as not specific legal rights but programmatic guidelines for national governmental policies \
governments haweetake positive measures and actions to enforce and pfbtectdliemas taking positive actions
need money, poor states cannot afford to implement and protect these rights and so cannot be tried in a court
violation of these rights.

However, according to Karan, this approach ignores that the CPR may also require positive actic
instance, for the implementation of the right to a fair trial (art 14 of the ICCPR), undoubtedly, the goviernments hs
unfair trial. Howevegddition to this negative obligation, several positive obligations also arise, such as developr
the judicial bodies or the training of the members of tHeAjolib@Eryesponse to the arguments of the distinction
supporters stems from the thairnthe protection of the CPR is irrelevant without the protection of the ESCR. To exe
this argument, it can be said that without the protection of the right to adequate food (art 11 (2) of t€ESCR) or
health (art. 12 of ICESCR),rtiteqpion of the right to life (art. 6 of ICCPR) would be irrelevant.

B. Institutional Capabilities

The second objection to the justiciability of the ESCR is that there is not a competent forum to deal with the s
social questions. In othersyanternational authorities could not have enough knowledge about the local conditic
the states. For instance, when somebody lodges a complaint about the violation of the right to education, th
makers should have the information abductt®e system in that state. Relevant statistical data or the percentage
the budget, that is devoted to education should be known by them in order to decide whether the state
responsibility of fulfillment. So, it is claimed that,titnspassidsde for the Committee on Economic, Social and Culture
Rights to collect required data for each specific case while there are 161 states parties to the covenant.

Nonetheless, although this is a reasonable objection, Hdsindédvbkcse the committee can work with experts,
lawyers, national courts and NGOs to collect the required data. Additionally, the state responsibility for the impl
of the human rights is not restricted to fulfillment, they also have obligettiand frotesypiethese rights. In other
words, the implementation of human rights is not only related to using maximum resources and adopting a
measures, but it is also about respecting and protecting. States have to respect hunmamgrigbts yedéang

with the enjoyment of the rights and have to preveattiethiftbm interfering with the enjoyment of the rights.
Therefore, the justiciability of the ESCR must be assessed in light of the three state obligations.

The decision of the African Commission on Human and People's Rights in Ogoni Case can be an excellent ¢
support this argument. In 1996, the African Commission received a complaint about the violation of several ht
of the Ogoni peopl&igeria. The complaint claimed that the government of Nigeria directly participated in irrespi
oil development practices in the Ogoni region. According to the complaint, the state oil company of Nigel
partnership with Shell Petroleunopmegit Company whose activities caused pollution and health problems in O
Region. The complaint especially emphasised serious contamination of the soil, water and air; destruction of 1
burning of the crops and killing of farm animals revhitidivestly relevant to right to health, a healthy environment
housing and food. It was also argued that the Nigerian Government neither checked the activities of the petroleu
nor took measures for the security of local people. Besidasintieaigdid not provide the people of the region with
the information concerning the danger created by the petroleum company. Moreover, it was also alleged that t

10dello & Statzu (n 2) 6.

2 Seymour J. Rubin, 'Economic and Social Human Rights and the New International Economic Order' [1986] American Unive
International Law Review, vol.1, issue 1, p. 82.

30dello & Statzn @ ) 6.

4Ul ak Karan, ' Sosyal Hakl arén G¢-lendirilmesi A-éséndan
Rights)' [2007] Amme Kdaresi Dergisi, vol. 40, issue 3,
5Dr. Tawhida Ahmed, ' Semminar 5 of Internation&ighimiodule’' 2013, University of Reading.

6'Key Concepts on ESERbat are the Obligations of States on Economic, Social and Cultural Rights?'(United Nations Humar
Rights 2012) <http://www.ohchr.org/EN/Issues/ESCR/Pages/Whataretheoblig&GBoiSmesaccessed 29.01.2014.
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forces of the government attacked, burnt and destroyed a number of Gased vilegpreral pretexts. Finally, the
government also failed to find the perpetrators of these attacks and punish them.

The African Commission reached a decision in 2001 and found the Nigerian Government guilty of violations of
social and ttural rights enshrined in the African €Baigfly, the commission stated that the Nigerian Government
had violated the ESCR of the Ogoni people by failing to perform its three minimum responsibilities; firstly, the ¢
directly participatadhe activities damaging the soil, air and water and so, damaging the health of38e local peoy
it failed to fulfill its obligatioesfpectSecondly, the government did not protect its people from harms done by S
Petroleum Companyibstead used its security forces to facilitate the activities of thalcerafoaay it failed to

fulfill its obligation pitect Finally, the government neither provided any information nor permitted studies t
undertaken regarding environhagwtdealthier risks caused by the activities of the oft Hemgany. also failed

to perform its obligatidiulfdl

As seen in the Ogoni Case, the state obligation for the implementation of economic, social and cultural rights i
restricted to fulfillment. Indeed, in most of the cases, it encapsulates all three of them; respect, prdteet and fulfill.
approaching the issue only from the fulfillment argument and leaving the respect and the protect out of picture ¢
us in terms of the justiciability of the ESCR.

C. Legitimacy Concerns

Concerns related to the legitimacy are another important part of the justiciability debates. It is frequently au
management of the state budget and formulation of theesmriah@adolicies are under the responsibility of the
elected representatives of the public. Therefore, a judicial review on these issues is perceived as a threat to ¢
and to the separation of powers by many democrati€ countries.

First of allt is undoubtedly necessary that there is a constitutional protection for the economic and social 1
democratic countries to limit or direct the actions of the elected parts of the government and to protiygt the rights
groups. In this redathe social rights enhance democracy, not undermine it. However, the problem here is that in
to the civil and political rights, a judicial decision on the social rights can have financial consequenegsdvhich is ac
by the elected paftthe government. So, it is claimed that this kind of decision can distort the historical roles
executive branch and legislative power and it can also distort the traditional balance between the separate p
legislature, the executivetlamdudiciary).

Although the separation of power is a significant objection to the justicibility of the social rights, itdstvithld be cons
the principle of the rule of law. Under the rule of law principle, the national courts musigbtsinavéhanal
appropriate and effective remedy and also ensure that the state's conduct is consistent with its obligation to res
rights

Ill. The Birth Of The Optional Protocol To The International Covenant On Economic, Social ArghGultural Ri

"An Optional Protocol is a |l egal instrument that

instruments do not automatically bind states parties to the original treaty, but are subject to indepeddent ratifica
the UN human rights system there are several protocols regulating the individual complaint procedures. Thes
enable the individuals to bring a complaint to the treaty bodies authorised to supervise each human rights treaty

l1Fons Coomans, 'The Ogoni Case before the African Commi
Comparative Law Quartely, vol.52, issue 030p. 749

2 Shira Stanton, 'Human Rights Abuses in'ligeria9" Trial against Shell to Begin April 27 in New York' (Centrre for Economic
and Social Rights 2009) <http://cesr.org/article.php?id=340> accessed 29.01.2014.

3The Secretary of the African Commission on Human and People's Rights, ' (GecmeddbamahBights )
<http://cesr.org/downloads/nigeriapetition.pdf> accessed 29.01.2014.

4ibid.

5ibid.

6 Langford, (n 3) 13.

7 Nolan, Porter, Langford, (n 10) 12.

8 CESCR General Comment No. 9, The Domestic Application of the Coveha®ég@ibmete@d), U.N. Doc. E/C.12/1998/24
(1998), para. 14).
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the numdr of human rights treaties having an optional protocol that enables the treaty body to receive complaint
to four after the addition of the International Covenant on Economic, Social and Cultural Rights.

The adoption of the Optional Protdenl@ESCR was a prolonged process which has officially started in 1990 with
discussions in the Committee on Economic, Social and Cuftit@dRiglissussions led the committee to draft an
analytical paper to be present at the Vienna Woeltc€amfétuman Rights in 1993. In the conference, developmen
of an optional protocol enabling it to hear individual complaints about the violations of the ESCR was encour
Former Commission on Human Rights was also encouraged by the wotld compgeratewith the Committee to
study the possibility of an optional protocol. Accordingly, the commission requested a report ffoifththe commit
report was presented to the commission with a draft of the optional protocol in E8§6ett thabtitdyprotocol
would help to realization of the social rights and also would encourage the governments to ensure more effectiv
for these rightddowever, the debates in the committee revealed that not all members agreed with the necessi
optional protocol and not all proponents of the protocol agreed ohShbsmmiently, the commission asked the
members to comment on this diafonly a few states responded this request in the following three years of
submissidh.

After 2001 the process was revived again with the appointment of an independent expert. The expert, Profes
Korane, presented two reports supportingptre pmtocol to the Commission on Human Rights and recommend:
the commission to form a wegkinp to focus on the optional protocol. On his recommendatidindad Open
Working Group (OEWG) was established in 2002 and the first meetingas Heddgiro@00%fter that date, the

group held four more meeting on the issues of the nature and the scope of state obligations under the ICE
justiciability of the ESCR and the benefits of an optional protocol and ifspreetieatilityain moot point of all

five sessions of the group was the justiciability of the ESCR.

During all these five sessions while most of the representatives from the GRULAC (Latin America and Caribbe
and African Countries were clearly suppopiogptiad the countries such as China, Egypt, India, Japan, Poland, U
and USA did not agree with them on the justiciability issue and stated their opinions against the OP. On the ¢
European Countries mostly remained reluctant by suppaorfiingetmeneiof the ECSR but not clearly backing up the
protocd.

Despite all objections, a draft protocol was able to occur after lenghty discussions and it was unanimously ado
General Assembly on the symbolic date of 10 December 2G0BhevBiatn\@aniversary of the Universal Decleration
of Human RighfsConsidering that the protocol was adopted unanimiously, the attitude of the opposite states du
sessions can be interpreted as an effort to weaken the protocol and exssrasthauphoas possible. Langford
explained this situation by stating: "Indeed some opposing States privately conceded that they knew the prot
eventually materialise, but the strategy was to delay the process as lorig as possible".

IV. To WHAT text The Protocol Filled The Gap Between The ICESCR And The ICCPR

Different approaches to the human rights did not only resulted in two distinct covenants but also resulted in tv
enforcement mechanisms for each of them. While an dptiohaninacing compulsory periodic reporting

1The Optional Protocol to the International Covenant on Economic, Social andGt|@exidRigitsademy, Geneva 2013) 3
(footnotes).

2Arne Vandenbogaerde & Wouter Vandérmeieyonal Protocol to the International Covenant on Economic, Social and Cultural
Rights: An Ex Ante Assessment of its Effectiveness in Light of the Drafting Process' [2010] Human RighissLawl Review, vol.
207.

3 Claire Mahon, 'Progress at tvé: Athe Draft Optional Protocol to the International Covenant on Economic, Social and Cultural
Rights' [2008] Human Rights Law Review, vol. 8, issue 4, p. 622.

4lLangford, (n 3) 6.

5Mahon, (n 23) 622.

6 Vandenbogaerde & Vandenhole, ( n 26 ) 208.

7Mahon, (n 23) 623.

8ibid.

9Vandenbogaerde & Vandenhole, ( n 221) 210

10bid 2147.

11Langford (n3) 7.
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procedure, an interstate complaint procedure, a friendly settlement procedure as well as an individual complain
was granted to the ICCPR, the ICESCR was only endowed with a periodiedefgottitid 2008.

The periodic reporting system is the only compulsory monitoring procedure for all state parties of the ICESC!
words, submitting a comprehensive report, within two years of the entry into force of the ICESCR and after tha
years is thenly duty of the state party. The reports are about the measures taken by the state for the enjoyme
ESCR and about the progress made in the enjoyment of these rights. These reports are examined by
representatives and the Committee monitwoSocial and Cultural Rights in a meeting. Finally, the CESCR giv
recommendations to the state and if it is needed, can arrange financial assistance from other organizations to
the realisation of the ridfitserefore, only bequeattiiadCESCR with the periodic reporting system because of the
traditional view regarding the ESCR as injusticiable left the covenant weak and vulnerable in comparison witl
covenant. However, the significant changes brought by thealoclalseethe historical gap between the sisters.

First of all, the adoption of the optional protocol has changed the traditional view and persuaded the govern
social rights are also justiciable. By breaking downy#daessietyoo, theotocol provided a very significant
improvement in the protection of the ESCR. Accordingly, the first article of the OP guaranteed a complaint prc
individual€This is the second improvement that is as important as breaking the tab&@ibeeatsedsto be
effectively protected, individuals whose rights are guaranteed under the covenant must have an access to the
mechanisms when their rights are violated or undénnhspiiskof the discussions in the working ghmip on t
selective approach and thanks to thenlate attack of Pakistan and Algeria to include the right to self determinat
a comprehensive approach for all the rights enunciated in the covenant adopted by the OP.

In addition to its communicatioacune, the GBESCR includes two other mechanisms in its scope; inquiry procedu
and intestate complaint procedure. 'Thetateicomplaints procedure, regulated by article 1@nipaTedtre’

6 which means that the two sides, the com@athithe defending state, should declare that they recognise th
competence of the Committee in the case osttantemmunicatioknother significant improvement brought by
the OP is the inquiry procedure which is regulated with antatieéd thetiphe CESCR may investigate a situation in
a state party when it receives reliable information about a grave or systériasiimpmeatzon because it gives an
opportunity for the committee to unveil the state violations whieblaresd ravt periodical reports. The inquiry
procedure is an -@pprocedure as well. Besides these, for the full realization of economic, social and cultural ric
protocol regulates the interim measures under article 5 and the interaati®raldassmberation under article 14.
Based on article 5, the committee can request the state to take interim measures in order to prevent irreversikt
to the victim or victims of the claimed Addti@ionally, the protocol contributesrealiation of the ESCR by
providing international assistance and cooperation. According to article 14, with the consent of the state f
committee can transmit the issue to various UN institutions to get advice, recommendatioticandheetpticla addi
includes the establishment of a trust fund to provide financial and technical assistance to the state plarties. As t
stated, it is being implemented to contribute "to building national capacities in the area ohedarndtare) social
rights in the context of the protécol".

Conclusion

Last February, Uruguay opened the door for the world to realize an ideal by providing the tenth ratification of tt
Optional Protocol. Although the protocol was adopted on I(®86ptémizes waiting for the ratifications of ten states

1Thoko Kaime, 'Whose Rights are They Anyway? A Critical Analysis of the International Supervision Mechaniains for Econo
and Cultur&ights' (ZAMLII') <http://www.unza.zm/zamlii/lcomment/zlj/v3706.html> accessed 02.02.2014.
20dello & Statzu (n 2) 25.

3Kaime, (n 54).

4The Optional Protocol to the International Covenant on Economic, Social and Cultural Rights,(2008), article 1.
5Kaime, (n 54).

6 Langford, (n 3) 27.

7The Optional Protocol to the ICESCR, article 10.

8 The Optional Protocol to the ICESCR, article 11.

9 The Optional Protocol to the ICESCR, article 5.

10The Optional Protocol to the ICESCR, article 14.
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to be entered into force. After the ratification of Uruguay, the protocol finally entered into force on 5iday 2013 a
came true after a long time.

The new enforcement mechanism brotighbptional protocol indicates a significant step in human rights protecti
It can be said that for the first time since the Universal Human Rights Declaration was adopted, all the human rig
equal under international human rights law.iy iatibviduals to lodge a complaint to the international communit
when their rights are violated, the new mechanism enabled the protection of fundamental social rights such as
food, the right to health and the right to work underahtemation

The most important aspect that the optional protocol succeeded to bring forward was proving the full justicial
social rights As a result, the International Covenant on the Economic, Social and Cultural Rights and the In
Coveant on the Civil and Political Rights, which has been enforced by the similar mechanisms for about forty
at the same level now. In other words the ICESCR caught up with his sister about forty years later.

However, the long process whigddstait990 and continued with lenghty discussions has not finished yet. In add
to Uruguay; Argentina, Spain, Equador, Mongolia, Bolitdarzgsvima, Slovakia, El Salvador and Portugal have

ratified the protocol. But, more states shoitltbratéie the protocol reached its desired aim. As more states ratify tl
protocol worldwide, victim protection will become more significant and attainable on international level.
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Abstract

Beside having significant values that would enrich the Indonesian nation, tribal, cultural, and religious
brought seeds of conflicts that could potentially disrupt social order and threaten national unity. The
that occurred in Ambon from 1999 to 2004 were conflict examples that were caused by religious plur
had appeared many societal problems that could not be fully resolved until today. The trust among
plural communities had not returneddyvellas even worsened by settlement segregation separating Musli
and Christian communities that factually brought potential for further contflicte. pr esent |
segregated societ today publ idi vseprascietsy 0i nssppiirricé
meeting and socializing means of the communities and to reduce the social polarization were to be a
necessary. Unfortunately, the existing public spaces in Ambon for the time being served only as s
actii i es and they did not connect with the comm
meaningless. A public space here served just as a witness, not as a means of socializing in accorde
the communitiesdhicslpapes woudl d hédiract®€s show t
and characters into a public space design that
segregated communities. The public space would be designed bydalirigaitdoadion choice where

two segregated communities could easily meet. In the public space a macro space concept where th
the front page of Ambon communities should be applied and even forwarded since such a concept ten
forgotten. Bigle the spatial format, the public space should also be designed by facilitating various ct
based activities so that the communitiesdé ch
activities would appear in the public spaces.

Keywords Enculturation, Ambon, Public Spaces, Inclusivity Building

Introduction

Indonesi ads Moluccas islands were historically s
people. 'Hidop Orang Basudara' was a noble civilization strategy to prevent and resolve conflicts and to build
among indigenoMsluccas people. 'Hidop Baku Bae' (peace) was a key word in Moluccas custiemiagy talues

a sacred, dynamic and sustainable process to reconcile and reunite the conflicting parties. 'Hidop Baku B
customary life achievement that wastrfound but it should be consistently and continuously created and built.'"Hi
Orang Basudara' and 'Hidop Baku Bae' local wisdoms had become a harmony binding among the Moluccas
centuries and strengthened solidarity and order inilseofdioitnccas and elsewhere so that they were driven to be
agents and pioneers of peace in their own countries and outside the region as well.
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Ambon as the capital of Mol ucc aslappkaastas a derfskeralistid, e st
and segregative city. Since long time, Ambon has a long history as the center of economic interaction, governme
and culture. It is different from most other cities Ambon people were not only inherited by pluralism but they
characterized by a strict segregation based on religious matters and strict segregation of settlement clusters a
the line of religion that had been established since the time of Dut¢H-coltwaaaa of surveillance of the people,
the Dutch colonial government reorganized the settlement system that was called H&leyer@ouentriito
Therefore any community that used to be called Hena or Aman wouNedetilgatietsoctustorical process,
thesenegeri€lusered in certain religion so that there were twebatigtbaemmunity groups that were later known
as Ambon Sarani (Christian) and Ambon Salant (Muslim)

Such segregative dwellings appear ed indanuarg 1989whicho f

was initiated by dramatically decresing social interaction among Ambonese people. They lived in groups based
similarities to form a deeper segregating partition. The social interaction patterns experieneedaaksifbthat w

the increasingly widespreading interaction pattern having conflictual characteristics. The basic -building of
segregative society seemed to find a consolidation momentum so that it reached a total elimination phase. Puk
such as markets, schools, hospitals, and others were segregated, such as muslim markets, namely Batumer:
markets, and christian markets namely Passo, Tagalaya, and Batumeja markets. This dwelling and othel
segregation had made Ambmeriexce social segregation. This condition caused mutual distrust among the peop

The present A mbcaltaral conditionisnniposflict reconcikaton (jofduslims and Christians) phase
after the 1999 conflict. The destructibhcfauilities such as education and health facilities have been temporarily fi
and this fact appears to show significant progress. Similarly, the distdttire) selei@bns that affects the social
cohesion degree and creates socialedatdrapmmunity segregation have been gradually fixed.

Despite experiencing such distortion that caused disputes or conflicts among communities and created social d
stretched the social cohesion degree the Ambon communities basidalgrhatiambappreciative characteristics

to cultural di versity, respecting collectivfestl i fe
in their territorggneologcal social relationship such as "pela" and 'gamci@hgUftures or other cultural activities.
Ambon communitiesdécul tural characteristics remair

especially for social stability and security.

The phrase of "Ambon Manise" refleotalityedf the life aspects of Ambon communities, both physically and socie
Physically, "Ambon Manise" means the natural beauty of Ambon City and its environment that is clean, orderl
comfortable; and semitiurally it reflects to harmastiteraction among the groups and the groups members within tt
society as it commonly reflects in the cultural fraternity relationship patterns of "pela" and "gandong". Th
communities have a philosophy of "Bersatu Manggurebe Maju" witialydmrtsofoatiard collective values in order

to reach consensus, a teamwork to have a honest, transparent, and democratic competitiond in order to re
harmonious and prosperous Ambon city in the future.

In such a situation the role of publicispagaficant enough to further strengthen the brotherhood among those w
recently had social conflict experiences. This public space is not only understood as physically geographic

communities gather but it is more as a sphere or erwherartkatcommunities will probably interact not only face to
face but also to make verbal and inner dialogue. The public space becomes a medium of communication of t
people havirkggwihabit (to discuss mutual interests) so as to be a ntediagor gp papgpipnatues(hurry and

rapidly heating up) that usually emerges from private spaces spreading over the city area. Such a space is e
dilute the differences and to be an arena of amalgamation occurrence (melting gobupeanohépthiadividuals

will voluntarily merge their respective identity so as to facilitate the occurrence of assimilation andasboperation,
to build tolerant attitude and behavior among the members of diffrent communities

B.the Charactexyit i cs of Ambonds Communities and Ambon Cit)

1AholiabWal ol y, 2016, fAGambaran Umum Kota Ambonodo presented
Ambonds Local Wi sdomso, Ambon pp. 2

2Tamrin Amal Tomagola, et al, 2007, Format Ulang Birokarasi Kota Ambon, Ininnawa, Makassar.

3 Abdullah,bair. 2014, Merayakan Satu Dekade Pasca Konflik: Hidup Harmonis dalam Bingkai Segregasi, Jurnal Studi Islan
3Nr. 1, 2014

4Tamrin Amal Tomagola, et al, op.cit.
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The characteristics of Ambonés communities can be
They, since the beginning of the citycimsuntil today, were made oidentily migrant communities, multicultural
communities, harbor communities adorned with beach and beautiful sea (water front city). As a hallmark of
mi grants, the Ambonos iversityohathnic &nd tradit®nalddertitiee Tinbre atedAeloneise
Dutch, Portuguese, Chinese, Arabic, Javanese, Timorese, Kisar, Minang, Tepa, Banda, Tanembar, Babar, Lett
which continue to color the Ambon social configuration until now.

OftheAmbondés <citi zens t-identityebackgroendssobtiheeNethedands, Portugeidsdy Arabic
Chinese, and Spanish. There are also citizens coming-fidenté@thhackgrounds of Ambon, Java, Timor, Sulawesi,
Toraja, Madura, and so.fattlk coming of the migrants did not only happen in the past but it happens until now
conflict), the Ambon demography continues to grow due to the never stopped migrant influx and they who are i
the beauty and hospitality of Ambon. slasliing mukit hni ¢ di versity the Ambon:i
embrace each other in establishing t he -cittthgaffiiated y a
identity that ar e s uppoomminitieg haeirega mixed idemtgyrwill endesge.a r e s

The genuine characteristic of Ambonés citizens fr.
with mutual attitudes to accept and recognize differences and to build osspkff@iences for the common good.
The other characteristics were expressedaniaitend intethnic relations in Ambon City where they would always
be open to ethnic or racial differences in a cultural identity so the term "Katong&Sahara GraddBcome a
strong social capital perform the national prBicipieeké Tunggal (Waity in Diversity) in city called Ambon Manise.

The openness and plurality natures makesrefattwmlyAmbo
true peaclvershidop babag. Under these circumstances the existing local wisdom modes in preventing cor
resolving conflict and building sustainable peace

they often experience conflicts but thereis always local wisdom capital that keeps them open for mutual ac
counseling, and forgiving eachik#tteng Samua Orang Basiiglgraded by a social ratio that becomes thecustomary
ratio of Moluccasfonbon communities and it becomes a collective mind of civilized Moluccas communities. The
people have always been the reality pdtichipddrang Basudarhe description above shows that the plurality of
the Ambonds c o mmasa meays ofririggeting sodal corffliets as & ise @apposed to the authenticity
hearts, characteristics and traditions of the Amb
be a social and development capitals to achi#amabde development of Ambon City.

C. Public Space Concept as a Facility for the Segregated Communities Encounters

A public space as a means of inculturation can be understood as two things, namely public space and public spl
space here meamphysical space or place of communities in conducting social activities and a place of social inte
Such a public space will be a node and landmark of the city navigation tool that could perform as pedestrian, |
plaza, public square, aadk. A public space as a public sphere was an iG=moémy philosopher, Jurgen
Habermas, who defines public space as a space for critical discussion that is open to all. In this public spa
citizens gather to form a publicinwihpchthd i ¢ reason will be directed to
The public space here assumes freedom of speech and assembly, free press, and the rights of free participatiol
debates and decisinaking Habermas further stalbes public space is a democratic space that can be used as ¢
vehicle for community discourse, meaning that citizens can express their opinions, interests and needs disc
public space has an important role in the democratic process bdcauselitean ci t i zensdéar en.
each other regarding their political ahxieties

From the definition, a public space as a plural space is considered as a place of social life of citizezts to interac
other through the democratic Emdég the common gomadd the arena for the communities to participate in
deliberation (on issues of political/policy legitimacy) which is an ideal picture of democracy in which there &

1Watloly dalam Ralahalu (2012) dan Watloly dkk. (2016)

2Lynch, K. 1960.The Imag&wnfi@IT Press. Cambridge, MA.

3Siahaan, James, 2014, Ruang Publik: Antara Harapan dan Kenyataan, www tataruang.atr
bpn.go.id/Bulletin/upload/data_artikel/edisi4c.pdf

4Noor, Irfan, 2016, Identitas, Agama,Ruang Publik dan Post Sekularisme;uPauspkktieDislabermas, Jurnal limiah limu
Ushuludin, {BSN: 1412188/dSSN: 2548752)

5Kurniawan, Robby.C, 2011, Ruang Publik Pasca Era Reformasi, Jurnal limiah Administrasi Publik dan Pembangunan, Vol.
Julii Desember 2011, hal. 368.
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diversity, freedom and solidarity valupsblic spa is not only physical in nature such as a park, a field, a lega
institution or organization but the citizensé com
free, open, transparent and no government intervéntotoa®inous. In other words, a public space should be easily
accessible to everyone. From this public spale thi
and vice verda

The emergence of social media often cailat Weirld" as a new medium provides a wider transformation, bot
theoretical and practical, on how a public space
the users accessing, to the information distributed it ({meblicjuspace should be of concern how to see the real
characteristics of the public space of the virtual world, taking into account the positive anél Aegatua aspects
public space is like a deetiged blade meaning it can quickly cloamge fissisting tool to a "killer" and vice versa
because of its virtual nature, there is no physical presence. Thus, to build harmony in society, we caa not rely si
development of information techh®ogyatter how sophisticated thewatldhlit is a world that has no touch of riel
sympathy and empathy to be used as a modality of building brotherhood in the real world. Therefore, an enco
which is the a physical public space to build harmony of the citizens ishoscessite thegotiable (conditio sine
quanod).

A public space is significant for urban areas and urban life because it is a social construction of a speade of spatia
that is defined and to determine the space around us as an integrabpattefistence. Besides, a public space is
able to build inclusivity where every community group always has its own belief, character and problem. Whe
selfkept, not communicated with other groups, what will happen is then ekesidhityptiantial to become
prejudice seeds, social jealousy, social segregation, etc. What comes later is the feeling of "in group" and "out
are easily provoked by irresponsible parties having certainTihepebtie space here aiidbe to play a positive

role that can be a space of encounter among communities having different backgrounds and they can interac
other so that one is to know the others, and vice versa. A public space will not and should neesliminiate differe
can find "links" between different groups of the communities in the form of shared concerns perceived as men
community, such as education, the environment, economic difficuliefaetcafeye encounters will create a
naural, not artificial, sense of sympathy and empathy as it is possible in the virtual world. On the othalhand, sucl
public space could be a "aroigg affiliation" for all citizens involved although they are different but have sh
concars that must be fought, including the longingness of safe, comfortable, and not bothered by fear and wo
public space could also becomes the reintegration effiaialadivision so as a mediator between private spaces
dominatin the citgdait plays an important role in-suatial division. Without the mediation process the spatial
movement within the city becomes very limited. In relation to this matter, a public space is also considered cap:s
forum for communication andioation.

D. Public Space Concept as a Facilities of Ambon Communities Inculturation

The early building of Ambon?os-townocammmumnity, buit bywhe Sortlgaesee d
and the VOC in the 16th to the 18th century. Mife sbtti@ community was systematically designated as a distincti\
residential system equipped with beaches, seas, ports and fortified buildings that characterized the "port of

merchant community as well as sailors. As a port town tcommuaityt hr opol ogi c al chara

was always close to the beach and the sea. The characters were also influenced by the local viewpoints of the ir
Ambonds peopl e as ot her Mol uc deyshdayschadmarbay oriah hadba asl i

an entrance and exit of their respeegieeThey had an intact marine and land zonation system without separating

sea from the land.

Sea water was always to be a social event of together afternoon Wwathiriggaaties doing activities in the forest
or garden. Afer that they then | ooked for a river
The romanticism of the beautiful beach and marine having sand and headtahédmad abfergnce to the

1Wicandra OB, 2013, Merebut Kuasa atas Ruang Publik: Pertarungan Ruang Komunitas Mural di Surabaya, Disertasi, Petrs
University

2Pancasiwi, Hermawan, 2016, Budaya Berbasis Kearifan Lokal sebagai Modalitas untuk Perjumpaan dantidédraksi, paper ye
dipublikasikan.

3bid

41bid

5 bid

6 Ibid
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cosmol ogi cal identity of Ambonds <citizens. Their
Various songs were created and inherited to remember and restore the freshness of their livegolththgongs alw:
charm of Ambon city life with its beautiful beach and sea.

The wrting above explains that a public space, in the conterfladtgorbon, a public space can play an important
roleinthesogop at i al di vi si on arfg the Anthropgolodical nharactegstic repace wandept at
is always close to the beach and sea. Sociological
of the sea, beach and headland that will provide a powerful psyetisltgiegtefe the freshness of the existence
of "Orang Basudara" culture in a cosmological space and their original nature as a marine love communities havi
beaches to build encounter processes and to do consolidation of "Hidup &raig Paslidapace management
implementing the philosoplgrapat (tampa) Bakumpul Orang Basilidaeke the existing social institutions such
as governmental institutions, customary institutions, educational institutions, and conmntie ities anyerverit

and utilization of the public spaces effectively and efficiently. Thus, the presence of public spaces in Ambon cit
relevant as a primary need to motivate th©ligag &asudambe more constructive so that the densiyness,

and social sloth that tend to be social problems in Ambon city will be easily handled. The concept of the macr
Ambonds communities which is inseparably related
encountespace is more precisely placed by the beach. The phenomenon of new development that tends to ¢
shore makes it necessary to review the policy on the development and urban planning of Ambon city.

The open spaces of Ambon city are designed ttheupgmidgical and sacio | t ur al benefits t
welfaré Currently the concept of an open space is still directed to a green open space and it is understood a:
park. Seeing the situation of the Ambon city it is necessahotd tpek spaces that are not considered only as
green parks but they should be more interpreted as spaces that can be utilized as a public spaces where people
in them, meet each other and greet without any divider.

A public space in the exindf physical public spaces here is a place for community interaction having a social r
socially critical situation the local wisdom values could be musically elaborated and packaged into messages tt
more "touching" than the speechppexls of formal leaders that are often verily normative. Moreover, if such activ
in the public spaces are able to invite all parties, particularly the conflicting ones, the social condéiarsiwill soon |
be much more lasting than if #reycarried out under pressure or coercion conducted by the authorities. All these
only happen in public spaces that are physically open.

A public space viewed from | ocal wi sdom aAmmtb omedasp |
communities themselves, particularly in Beidpzg (tampa) Bakumpul Orang Bastigarspace &akumpul

Orang Basudagives a strong cosmological inspiration so that they will understand and accept a public spac
cosmological houseOsing Basudavéewing the object of public space as a house and ldayand @rang
Basudarahus it will awaken a consolidation ©mm@Basudastrongly and firmly inside every public space.

The Ambond commun-<cobfite AmbeanpPesciydlulthst hemepadstpubl i c
and to make a consolidatidtidefp Orang Basuddtablic spaces arranged with the charm of the sea, beaches an
promontory will provide powerful psychological effects to restorssioé fheskxistenc®ang Basudaratheir

a cosmological space and their original characteristide\as @sgaunities having beautiful beaches.

The conflict phenomenon of Amb o n 6 s ingdrendnthab éasily e s
changes has a close relationship with 3 dimensions, namely: time, resources &nd infrasteuctloree h avi or
people that are easy to fight but also easy to reconcile is caused by the behavior that tend to Ibe the fun
weaknesses of the people, sudkalakuang jumawthat is temparemental and emotional characters. These
characteristics make Ambonds peopl e | &akakuang papagpi,t o
that is the characterisbiteush and quickly respond. A sense of solidarity that is embroiled in emotion that has k
specific characteristic of Ambon 6 sOrangBasuddngrappece s w
with emotional fanaticism tendsrto ®n the other hand, the essence of peace and peace modus in indigenous pe
of Orang Basudaraave three meanings that are free of war, free of civic irregularity, and calmness that balar
three meanings, namely social meaning whichammeates tolerance and harmony that arbalalidgme deng

1Rencana Pembangunan Jangka Panjang (RPJP) Kota Ambon, Perda Kota Ambon no. 4 Tahun 2006.
2Watloly, dkk. 2016, Perdamaian Berbasis Adat Orang Bersaudara, PT Kanisius, Ye&f/akarta, hal. 27
31bid hal71,72
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basudarathe meaning of the nature creating harmony witmakatlamé deng gunung jaanath inner meaning
creating peace and inner wellfakedame deng sanang heart dame deng sanang hati

Therefore, peace as a process must be planned an
communities and must be a serious effort. To achieve the peace process, two concepts of reconciliation ar
stage§ namely first toldua continuous dialogical relationship, and second to bring and to engage the reconciled |
in an activity which can create dependence on each other. The efforts will be very effective if they ae runinap
conept that becameameansofeunt er that i s based on Ambonds own
which in the communit®m@ing Basudaisacalled "Atoran" which means that traditionarealsed as a sacred

norm which serves to direct, control, andressaddiénCultural traditions that must be developed through the public
spaces are, among others

a. the traditionkafmpul basuddgathering relatives)

b.panas pel@o strengthen kinship ties between indigenous communities havirgtifragrnal rel
c.panas gandoff@ strenghthen kinship relationship of relatives)

d.Yelimtradition of helping each other when happy or hard)

e.Moritarfart or rule of life in the race of doing good)

f. Kalweddsharing greetings, joyful spirit and paateimy cultural bond), etc.

Therefore, to realize true peace for Ambonds comm
representthelivatigram nd tradi ti on. Here is an e x ampuhitesmeed, mo d
especially in the border area between 2 or more segregated settlers:

"balileo” sbg tempat Area makan patita

e Areauntuk main
pemberdayn sehari-hari dapat skate board

difungsikan untuk (dinamika anak

Site Plan main sepaty roda atau nfuda) Area untuk rujak dan
Joging 4 a i i laut
7

Area diskusi dan
Panggung Musik dan ngobrol (budaya

‘Area Keluarga theater @preasiasi_ kewil
Ambon city of Music)

E. Conclusion

The inculturation process of a public space means the process of cultur@ramtgiaBasunfdta o f Ambo
communities that elevates locabtulilues as part of the work of peace proclamation. This edoncgpeddess

as brothers and sisters and to avoid violence and this can be one of the ways to resolve any conflict. Th
inculturation process in the public space, pelaceation will be well received by the local communities according
the languages of individuals and cultures that have grown and rooted in Ambonese plural communities. The
public space inculturation that performs as a reciprocal estadioggidprziduals and communities that interact in that
space havir@rang Basudaralture is expected to merge in the rules, limitations and meanings of the social order

Ambonds communities to |lead a |l asting peaceful I i
L1bid hal. 74
2|bid. Hal. 78
3lbid. Hal. 79
[ N )
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Artistsas InvitingPersonalitiedor Self Exploratioand Social Learning School

Martha loannidou
Senior Lecturer, Faculty of Education, School of Primary EduttatidmyArsty of Thessaloniki

Abstract

I n t oday 6 s-paced sociaiemglergoigglifimmatiorais the aging schooling systems in order to
prepare children to subduéiitite amounts of pressure and stneéiskead productive lives seems to be
moving slowly, compared to the unexpected rhythms ofetlomnitiochangén. that context a
programme has been created at the School of P
in the frame, but become it sel f-exlordtiongemmanciagat t h
the same time social leaamgigcultural responsiveness in schools. At current stage we explore whether
how artists as inviting personalities can become an example to children for building their own ident
opening widely the borders of relating effectively td otherd ar f e 6s vari ed phenor
communicate the subtleties of who they really are and what they believe in ways that words usually f:
capture. Children are asked to choose asoapalfion through their school year awlaotigteatly
benefited from the arts6 uni g-knewledge ane for ogescomang t o
difficulties as well as a means of fostering meaningful connections with his/her social and cultural env
Curricular goadsd learning units are approachadajpyingnnovative and effective teaching practices
through the arts, based on the life and work of the artists children have chosen.

KeywordsArt History, Learning through the arts, Art Education, Self ingwroia¢inehision, Cooperation, Mixed
ability classes, Art therapy

Introduction: Thoughts before action

il am enough of an artist to draw freely
knowledge. Knowledge is limited. Imagination teritiecleswa o g d ¢ 0 wi | | get
i magination will get you everywhere. 0

Albert Einstein

I n t oday 0 s-paced societiesstiedormgation of fageied sampalystems in order to prepare children to
overcome higbressure and streasd lead productive lives, seems to be moving slowly in comparison with
unexpected rhythms of semdimomic change and technological development. As a result of the headlong rush to
the curriculum, holistic approaches to learning and anedtaduently pushed aside ydhileg learners face
underachievement, lack of inspiration and an inability to set goals. Feeling underestimated and emotionally dis
tend to become chronically discontent. Ironically, this is happeminghan setienything seems possible and
neuroscience research is revealing the impressive impact of arts on the cognitive, social and emotional deve
young brains (Sousa, 2006).

Every new academic year, debates are launched on how educsatban fracticee more concrete and effective in
the holistic devel opment of y o (Progonehted artreducaton agie thatt m
the nature and practices of arts embody intellectual freedom, as well as #retariqunsrpibiauman values,
reinforce greater respect for people, eliminate stress, minimise discrimination and breakAltistictmbiviideries.
engage all senses and wire brain and reyondthe Simgular s u c
knowledge derived from the various individual subjects. Education through the arts offers a combination of ir
skills and thought processes that transcends all areas of human engagement and integrates exoaggionally wel
subjects in the core curric({iitand, 2002; Newton, 2014). Furthermoptayads important role in human
development, enhancing the growth of cognitive, emotional and psychomotor pathways. Therefore, education
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and practitioners atealkls have an obligation to expose learners to the arts at the earliest possible stage, and to c
their inclusion in the curriculum as fundamental.

According to Vygogtd91, 199 eachers can contribute to the enrichment of children's experiences by propos
involving and enriching activities that broaden
psychic functions (selilisation, selbntrol, memory, attention, etc.) as well as the development of emotions anc
personaltAr t i s the ground on which our internal and e
our capaties beyond those that nature has originally endowed us with. Art compensates us for certain inborn we:
in this case of the mind rather than the body; w
Armstrong, 2013, p.Ashievingrrestoringhepsychologicbhlance, art acts as a catalyst in personal development,
enabling the leego u g h't Aristotelian 6écat har si s oknowledge the el e
surmounting of fears.

Allofus nvol ved in art education or education thought
or direct engagement with some form of art contributes decisively to their holistic growth The results would b
sooner wergtad be covered in schools not as alsinglsubject, but as a means of processingrsgtin, social
behaviour and empl acement ; as a tool of infor mal (
2012)As part of a new rament in schools, teachers use classic works of art to inspire students to observe closely
critically and discuss respectfully key elements of the curriculum. Although such practices let children deve
literacy, art is not meant justtodbead as we read words. In order to a
(personadociatultural) with the aid of arts, children need to feel, experience and be inspided @rtigeEn
educational interchangesm the very firsy dd introductions in the classroom they should be given the opportunity
explore, through artistic means, eleofi¢htésrcharactetheynever imagineskisted, thereby getting to know
themselves as well as their classiatds proposed artistik tsisould acquire a meaning which, because of the
emotional involvement it allows, can contribute to their development of different capabilities that are also app
social dynamics (Duarte, 1993).

Objectives and Methodology

Within the frameworl oew approach to acquainting children with one another in the classroom and finding ou

studentés abilities, d i s a prograinmei was created eanthei Schewal of Primary |
Education (Aristotle University of Thessaloniki, Faculty of Education, Greece). It was based on the belief that ar
rest only in the frame, but d&amemnsefsaflosmioh, Simutandously me

enhancing social learning and cultural responsiveness in schools.

Theprojecis quite new, having been running for only a few thergbad#mic year 2QI6It has been carried out

in two regions, afwing 50 children in their final yegrrf@Ge d e) of pri mary school . I r
result reflecting the situation in the country as a whole and taking individual differences into considisration, the
to extend the prij¢o several other areas and age groups during the current academic/scH®) gebra@017
and to promote interdisciplinary connections betw
primary schools. Interaction vwahddgdedy employingultiple ways of communicating experiences and knowledge.
and by creating and critically using multicultural pedagogic tools asevalttaeedbieo @rtplatfarminpovative

online educational platform that contribigedigeetmination of knowledge in arts and culture).

At this stage our aim is to explore whether and how artists as appealing personalities can become models for
the process of building their own identity, widening access to ways of relatingéffy t o ot her s
phenomena as the children learn how to communicate the subtleties of who they really are and what they be
ways that words usually fail to fully capture. By emphasising and examining thalrolecohadt gr chil i v e s, i
looking for the aesthetic value of works of art, the project aspiresdrplosteiosetind develop reflective social
practices, beliefs and values that children feel close to or regard as being of greainmfle&tceDAnFreedman

& Stuhr, 2004).

A variety of artists were chosen as alternative sources dj axspipgeating personalitiegondferred to use their
creativity and i magi n BormaaynartigtsolikehVatisse| Kahlo| Tiadies and Beeathogen, at
became their refuge and in various ways a release for their sentiments and beliefs. Words gave space to line:
colour, and an alternat i v esempldyadtheoygl the empowerment bfwraayivity
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and seléxploration. Struggle, passion and patience fought mediocrity and led finally to exposure and greatness.
inspiring models, artists can compel, educate and communicate ideas toagsiltirah are wnore joyful,
understandable and descriptive than wordByasmtogting artists as models, the emphasis is not on the excellence
their work but on their willingness t ooughag bumoe t h
only in arChildren more than anyone need creative types who will pick them up and dust them off when life ge
Even though todayds societies are excessi cutivae f oc
and honour their inner worl d. Artists express the
are the pathways to discovery, and patience the linchpin of their creativity. Genius takes time and artists pt
passdn as an end in itself, without ensuring reward or recognition. Children, as a result of their innate artistic
can draw lessons from artists on cultivating curiosity, finding beauty everywhere, handling criticism and so
alternativerays. One of the biggest lessons that art can offer children is how to resonate with their classmates,
they are going through a pleasurable or traumatic experience, are extremely skilful or facing difficutiisgs; in other
can learn to @athise, which might be more beneficial than any other knowledge. In real life, problems can oft
more than one solution, and the artistic experience can teach children to explore deep into their souls, shed li¢
inner darkness, express #motions and use their judgment (Eisner, 2002).

In order to achieve a holistic approach the case study, the ideal method according to Yin (2008), was chosen ¢
methodology for this reseaicthis first stage, the initial reacticmdoén and relevant observations highlighting the
value of art in setfgnitiowere captured and analysed. The project also sought to underscore the usefulness of a rc
acquisition of sgHfocial, cultural and academic knowledge through the arts.

Particular sensitivity was shown in matters arfdmeuttultural orientation, given the range of ethnic and cultural
origin in the classrooms. To ensure effectiveness, special care was taken in selecting artists across cultures,
instuctions and explanations for children whom we divided up into small, mixed groups, setting various g
presenting cressltural models, and in the artistic/cultural freedom deployed by children guesertadiose!f

The data collectedignificant and helpful in terms of allowing more careful observation and making relevant cha
the pedagogical scenario. Nevertheless, in order to interpret the results in situ and proceed to a generalised
the gathering of data [obsenadtfield notes, artworks, videos, wiki results and questionnaires inéthree phas
introductory, radsessment, final evaluation] from all those involved will continue during this academic year, ir
more participants and establishing closeticosibetween the work done in the classrooms and in the university lal

By the end of the project, and before setting out our final proposals for what changes can and should be prom
school curriculum according to the results of thisssalbyl,amalysis of the educational ateiially textbodks

used in primary education is needed in order to investigate the links with art and cultural images, therconceptior
about various types of artistic and cultural expressiongagdettesd ons t hey propose for
selfcognition and social development.

The basics of the approach

Children were invited to discover themselves through various artistic modes of expression and to commun
feelings, thoughts and beliefs. To ignite their creativity the project encouraged them to explore the bfesand oeuvr
artists,tbe i nspired by them but not to set as their goc
encouraged to free their souls and expressive abilities and find their real selves. The approach followed a
Picassobd viidga amfd d mematvati on, Wheplrwassachld mybnotheedaid tp i
me , Ailf you become a soldier, youdl!l be a general
and wound up as Picdsso.

The pro was organised around five basic phases, as follows:
Double seffortrait /setognition, facel

The instructor/ t eac h@intbeferdeomirt®@d2, MdMA) acdipesaedsa cldver,stimalatifgi
guestion to engage studentscimsdisn about the intriguing image and spark inquiries about their inner and outer s
selfportraits, psychographic portraits etc., in order to operationalise the challenge.

An explanatory link along with a photocopy of a short analysistiofjthes offered to each student (MoMA
URIhttps://www.moma.org/momaorg/shared/pdfs/docs/publication_pdf/3153/Picasso PREVIBY.pdf?1353958¢
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Next, students were invited to introduce themselves to therarlaaliynawoiding commordéigsintroduction
tactics, tree charts, etc. They were asked to produce aplotitze setfn attempt to express theioirteeidentity.
Vamus media were availabl e and aporgdisoshowvn in drogracomark the v e
starting point of the activity.

Suggestions were offénetiere needdan how to split their faces into two, reflecting the ineersatfdtbatway
they feel and the way they believe they look. They were also given the freedom to construct their inner side b
things that they like and the thoughts and feelings that best describe them.

Fig. 13
Muse month

Working ismall groups, the children were asked to search for information about one of the nine muses and tc
their findings to the rest of the classmaginativandartistiavay They were then asked to make a puppet of their
muse and to use it ag tiheiis ex machifidechallenge was to respond as a group to all school activities and exercis
for a whole month, by monitoring, expressing and overcoming the difficulties they face inspired by their muse &
she nurtures. Experiences andristwere exchanged on a wiki and at the end of the month each group story he
present their experience as a cartoon story or short film.

Main objectives:

To serve as a threshold to the chil dr etmoighthea&@ta si t i
To explore the exprespssibilitiehat arts caoffer

To cultivatereativitymaginatioand ditical thinking

To stimulagesychokinetic development

To learto respeaitherghrough experience

To encourage the expression of emotions.

Talent takes time

First, the concept of multiple interpretations was applied in the classroom to the oeuvre and personality, ak
disabilities, beliefs, feelings, etoriefenownedrtists. The selected artists eegr@dered intriguing and appealing
personalities, who revealed their difficulties in public as well as the benefits they enjoyed by becoming artistic
andcreative.

Foll owing on from t hneswsalgraupsrtiddren thén hadtolchoosedn artistadd cangtracd
his/her profile by focusing on his/her work, life, diaries, theories and thoughts.

Each group was giventendaystg ani se a s mal | exhibition on the a
art had played in his/hercsgjhition, social emplacement, development and maturity. The children were expect
recognise and demonstrate how art had behométioe ar ti st sé refuge as well

Material on offer for each artist in the list included a selegiiraifssatid key artworks, a collection of his/her
thoughts or writings, a short biography, web links and videos ds$imfiadedritorks.
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Talking about these artists, their goals and artworks encouraged children not just to gain cultural knowledge
carefully, explore closely, distinguish, analyse, explain and meditate (Leinhardt & Knutson, 2004; Pringle, 2006

Step into my shoes

Children were asked to choose agaselfp ani on t hrough their school year
unique power as a tool for shedding light on hikfiewledifje and for overcoming difficulties asosedting
meaningful connections with his/her social and cultural environment. Curricular goals and learning units were &
from that point onwardadaptinginovative and effective teaching practices through the arts, based on the life and
of the artists the children had chosen.

Activities 3 and 4 were aimed at, among other artistic and emotional goals, helping the children to:

Develop their emotional intelligence and empathise with others in various situations

E x p lgo e a framediferénpoint of vieand nderstand thatt al ent 6 i s imgiviqualsi vi | ege
Conceivthateachpersorexpressehlis/hesentiments differenvays

Realise the i mportance of the arts as a means of
Limit negative thoughts and quick judgments.

Selfpresentation, face 2

At the end of the project, the children were challenged to portray themselves for a second time and to captur
parameters of their personality in any way they preferred (through painting or other artistic media).

Stage 1 doublace selportraitand stage 2 splfesentations were exhibited together and analysed in the classroor
focusing on the role that art played in their development.

Artworks, thoughts and interactions were uploaded by the children onto the Cleo @rtplatforrdesigmegecial are:
for this project.

Reactions and first evaluatioasults

Interim outcomes at this stage of the project showed arc im@evedr oom c | i mat e, the r
opinion and attitudes towards learning and significant devitlepreecisdmotional skillatrigued at participating

in activities that engaged the various senses simultaneously and empathetically, the children came to realise by
rather than in thetmgat the arts are not just expressive and dffecirecalso deeply cognitive. They admitted that
before participating in the project they rated works of art in a museum as highly creative, but paid less attenti
little credit to the creat i vwotkyNow, theyfiel thedltagyan almastr g r
deeper perception of what they were seeing, without precbtareptiensmany confessed that they had never
appreciated that their artistic work or artistic expression was a meamfesfasieln. ttWonly a few exceptions,

most children believed thatetkgiessionistic abilities and skills had expanded. They were excited to find and exper
with these skills that related to more than art alone, applying them to the way they uddsestooth&rgpample

and absorbed their lesgPasner, Rothbart, Sheese, & Kieras, 2009).

Even though the project was quite new and that there had been little time to participate regularly in various fc
quite a few children noticed a abdealation between art and other achievements. For example, some of them v
studied music and felt that they had a flair for mathematics and geometry, felt close to artists such as Klee and
who had succeeded in both fields.

To sum up the findin§the informal first evaluation, we wish to underscore that the children had:
communicated effectively and learnt to work with diverse people

cultivated their capacity to notice, observe and then reflect on thoughts and behaviours in ordestmusake more
choices

learnt to honour difference and foster meaningful connections within themselves and between each other, their
and their world
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foundsuitable channels for expression and communication of feelings by exploring thedt axiedtathrgugh
nonverbal language

shown greater capacity to reveal their imagination

felt motivated to engage in classroom activities when given opportunities to express their authentic selves and
communicate

felt valued and accepated thusad become less inhibited in their engagement with artworks.
Conclusion: Implications and Concerns

Old and insufficient educational systtaydhat lack the capacity to innoe@tieto adapt to new findings regarding
cognition and studergringt t i s c¢cl ear from the most recent rese
educators focus on art as a mediavaenonb a | Sleater § Delgade Bernél,)28604 it is both unfortunate and
frustrating that today things blagnged littRecognising and admitting that the soul of education is threatened is r
enough. All of us involved in one way or another in art education have been criticised fohaufestaile calls
akrasiagweakness of the will to kpgn in this case to foster bolder decisions and structural change in the hierarct
education. Assuming our responsibility, it is high time that we focused on setting alight this small but so signi
called creativity. This can be accomptishedriety of ways, arts being one of them. Children who are given tl
opportunity to express their imagination freely become an asset to the entire world.

Stimulating and fostering creativity through the arts suppaxsesipitdssnwarmth, cossfm and care, and to
cultivate connections with their clasamdtesher people, and helgsiild trusting, safe and inclusive learning
communitieMore specifically by i ncr e as i n gerceptionlantl sefianedess, weaainfseeialo f s e
emotional and character developmtrg fundamental denominator on which to cultivate their academic knowledg

At this stage of the research project we have focused on how to motivate children, from theexprgstrst day,
themselvethrough aonverbaformof communicatidhat feeds intbeir natural inclinations, with the outcomes of
which calling for continued research at@etioeed, however, to prevent further casualties of virtual learning by giv
children increasingportunities to create deep and meaningful personal experiences, as well as enhance r
understanding in the classroom. It is important and necessary to expand this study and further examine whethe
of sekcognition and learning througdrthbas the potential to become a generator of social understanding and a
to radical changes in educational systems that tend to a holistic approach to life knowledge.
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"The Big Sister Mo dlradArtof Mentbring and fellowoMeatdringT r
(BSM)

Warda Sad&erges (PhD)

Abstract

In an ongoing search formewdels to streamline college training and mentoring, a different training mc
was developed called the "Big Sister Model". This model was experienced for five years in the kinde
training program at the Kay College of education in Isrdus. "Wditlein tivo female students are trained in
each kindergarten: one in the third college year and the other in the second. Together with kindergatr
the two students plan the class curriculum and activitiesar/Atidtent, who possessi@dione year
experience in practicing (veteran), has the opportunity t6%yeststwed2nt who also has the opportunity

to observe the training of the third year and get more experience. This process provides a good staff re
and developsterpersonal relations based on social and psychological elements, which points to a
positive change in behavior, interpersonal relations and its motivations. In peer mentoring, the
accompanies, analyzes, supports, instructs, empowesisiendgmessary knowledge in the mentoring
process. It undergoes a process of empowerment, leadership, and success (Power et Al, 2011). This
continuous action research that ai ms d&henaxami
thirdyear student mentors a segead student, her personality will be accordingly empowered. Moreove
she is exposed to another year of the second year training program, once when she receives guidan
second year and once more asya@rdtudent mentor. The segegndstudent enjoys continuous training
throughout the day with a close colleague in addition to the training teacher and pedagogical mentor. Ir
she reveals the contents and skills of the third year allogaimgtietevnalization over time ajl¢hird
program. In the effectiveness of the training, we also sought to deeply examine the areas that thi
promotes and strengthens as well as, how much the students perceive it as a training bdriefactor con
the regular model in a control group.

Key wordsPeer mentoring, preservice training program, mentor, mentee, college, leadership

1. Introduction

Kaye Collegef education is located in Be'er Sheva in southern Israel, and therefore reflects the population in th
Approximately 50% of students enrolled are Bedouin (males and females) who attend various specia
Bedouitsociety is conservative@mdrolled by traditional customs and norms, so the existing educational concept
not always compatible with new educational concepts and sometimes even contradict them. Most of the student:
by time. Bedouin female teacher representsdtiacadinal approach on one hand, and is being fed by the socic
traditional perception on the other hand. This puts her in a conflict situation and pushes her to preserve the ste
to |l ead to a change i n t hkarakeeaphAr & ArarnamdetHh 20073 Empewering lpet
personally and professionally, designs her professional identity to be able to lead and face new challenges and
to her community needs (Moghadam, 1993; Giddens, 1994; Gilat, 2010).

Bedouins in Israel are a minority within the Arab minority, part of the population of original Palestinianirtatzeivho remained
afterl948 war (Al8aad, 2001).
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Table 1: Bih and Death Rates among General Population in Israel, Muslims in Israel and Moslems (Bedouir
&others) in the Negev, 2008

. General Moslem
Bedouins . . General
Demography characters population population/ ]
INegev population/ Isra
/INegev Israel
Age structurender 14 55.1% 33.8% 41.4%
Births/1000 43.3 25.9 28.5 215
Fertility 6.91 3.68 3.84 2.96
Infant mortality rate/1000 10.6 7.2 7.1 3.9
Gross Mortality Rate 2.2 2.9 2.5 5.4

Bedouin Femalgtudents usually enroll in college soon after finishing high school. Their ageg2isBallyeané 18
them are already engaged and some got married and have kids. Usually, Bedouin woman education is directed
traditional channel of chidd(sae Statistical yearbook of Bedouin, 2004, 2013). Thus, most of the Bedouin females
humanities and social sciences in the university and colleges, which allow them to join the teaching field that i
as a female profession (Espanybli 20G8). Therefore, Bedouin female students choose this field of specilaizrtio
the teacher training colleges, which will prepare them to be teachers in kindergarten or school.

College studies bring the Bedouin female student into a changtyjrepkngpngltheir educational and professional
knowledge they require to understand and effectively do their job, they will have an eye and a window to other c
affect their social and educational perspectives, and get more quplifitestsimsain social and life skills-(Sada
Gerges, 2013).

Table 2Female Bedouin percentage in-Bemion University and in the Kalye Academic College of Education
in the years 199802 and 2011

Year High studies Institute Bedouin Bedouin feafe % Bedouin female stude|
students students
1998002 BenGurion University 244 54 22.1%
kaye college 339 216 63.7%
2003 BenGurion University 319 142 44.5%
Kaye college 430 282 65.58%
2011 BenGurion University 472 311 65.8%
Kaye college 405 303 74.8%

The curricula in the college are desigend to provide adequate and sufficient educational and professional tools
female students, which are forseen to facilitate and support their job as kindergarten and preschool teachers in
thechildren. However, the curricula do not provide enough personal and social tools needed to promote the |
changes that female Bedouin students tend to initiate in their conservative community and to stand in front of |
may be imped or stiopm (Sad@erges, 2013).

Training and experiencing the teaching process is a main part of the learning development at the college where
internalizes the materials and bridges between theoretical learning and experience. So pe#ayoGiallggaing

is a matter of many challenges. The unique structure of Kaye College and the relationship between the colleg
requires a constant search for challenges and reforms. However, in order to seek for a new challenge that m
characteristics of Bedouin society, all the second, thirdyarat &iudénts were recruitgobinp interviews in order

to hear there oppimions and what they thought about what they have had gone through to the college and see
Oneofthe hal | enges offered was a new training model
mentoring" a peeentoring program which was suggested to strengthen the training process.
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What is Pedagogic Guidance Program?

2nd Jic) d vear

According to the Ministry of Education in Israel, College Pedagogi(™ 9|/ Regular Training Mo

program is a program in which a college mentoseadcher / his students to practice the teaching in the field
(Walkington, j., et. al., 2001, Hudson, Peter B., 2013). He or she is supposed to provide guidance and feedback
undergoing teaching in the training classes. In this case wvtheakiradergarten as a training class. Usually, one or
two (mostly) students from the same year (2gdar) 8altheir practicing in training class. Mostly, each student doe
a separate activity according to the subject and the missionshedinaergarten. Secpedr student usually

works in small groups while the 3rd year student is more integrated in managing the circle time activity in add
group activities. She is responsible for managing the day's agenda togetiergattethstiff in several days
during the year. The two students work together and separately. At best, a joint work plan is written in cooperat
teacher and under her supervison. However, it does not always work out. The pedegtigicstiutlgot iristhe
garden, staying for about one to two hours and sometimes more. She watches and follows the student and the
reactions to the activity she has prepared and performs. Duration of activity is about half an houfinisthes the stud
the activity, the counselor asks to sit down with her to give feedback on what she has seen. Sometimes the te
joins this feedback session

In the regular training model, the three remaining vertices of the trainingsisudietedwrer and a pedagogical
instructor (Bates, A.J., Ramirez, L., Drits, D., 2009). Every student has the mentoring circle shown in (Figurel).

2. The Big Sister Model, The Art of Mentoring and fellow Mentoring (BSM):
2.1 Developing and Implementing Steps

Relying on the known ancient saying of Roman phil
was suggested to assimilate what is learned because the best way to understand a concept is to explain it to soi
(Paul, A. 201mhirdyear students will be empowered by the fact that they guide their colleagues, explain to the
building a relationship of teamwork. Thiernoegposure further, assimilates the contents, and enables the studen
better manage his knowleHbgs.is what BSM project.

According to Cael aFarren, expertise | eading peopl
mentorship that usually occurs between a person who has lived through a specific experience (RessrMentor) ar
who is new to that experience (the Peer Mentee).

more about a certain area of expertise than you do. Mentoring is a learning and development partnership |
professional, witkdepth experience and knowledge in a specific area and a protégé seeking learning and coac
the same areao (Farren, Cc. , 2006) . The Peer Ment ol
to move beyond things that are mdsttaebte. Thus, through peer mentoring, the mentor accompanies, analyz
supports, instructs, empowers and provides necessary knowledge in the mentoring process. It undergoes a
empowerment, leadership, and success (Power and Al., 20A12B00grts,

2.2 Why o0Big sistero?

Big sister in the Bedouin or Arab society is a main character in the house after the mother; she helps in cleanin
and child caring-(Adssani. A., 2012). She tries to be a good modeling for her brighe emartdlstsresponsibilities

that empower her leadership skills. This name of the project was inspired by one of the first year students whc
her mentor as a big sister after one year of peer mentoring. Later on, after discussinip¢heofiegieqinegident

this name is adopted.

2.3 The project avatar:
The very beginnidgt step:
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It began in Fall Semester 2007 with the goal of increasing the internalization of training process during the coll
for the preschool students. It was motivated by two reasons:

During a collective interview, Bedouin female students ichiltteadlyprogram students expressed their fears of
being sucked into the traditional teaching system when they finish college and join the teaching system in sct
some of the collegaduated students, who adopted the traditional wayg @fteafthishing their studies in college.
This reason led to the question:

Is the college training program and curricula enough for initialization the modern teaching process? How to stre
internalization procg#iswas suggested to adoptearpentoring model. A peer mentor is defined as a resource, a
helping hand, a sounding board, a referral service, providing both personal and professional support for stud
early stages of a graduate program. In peer mentoring, the mentes aagalygss, supports, instructs, empowers
and provides necessary knowledge in the mentoring process. It undergoes a process of empowerment, leade
success (Power and Al) research (2011). Various studies (Hoban et al., 2009) foundntragsesnsadin
confidence, professional growthefsettion, and probkotving abilities among new / novice teachers as well as
mentors. It also promotes-tjogrrer collaboration

Moreoveagsearchers show that mentoring models based onmintyakréewery effective on the process learning,
since the mentor, who is a slightly more experienced colleague, and the mentee, together adopt a position o
engages together in collaborative reflection, and builds new understandings @agseachnguortant role in
providing personal and professional input in the process Learning (Le Cornu & Ewing, 2008).

Reviewing all the benefits of the mentoring process encourages the director to adopt it accompanying by actior

At the begimg of the year 26008, the first year gradaing program was stopped according to the new Ministry
curriculum. Therefore, there was a need to bridge the courses they study and the practice. This requires as
students in preparing and mgrigng the activities in a real class during the intensive experience week, which t
place twice a year. For this purpose, one 3rd year student (mentor) was recruited to one or two students in tf
(mentee). Individual and group meetingeldiéoediscuss the missions. Students (mentor and mentee) organized t
individual meetings every two weeks. While the tutor organized the group meetings to reflect the previous steps
draw the next action map. Part of the students wasdromplaee so they met more often on different occasions.
Firstyear students (mentee) earned some benefits from this mentoring program:

Getting help in planning and preparing activities in a kindergarten.
Reporting a nice and fast socialization é colleg
Meeting and experiencing the educational process in kindergarten.

i . The mentoring process was excellent, it was f
to deal with the childrendé (Ahl am)
. | | eaa ot ihwiwt yt opImark®. a(mnAmeer a)
iémy mentor was responsi bl e and adigsstethpa)ni ed me i n
e | recommend this program for any 1st year stud
féMy socialization pr ocfeiscse mtacs (bttanae)r in the coll

Thirdyear students (mentors) also earned some benefits from this mentoring program:
They got an extra credit academic point for tutoring.

They earned social and educational skills by guiding the younger students,

They felt leaders and vattd by getting the chance to lead other students.

féThis program made me feel more confident. 0
. Reveal more to my abilities.o (Zigrayat)
Afé Acquaint with other (new) peopledo (Rasha)
ié Feeling | can be a leader. ..o (I man)

ié Learn frfom anyt mfesarmaked @©OKhadij a)
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These feedbacks and much more about the program bring the head of the department who was the mentor a
time to develop it further. The same students in the 1st year asked for additional guidance in thesti year. this
project to the second stage of intensive mentoring time.

Tutort

/ Training process,

Figur& Two Tutors Model in BSM

SecondStagetwo Tutors Model in BSM

Later in the Next year, theyBadstudent was engaged withya@rdtudent in the samass with the same teacher

but there were two tutors who agreed to be in the program. Tutorl of the 2nd year students and tutor2 of thi
students. These two tutors have to be in touch with the training teacher, as usual, and \hgitViestsueles]. T
mentor, and mentee spend more time together in the same class: wacht each other, help each other and worki
in many missions. Tutors6 visits occurred mostly
This somewhat hindered the class teachers to be less welcoming. Tutors and students arrange two meeting alo
to reflect the training process improvements and its benefits on students which move the project to the next
stage.

Intensive talks

Less intensive talks

Figure: big sister pe@nentoring model

Third StageOne Tutor for both students (Mentor and Mentee)

Later in the following year, the same tutor took two college yearyganupsid2nts and-gedr students. She
guides both gnps in their curricula that is needed for each college year and bridges the issues. Meetings were cc
in separate groups and for the two groups together according to the subjects, plans and new issues arise during
time on the field

3 year
student
2

7 3rdyear
student
1

Training
teacher 1

Training
teacher 2

e —_—— ==

Figure 4: Working unit in two adjacent gardens

Faurthstage Working unit in two adjacent kindergarten
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This stage was promoted when field feedback meetings with one class feedback unit: tutor, training teache
mentee, was taking place and the other class unit join them and share them with their experience which make tt
to have more expaddeedback meeting and the cooperation between theestoaiedésl it create mentoring team
who works together as one wunite aiming to contrib
teamwork. There was a meeting theiday when the teacher assistant takes the class in an activity giving the tea
work together once a week to build the final program activities to the next week.

Students usually make contacts with the teachers prior to these meetingscnkingvetteais and issues in the

kinder and plan the ideas to the teachers. This plan of ideas strengthens the relation between all class staff an
It gave another meaning to the training program

=as
‘.
=7 o=

Figure 5: one group member mentoe her group

FifthStage: Creating a networkimgtiiis stage the peer mentoring get another meaning. Every student felt -
responsibility to check strengths and weaknesses in his training procesall Atidigotsily the two groups have
to fill an anonymous questionnaire about every one in the group as they see them from time to time.

After sorting the points in categories, students take responsibility to work together to strengtleguiribegapbints by
other, everyone with her strong points support others. It can be also showing special activities likeveelling a sto
handmade jobs or any different thing she wants her fellows in the group to know. Both groups groapherembers wi
to support each other each make easier for évgyymms).

o e
- o

Figure 6:0ne group member mentors other roup

Later every group can choose one or more from its members to present an issue that she is expert in it to the
(Figures)

These activities rise up during the discussions and add another meaning to the training and teaching process.

This modelins for seven years (it stopped in 2011 and 2016 when its director was in his sabbatical year. Duri
year two digital questionnaires were delivered to the students. All information discussed with the students tha
entire atmosphere nicesupportive.

3. Type of study, purpose, and participants,

This study is a qualitative action research study
(BSM). Since fAActi on r es e ar sehrcheriara gtudents elwingdhe gamingtige. ¢
The participants were female Bedouin students in the Bedouin department of early childhood program; it star
year students at ienamtettugporst & i waapeocetshitwasinidéed to the O .
2ndyear student (mentee)|, whitgeddstudent keeps their position as mentors. The study Hypothesis leans on
theory that peer mentoring is very efficient in promoting students skills (Power and Al resetabtioy@id). By
students in the research process and involving them in its purpose, which is to promote the training, and mentori
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This brings them to be more active in reflecting their steps during their training to bring a prohzotzemeend skills e
that rise from their needs according to their experience. The tutor or college director get the students in
reconsideration the type of subjects and -deadiéign The range of cooperation varies greatly, from sharing all tr
considettions related to the research subjects to a more limited level of cooperation. The guiding principle is
practical people are important partners in the process, whether or not they are major partners, and therefor
included in decisionsa@rning their fate and the future. Moreover, providing the feedback is a necessary cognitive
almost the motivation to understand the field of action and to give meaning to their actions. Moreover, the pra
practical people mobilizestret bf motivation to cooperate in achieving the goals of the project and intervention f
(Bridges, D. 2001;Gaventa, J. & Cornwall, A. (2001).

The entire number of participants in the project is 6.0f the continuing steps. All the graup(smdé&etthaird

own group laws and group life, based on the principles of collestiagidgcisiages and anchored in the principles
of change, (when to meet, what to discuss, How t o
movement, and freezing (Lieberman, 1980; Forsyth, 1990). According to Fisher, (2003), in peer mentorship, diffe
and conflicts must be constantly explored and sought to settle them democratically. This action should be taken
the isues and questions, to their hearts, to decide them and to take decisions that take into account the inter
those involved in the process (Fisher, K., 2003). The group is the main tool by which changes are made &
participants in the reshaand it is used as a deaisaking framework. The deeiséding process is cooperative

and subject to the rules of discussion. Starting from the first steps and continuing forward through evaluating ani
it according to the results ardsnBérector, students and evaluating department are involved in getting the results «
new model training process.

4. Study questions

Since peeanentoringprogram is a good way to empower students as described before, this study aims to ans
folbwing questions:

Is it possible to put two students from different years in the same training kindergarten in order to ingrove their
and empower them?

l's it possible to streamline training by wusing th

Figure 7: Spal Promotion, stepy-step BSM

5. Research tool

The main research tools used for this study were the collective interviews group discussion. Besides the res
monthly student training skills evaluating questionnaires and semegsestipnojaice. This questionnaire was
created during the implementing of the project to reflect the changes done during the project implementing and
The research strategy
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This research has a spiral strategy that starts from the cwrant situath i ch was fAthe reg:
reflecting all answers of the students and as a r
which was promoted according to the student's backgrounds. Then everytestep paviesiastep. As was
described in chapter ( 2.3), it starts from the needs of the students who become the pagtiegpahtr.and co

First stage: interviewing to reflect issues regarding the training system. The main conclusiciefrsmelyiese int

on another case study research done in the same place andjéngeS20H7); this research has a spiral strategy,
which starts from the current situation (The regular training system). Because of the reflection, peer mento
suggested at the first stage that was promoted according to the student's backgrounds. Then every step con
previous step. As was described in chapter (2.2), it starts from the needs of the students who become the parti
coresearcher (Maard & Furlong, 1993).

After one year in action and training taking into account all the notes, ideas reflected by the meetings of all t
participants the program promote to another plan which led to Stage 2 Acting accordingtnting pkfreatidgpb
stage 3 and so on (figure7).

6. Results and discussion
6. I: BSM definition

Using a final questionnaire at the end of the every year to get a holistic description about the BSM was obligator
give their opinion after being in the BSM for one year (as mentee) and for two years (as mentors). Nearly 14 stt
an evaluating questionnaire every year for the last four years. Of course, this questionnaire will have more char
future since this program is dynamic and in a constant promotion. The participant Number in the last four years
year; 7Tmenwand 7 mentees (total=56). These phrases were repeated during meetings or previous open questit

i... My colleague in other training programeas f
I know thata bigsistewi | |  wait for me their second year stud
student (mentee).

My mentor help me to find out my skills and to uct
confidermegarding the next year activities and context..): Second year student (mentee).

ié. To help a peer is nice and gave me more confic
myself, to empower s eastuddnt(msektor) | sé felt a | eader o:
i.. To be exposed another year to the same cont ex

year student (mentor)

fé. we have good team wor k. Everyone kpnocvisurvel gotl ama
year student (mentor)

AMy other colleague in other trai nistugureg lik@airteams wc
the Big Sister Model 06: Third year student (mentor

These phrases emphasize the comabtiimBSM. They were repeated almost in all interviews and questionnaires
6. |.1Definission the "big sister model (BSM):

About 44 (20 mentors and 24 mentees) of 56 (78.6%) choose to define the model as it literally sounds and
suggested frohetbeginning (a). It can be explained that participants are still influenced by the Bedouin culture in
the elder sister role at home and choose to use the expression to express the similarities between the two roles.
how much the papgints see the importance of this role and it implies that the relation between them is very clc
sisters. They share emotional moments together as well:

Afé. We bring breakfast to eat togetyhehrcdme &id swvees m
a happy birthday surprise sharing the kindergar
2.Cooperationbetween the two sisters. Also phrasekvia$ Wwith (here in many things. Helped her to use books in
thelibrary, how to arrange hair cover, how to use excel to make charts)
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6. 1.2 The cooperation between the two sisters

The big majority of the participant seems to agree that the cooperation between the two sisters takes place \
activities ashown in the previous table (Partl.2). A full acceptance(100%),i.e. all students (28) of mentors ar
mentees, was to the phrase fiplanning activities t

training teacher encgerthem to use their time and prepare the activities. All plans should be involving the peers t
because there is a comprehensive weekly plan leaning in every peer duties in the kindergarten so they have
activities together. This alsoteads t he ot her phrase fAmutual supporto
obligate them to support each other so their plan will succeed.

Other phrases also for major acceptance. The small differences might be because of everymve mpicion about
the activity is perfect.

6. 1.3. The contribution to the model

Shar i ngmaikdiecg s isomd fidesi gning the future stepso (
feel contributing to the Model and like that. Theyf tiereli§cussions about improving the model or improving the
tutor way of training the trainersand how to manage the relations between all partners. Sharing and being inv
satisfactory to the peers and make them responsible and commiiearo the p

Table 4: BSMdefinetion

6.1 Defining the model: Mentor Mentee
6. I (29) e
1. Point out how | a. An older sister supporting a younge| 20 (71.4%) | 24 (85.71%)
you define the "bi| sister, or
sister model b. Two sisters: one experienced perso| 8% 4%
(BSM)". one less experienced person who help
another.
2. How much you c. Planning activities together 28 (100%) 28 (100%)
agree with these | d. Consultation 22(79%) 25 (89 %)
phrases about th{ e. Performiragtivities and supplemental 25 (89 %) 27(95 %)
cooperation activities
between the two | f. Mutual feedback 24 (86%) 28(100%)
sisters. g. Mutual support 27(95%) 27(95%)
h. Experience reflection 26(92.%) 26(92 %)
3. point out what | i. Sharing in making decision 28 (100%) 28 (100%)
your contribution | j. Designing the future steps 25 (89 %) 22(79%)
the model

Mentor evaluation:
6. Il.a. BSM Contribution to the Mentee / professional skills

Mentors evaluate their contribution to professionshskiisndée (Daloz, L. A. 1990) in Tdb&eHa of them
give score 5 (very strong) Davelapmehtofamiftfidence of the mentee ind  (
thekindergariean (11 . al) . Thi s me an gheytarea helpttoithe menteerhy supporting theme
to be more confident. Since, we speaking about training and teaching, this, of course, related to the other phr:
AHow to i mpdbemémowiamg awhatvit g ,dneansatmie confidemt, Thushmentdise
understand they are supporting to ibendielénce. The same but fewer mentors seem to give the strong voting is v
they give to the phrase (Il .a. 2): il Hatkiwg ahdomarbginge | o
conversation is very important to the menteeds p
introducing the activity to the children. Since the mentor was in this position in the previousg/eairthferis a stro
her in knowing how to evaluate her support. Not all mentors have the ability and not all of them feel very good
this skill or to train this skill. They know that the mentee has one more year of training before gdiihg out to the
phrases (6.11.a7) How to treat children; 8. How to deal with learning problems; 9. How to deal with bghavioral pr
are skills in which mentors cannot give full support on them because they are also still training these skills.
guestionnaireanswers show high scores, no. 4 (strong) and 5 (very strong). Most mentors (more than60%)
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nicelysupports thentee. It is certainly very good and of course, it helps the tutor (the college mentor) to streng

these skills better.

Phrase (6.11.a.1@3j\e constructive criticism and make a refiotibmentors (64%), give high score or degree to
the refiction they could give to melitling a reflection to any activity put the reflector in a thoughtful and evalua
position that also enhance his way in making these activities. The phr&seg6ribdelitig(persamve the full

picture bottie responsibility that mentor feel commitment towards the mentee and the BSM by being a model pe

try to give the good picture about the

Table 5: Mentor evaluation

6. Il. Mentor evaluation 28
Il.a | BSM Contribution to the Mentee / profesdi®nal sk| 1 2 8 4 5
Point out the following statements that you think § weak strong | very
influenced on the mentee. Please rate from 1 (ve strong
to 5 (very strong
1. Development of-selifidence of the mentee inth 0 0 5 9 14
kindergarten (18%) | (32%) | (50%)
2. How to develop a conversation with the childre| 0 0 4 8 14
group 14% (29%) | (50%)
3. Planning activities in the kindergarten 0 0 0 20 8
(71%) | (29%)
4. Adapting activities to the subject, age and leve| 0 0 5 9 14
children (18%) | (32%) | (50%)
5. Preparirend creating ideas for activities,
6. How to implement an activity 0 0 0 14 14
(50%) | (50%)
7. How to treat children 0 0 9 9 10 (36%),
(32%) | (32%)
8. How to deal with learning problems 0 8 7 13 (46%)
(29%) | (25%)
9. Howio deal with behavioral problems 0 0 9 14 5
(32%) | (50%) | (18%)
10. Give constructive criticism and make a reflectf 0 0 9 9 10 (36%),
(32%) | (32%)
11. Be a modeling person 0 0 0 10 18 (64%)
(36%)

Il.Lb | Are there other things that you think you infheeneattee during the BSM?

él was with here in many things. Helped he
excel to make chartséée
e BSM Contribution to Mentor: 4 5
' Evaluate how BSM influenced on you 1 2 8
Rate from 1 (very wealj (very strong)
. 4 0,
1. Seltonfidence 0 0 0 14% 24 (86%)
2. Development of training or mentoring skills 0 0 0 14 14
: P 9 9 (50%) | (50%)
. 13 9
3. Sense of leadership 0 0 0 (46%) 15 (52%)
. . ; 14 14
4. Feeling more responsible towards the kindergg 0 0 0 (50%) | (50%)
. . . 4 0
5.Improving observation skills 0 0 0 14% 24 (86%)
6. Accept constructive criticism from the little sist¢ 0 0 0 6 (21%)| 22 (79%)
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7. Less stress created with the class partner com o 25
with the same level partner 0 0 0 3 (10%) (89.28%)
A . . 28
8. Assimilation of various topics and content 0 0 0 0 (100%)

Are there any more other things that you think you got or developed from your participation in t
Il.d | It was important to us to see the activities, which we workanfridbfastnother point of view again a
evaluate it ... amazing

Do you regret being in this program? If you come back one year, will you choose this program
program?

In the beginning, | thought it will be very hard, but | vearatuseblealppreciated my mentor and | war
good mentor as well. This is the best thing ever happened to me in college.

Il.e

6. ll.c BSM Contribution to Mentor

Like mentees, mentors speak about improving personal and sociah skittsd Beihg ceneconee ¢re by being
responsible to show her knowledge to the mentee. This is different from the regular program when the two peers
from the same college year (grade). In most situation even if they are best stfriEnds aathbsient competition
risein front of the training teacher and the tuto
know everything and the other less capable. In the BSM program, any mentor whatevetshilisésgpedor

to her mentee by knowledge. First, she was in the second year and know its materials;second, she was expc
third year materials by being watching and working with her mentor in the same program and the same class, v
her more, relax and confident. She is experienced with one more year and knows what is she going to do in
year, all this make her feel able to lead and develop mentoring skills {®hmBsewy Itorifidentallow also her to
faccepacrtionstcriticismo from her mentee because s
get from the observing her (phrase Il.c.6).

6. [lIMentee Evaluation
BSM Contribution to the Mentee / professional skills

Looking at table 6 allgwiaving a comprehensive idea about the contribution of mentoring process on mentee
BSM from the Mentee point of view.Themaj-b20twhio¢!l
expressing the goals of the BSM. These daadsvarto the mentees as something to be reached during the progra
to enhance the training process and its impacts. Which means they thing that they achieved the BSM goals. /
think that this program buitcseffdence regarding the profeksiate (89% scors5, 11% scores 4). The same in
devel oping activities in the training class (89%
creating ideas for activitieso. rBpeoventye pessonaliy asddhme o
professional skills (Power and Al., 2011; Roberts, A. 2000).

The lowest scores that the Mentees give in evaluating what they got from the BSM where moderate scores to t
(3: not high not weak):

AiHow t o dewnvsdtoipom wiothnhv t he children in the groupc
di dactical problemso (18%), iHow to deal with bel
preserve studenhild. These skills editom the experience and being more time with children to assimilate the wa
treat the various characters of children.

These mentees have onlyyeae experience with children working mostly in a small group. These skills need |
experience to bepimmved them. Other students who are the majority, think that they got good skills.

An impressed impact of the BSM on mentees is the reflection skills. Reflection aims to explore how improvemer
from collecting evidence training. Beingpareéekiheeflection meetings: with the tutor, the mentor, the training teach
give them the modeling reflection,
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Table 6:lmpact from the peer mentoring (BSM)

6.1lI: Impact from the peer mentor (Second year respor ?trong 4 3 2 \1veak
) 3
0,
1.Development of smdhfidence 25 (89 %) (11%) 0 0 0
2. How to develop a conversation with the children in th 8 (29%) 14(50%) |6 (21%) |0 0
3. Planning activities in the kindergarten 25 (89 %) |3(11%) 0 0 0
4. Acclimating activities teubgct, age and level of child| 14 (50%) |6 (21%) 39% 0 0
5. Preparing and creating ideas for activities, 6 (21%) 22(79%) |0 0 0
. . 5
0, 0,
6. How to implement an activity 22 (79%) (18%) 1 (3%) 0 0
0,
7. How to treat children 6 (21%) 17(60%) 5(18%) 0 0
0,
8. Howto deal with didactical problems 6 (21%) 17(60%) 5(18%) 0 0
9. How to deal with behavioral problems 14(50%) |8 (29%) |6(221%) O 0
10. Give constructive criticism and make a reflection |26(92. %) |7 (2%) 0
11. Be a personal example and modeling 26(92%) |7 (2%) 0 0 0
12. b_e_ exposed to the next year curricula by watching { 28 (100%) |0 0 0 0
activities

All of answers show how much the students are satisfied from their mutual contribution. Most answers are stre
strong which emphasize the sayings or the phrases

7. Conclusions

Peer mentoring in the BSM adds another level in the social relation between students who practice teaching ir
class. There was less stress between the couple (the two preservice student), because they behawritas a one e
and they workiag a team group to promote a shared projectcbmstiwedted professional development programme
onBSMnent oring promotes the qual it yfHudsén, Pmp&posdhane,iRng f o
Murray, M., 2013). Both of the stielenmere setbnfident in behaving during the trainingprocess; promote many skil
constructive reflection, team working preparing activities. They were exposed to another year training curricula, 1
year students learn about the next yeatabyriwatching tifey8ar training activities during the training déy. The 3
year students examine the secorgrggeam curricula by mentoring and watching their mentees, which add assimilz
and internalisation to the learning processthireinyes add leading skills to what they promot d(@iey &8M

A. L.; Cantalwiilliams, M., Widerdahnston, T.;Tedesco,S. 2011). Besides the nice and supportive atmosphere o
team working and feeling relax and motivated to work together.

8. Rcommendations

To continue in this program adding evaluation points or stations for participants skills with contrasting to othe
from other training programs.
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Abstract

Today hundreds of millions of Internet ussiaguEowdsourcing platforms either to work to an online job
as workers, or as a model of problem solving and production as requesters. This growing workforce
necessary from the perspective of the online platforms, to fully understavidchedeattidmgte on this

emerging and innovative AfAonline | aboro. We p
evolved over two time periods. The study explores in addition the effect of several factors of such we
their trafficadt a and attention seeking. The results
indicators of its attempting to get and optim

KeywordsCrowdsourcing, Online labor, Websites Review, AlezaRRagrkisgjon Models
JEL ClassificationA19, C14, J49, 010

Introduction

Since Jeff Howe introduced the term "Crowdsourcing" in 2006 for the first time in history [3], crowdsourcing ha:
pivot al part of t odaydesgned totakeradvantagefofothe metwonked evorleé. Thowsand:
of workers every day categorize images; write articles or take part to several kinds of online tasks. Crowdsou
term, is a strategic model to attract an interested, motivatediierdualotapable of providing solutions superior in
guality and quantity to those that even tradition
as equivalent to online labor. With the growth of online platformowitmgrandisrowdfunding services like
Amazon Mechanical Turk and Kickstarter respectively, a huge work force and a large knowledge base can
accessed and utilized to tackle problems requiring human intelligence. Users have only geizedlyabeen reco
alternative source of new product ideas. Whereas some have attributed great potential to outsourcing idea ge
the Acrowdo of users (fAcrowdsourcingo), others ha
paradigm, we expect that this field wil!l continue

The continuous development of these online platforms providing crowdsourcing and crowdfunding services,
impose the need for cantis and responsible destination management in order to achieve and maintain an appre
level of sustainability and competitiveness of this new way of online labor. In our study, we use Alexa ranking:
measure of a we indicatingitélsvel af sustaimability ana compgettikenassy We determine the fac
that affect and to which degree the 6écombination
number of page views incurred in these onlims jplasied in our two yraegod study [4].

Related Work

In recent years, many studies have elaborated proposals for defining and measuring the quality of work in cro
environments [5], while others focused on the level of engagement and radtivatt he parti ci par
these online tasks [6]. Due to these issues, crowdsourcing has attracted the interest of researchers from var
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Many research efforts have as a focal point the development of several mechtamsake ipossible the quality
control and cheat detection [7], while others aimed at answering important questions in the field (e.g. What tasl|
paid? or When are the users of my platform active?) by analyzing the anatomy of a crawd$8lrcing plal
Nevertheless, an online platform is in fact a type of online business and all businesses aim at improving their:
rate in order to have sustainability and competit
effort to attract targeted traffic, so as to achieve financial success.

This paper aims at investigating how crowdsourcing platform characteristics correlate with their traffic and by e
their ranking as reported by Alexa. The overailigabtigate how crowdsourcing platforms change over time in ord
to provide their services to a greater user base. This study builds and extends earlier research that dimed to pr
systematic review of such kind of sites [9].

Data Analysis
Data source

Data regarding the traffic of the studied crowdsourcing websites were collected from alexa.com in values of glol
while the data regarding their provided services and mode of operation have been collected by vistihg each si
in the survey. The study considered the Ataragdpne hundred crowdsourcing platforms for two periods; Janua
of 2014 to January of 2015 (which from now on will be referred to as year 2014) and January of 2016 to Janu:
(which from woon will be referred to as year 2016). Alexa was chosen as the preferred site of web traffic data &
related to Webometrics i.e. the process of measuring various aspects of websites that include their popularity
patterns, Alexa has bdemws to outperform other similar services such as Google Trends for Websites and Col
(Vaughan and Yang 2013).We gathered the data the exact time period in order not to have traffic seasonality
that we can make safe conclusions throughgha coi son. Last but not | east, w
January of 2015 to January of 2016, because we wal
since 2014. For that reason, we needed an unobservedtomépei n or der t he websites:

Methodology

We selected a number of popular websites offering crowdsourcing services for review. The same methodolog)
to select the crowdsourcing sites for both time periods (2014 and 2016) and was based on a two scaled
methodology. Initially, vesldbe most three popular search en@oegle, Bing and Yahoo!Seaochearch for
crowdsourcing online platforms that stakeholders are likely to encounter. For the 2014 dataset, all searc
performed from 1 January to 30 April of 2014hendfb8 dataset searches were conducted from 1 August to 3(
November using the same set of keywords (fAcrowd
crowdsourcing sites was compiled by selecting sites that met speaifinatitth th

Language: All crowdsourcing websites reviewed had to present their services in English. This facilitated tt
assessing services provided and comprehending their use.

Presentation of the type of service provided i.e. type of tasks accepted: Websites had to explicitly report all the
information related to the types of tasks it accepts in order to make their review possible.

All information needed for comptletimeview had to be offered. Many websites may not disclose all information req
and such websites were excluded from our analysis.

Based on thabovecriteria a final list of crowdsourcing sites was compiled and for each site its Alexa ranking
retrieved. For each site the Alexa rankings for the years 2014 (Alexa 2014) and 2016 (Alexa 2016) were collect
in the top 100 crowdsourcing websites as ranked by Alexa. The selected websites were assessed against a
criteria, whicmaé d t o capture the sitebds characteristics.
features. Below we present the criteria in greater detail:

Type of service provided

The term fAtype of s e rtasks the sitpsperialized in. Servicesgrovededsby websites Wee:
grouped into the following ten categories [10]:
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a. Microworks/Simple tasks, which are considered the smallest unit of work in a virtual assembly line, e.g. cate
tagging, Web resela, transcription, etc.

b. Crowdfunding, which is the collection of finance from backers (the crowd) to fund an initiative (project). Cro
has its origins in the concept of crowdsourcing, which is the broader concept of an indiviauay reaehiima go
and leveraging small contributions from many parties. Crowdfunding is the application of this concept to co
through small contributions by many parties in order to finance a particular project or venture

c.Mobile crowdsourciagrges, which is concerned with issues related to applications for mobile phones.

d.Content Generation services, in which content is generated by the crowd. This method is becoming increasin
because it offers an alternative to contentanelatimment curation.

e.Data Entry services, which are projects using manyaiffersrand.g. Excel, Word, electronic data processing,
typing, coding and clerical assignments.

f. High knowledge intensity services, which are specialiseih spwitfc fields such as health, law, insurance,
consultancies, data management, market research and cloud applications.

g.Program developing services, which focus on the design and implementation of software.

h. Web and graphic design servicek, uga the crowd contribution in the creation of Web and artistic projects.
i. Translation services, which target content translation tasks from one language into another.

j- Product reviews and testing, in which reviews and tests are requested.

Quality &Reliability

This variable is used to capture the methods the website employs to ensure the quality of work provided by wor
includes methods that the platform employs to pre

Region

Indicatethe region the platform is operating in [12]. Websites were classified in one of the following regions: Nortt
Europe, Australia and Asia.

Online Imprint

This variable reflects the strategies a platform uses for digital marketing anccateymiéssttseeial networks,
video streamisaring communities and blogs/forums [13].

Descriptive Statistics

The study essentially consists of two databases. In\parégataimed the top 100 crowdsourcing websites of 2014
and 2016 respectivelpedeon the aforementioned criteria. It is noteworthy to point out that 74 websites in the 2C
were absent in the 2016 database because either they closed; or they changed their field of service. In the
websites 57.47% remained in theQidipt 10 the reported time period while 42.53% of these for several reasons apj
to exit the top100 listings. With respect to the latter, 19% of them have cased their operation, 7% hawe changed
scope and 5% have merged with other crtinglseesites. Table 1 gives an overview of the variables collected f
each reviewed crowdsourcing website. It shows also summary statistics for each variable for the set of reviewe

As it is shown from the following table 1 most of esravariabary (i.e termed 0 and 1). Thus, for example regarding
the crowdfunding websites, are coded with dAcrfo a
that on average in both periods of our study one out of thrferomsipeqliaied crowdfunding services.
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Table 1. Summary statistics

Variahles Code_Name Obs Iean Min I ax Std. Dev.
Allexa Ranicrig 8E2015 Inalexa_16 174 10.726 6516 13.816 2.070
{Dependent) =
Alexa Ranking of2014 Inalexa 15 174 10.747 6.261 13.678 1.948
Microworking websites mwk 174 175 0 1 381
Crowdfunding websites crf 174 335 0 1 473
Mobile Crowdsourcing sites mew 174 050 0 1 218
Content Generation websites cntg 174 085 0 1 .280
Data Entry websites dte 174 065 0 1 .247
High Tech Services websites hts 174 200 0 1 401
Product Development websites pdvp 174 060 0 1 238
Design Services websites dsns 174 130 0 1 337
Translation Services websites trs 174 045 0 1 .208
Products’ Review websites tp 174 060 0 1 238
No Quality Assurance qrl 174 300 0 1 460
Reviews & Ratings qr2 174 355 0 1 4380
Workers Profile qr3 174 465 0 1 500
Skills & Practice Tests qrd 174 140 0 1 .348
Spamming Tools qrs 174 270 0 1 445
Websites from North America NorthAmerica 174 685 0 1 466
Wehbsites from Europe Europe 174 215 0 1 412
Websites from Australia Australia 174 030 0 1 171
Websites from Asia Asia 174 070 0 1 .256
No Imprint Nolmpnt 174 .040 0 1 196
Social Communities Soc_Com 174 125 0 1 332
Video Communities Vid_Com 174 065 0 1 247
Blogs or Forums BlogsForums 174 770 0 1 422
Source: Dataset with results drawn from alexa.com

Note: Alexa rankings are on logarithmic scale.

Furthermore, our study contains a total 174 unique crowdsourcing websites in both years of research. In order to
what changes have occurred in the 2014 and 2016 rankings drawing additionally some first conclusions in th
andprefereec of such kind of platforms we grouped the v.
assurance mechanisms, Type of services provided, Region of origin and Online imprint) and compared the
groupings changed over thgdaoperiod (202016).

More specifically, with regard to Alexa rankings, we crawled from alexa.com the average Alexa ranking values (
2016 of each crowdsourcing platform. The results showed a positive relationship between tagstiqéiyre 1), a ¢
significant difference on the average values at 1% (table 3) and similar medians but different distribution cha
(figure 1,box plot). This means that, a crowdsourcing online platform thahkexs praligghin 2014 presésred

traffic over time and remained in similar ranking place, while in general we can observe that the values of alexa
2016 has a higher concentration around the mean and less extreme values (figure 1, Box Plot).

Figurel show the relationship and the distribution of the values of alexa ranking over time. In-&és left graph
measures the alexa ranking of our sample in 2014 vadxesiarRD%6 respectively. In the right-graplhgs as
a unit of measuremealues of alexa ranking.
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In addition, with respect to the quality mechanisms that the crowdsourcing online platforms offer asteetool for co
quality of responses and detecting cheats, the analysis revealed some interestingie switsrbeisveet periods

(table 2 and figure 2). First, the percentage of
from 45% to 15% in the studied time period, while the percentages of all these type of qualigicgmurovitethods
by the crowdsourcing websites have been steadily

most cases (table 2).

It is known that, commercial crowdsourcing applications suffer from workersnivhvatidtorsiolw quality work

in order to maximize their received payment while reducing their own effort. Our study revealed that, despite tl
of many crowdsourcing platforms, it is only the last 2 years that they realise the praodsgasiiraitieadtput

by espousing several quality control mechanisms. It is known that, the strategies used to assure high quality def
on the tasks and outputs of crowdsourcing projects and for that reason many researchers lneee stnezdy introd
types of quality control. I n our research we cate
or not a crowdsourcing platform gives the opportunity to the requesters to find the best-neekisr fardahtask
the reviews and ratings of the workerdés job acti\
provides on requesters, a profile for each worker
whetheor not a crowdsourcing website gives the opportunity to the reqesedtmtsvtonkers and through specific
tests to understand which workers are most suitab
not an online crowdsimg @latform has embodied in their crowdsourcing process automated methods to aggre

userds contributions in a way that promotes high
Figure 2 shows the percentages of fAquality assur
100%
50% 2014
2016
0%
qrl qr2 qr3 qr4 qars
Moreover, conceni ng t he websitesd region of origin, we g

origin country, North America, Europe, Australia and Asia. Figure 2 shows that from 2014 to 2016, a small incr
percentage of these websitigrith America (66% vs. 71%), in Australia (2% vs. 4%) was observed, while in Asi
percentage remained stable (7%) while in Europe a decrease was observed (25% vs. 18%). Our results sh
crowdsourcing despite itshmsbd aspect; its processi{s key activities, incentives of participation and structure), i
strongly related to several geographical characteristics suchrastbedlatfp e avigins H5.h i ¢ a |
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Figure 3 shows the percentages of websitesd6 regio
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the major changes that occurred over the reported time period.

Figuu&Compari son of websitesd type of services provi
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In particular, the number of websites supporting crowdfunding has increased significantly in the reported time p
vs. 38%). Similarly, the percentages of websites providingasobiiemya®& vs. 4%), content generation (2% vs.
7%), higtech services (16% vs. 20%) and web & graphic design tasks (12% vs. 14) have increased in 201
compared to 2014. On the other hand, the percentage of websites offering microtask.sE0¥)es{iB8emntry
services (7% vs. 2%), translation (5% vs. 4%) and review & testing products (9% vs. 2%) show a decrease whel
to 2014. Websites with programming services remained stable (4%) over the reviewed time period.

Table 2 also sholwse websi tesd online imprint over time. Th
website follows with respect to their digital marketing. In 2016 the percentage of websites using social networ
Facebook and LinkedIn as sveitlao sharing sites such as Youtube are increased. A minority of the reviewed wel
(2%) does not employ any digital marketing strategy in 2016.
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Table 2. Independent Samplese st s f or equality of means of websi:t

Quality Assurace Mechanisms & Online Imprint, collected in 2014 and 2016 respectively

Year of Research Difference t-test

2014 2016 [2}H1] t

[1] [2] [3] [4]
Alexa Rankings 124711 201.716 77.005 436
Websites® Quality Assurance
No Quality Assurance 45 15 -30 487"
Reviews & Ratings 23 48 25 381"
Workers™ Profile 28 65 37 562"
Skills & Practice Tests 13 15 02 0.41
Spamming Detector Tools 21 33 12 197
Websites " Online Imprint
No Social Network 11 02 -.09 261"
Facebook 83 88 05 1.01
Pinterest .09 21 12 240"
Youtube/Vimeo 19 49 30 470"
Linkedin 41 52 11 1.56
Twitter 84 89 05 1.03
GooglePlus 40 39 01 0.14
Blog or Forum 71 83 12 2.09"

Source: Dataset with results drawn from Al exa.com

Note Statistical significance: *** 1%, ** 5% and * 10%.

In order to have a better picture of the ewbltovdsourcing platforms over time, we conductedbailetoss

anal ysi s. Table 3 presents the relationship betyv
hosted. It is noticeable that in 2016, all quality assurancesneeckahiskills and practise tests (qr4) are increasingly
being adopted by crowdsourcing online platforms located in North America, Europe and Australia. On the o
crowdsourcing websites located in Asia emphasize more on providing infahemtiworkdéxsuthrough worker
profiles (qr3 is seen in 85.7% of the websites in 2016). This differentiation in preference of quality control mec
Asia located crowdsourcing websites may be explained by the fact, that crowdsourcinganAsiade af a
adoption and crowdsourcing in Asia is just warming up [16]. Yet, the general increase of the adoption of quality
mechanisms by the crowdsourcing websites over time indicates that while crowdsourcing platforms are matul

platforms realize the itmpernteand o ndf megthalnii tsynsc d rit7
Table 3. The relationship of a websiteds region a
Source: Dataset with r edcudtgns drawn from Al exa.com

Note: A website may have more than one quality control mechanism.

Unit is the percentage of websites that meet the current criteria
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