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Labour Discrimination Related to Pregnancy and Motherhood in Croatia  

 

Helga ġpadina 

PhD, Assistant Professor 

Department of Labour and Social Security Law Faculty of Law,  

Josip Juraj Strossmayer University of Osijek, Croatia 

 

Abstract 

In 2012, Croatian Office for Gender Equality published report on position of pregnant workers and working 
mothers on the national labour market. Survey results clearly demonstrated concerning situation in the labour 
market where every second pregnant woman was dismissed due to pregnancy. The remaining 50% of 
pregnant workers and working mothers faced denial of one or more labour rights due to pregnancy or 
childcare. Apart from violation of basic human rights in the labour market, pregnant workers and working 
mothers faced discriminatory practices in financial sector i.e. denial of right to take bank loans. These 
practices are contrary to current Croatian labour and gender equality legislation, as well as European and 
international legal standards related to protection of pregnant workers and working mothers. Nonethless, due 
to high national unemployment rate, women faced with labour discrimination rarely use available legal 
remedies. This paper analysis legal framework applicable to labour discrimination of pregnant workers and 
working mothers, primarily through the lens of applicable European acquis communautaire i.e. Directives. It 
also investigates case law of Croatian courts and the European Court of Justice related to labour 
discrimination of pregnant workers and working mothers. More specifically, research explores convergences 
and divergences of national and European case law. The aim of the paper is to contribute to academic 
discussions on the labour market gender equality and measures necessary to achieve full respect of all 
national and international legal standards.  

Keywords: discrimination, pregnant workers, working mothers, gender equality.  

 

1.1. Introduction  
 

International legal protection of pregnancy and motherhood is rooted in fundamental human rights instruments such as 
Convention of the Rights of Child (further: CRC) and the Convention on Elimination of All Forms of Discrimination against 
Women (further: CEDAW). CRC in Article 24 d requires State Parties to ensure appropriate pre-natal and post-natal health 
care for mothers and the Convention on Elimination of All Forms of Discrimination Against Women (further; CEDAW) which 
in Article 12.2. requires State Parties to ensure all appropriate services in connection with pregnancy, confinement and the 
post-natal period. Later Convention expanded need to provide particular legal protection to pregnant workers through the 
stipulation of Article 11.2 concerning prevention of discrimination of women on grounds of maternity. Convention has 
obliged State Parties to ñtake appropriate measures to prohibit, subject to the imposition of sanctions, dismissal on the 
grounds of pregnancy or of maternity leave and discrimination in dismissals on the basis of marital status and to introduce 
maternity leave with pay or with comparable social benefits without loss of former employment, seniority or social 
allowancesò (CEDAW, 1979). CEDAW initially required State Parties to introduce ñspecial protection to women during 
pregnancy in types of work proved to be harmful to themò but this provision has later been subject to alterations in national 
legislations under the evolving body of gender equality law and has moved from absolute prohibition to introduction of 
measures of protection. Revised European Social Charter from 1996 followed human rights standards and provided special 
protection to pregnant workers in Art. 8, including regulation of maternity leave, night work and breastfeeding break, 
stipulation on unlawfulness of dismissal during pregnancy and protection of pregnant workers or new mothers from 
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dangerous, unhealthy and arduous work. Finally, the Charter on Fundamental Rights has followed the same principles of 
prohibition of dismissal related to maternity (Art. 33.2 of the Charter). 
 
As women were entering labour markets in larger numbers, protection of pregnancy and motherhood has advanced from 
human rights legal framework to labour law framework. In recent decades, we witnessed development of impressive 
legislative efforts at the international, regional and national levels aimed at providing protection against discrimination 
related to pregnancy and motherhood in the workplace. In that regard, European Union has been the most instrumental 
and active in legislating improvements of safety and health of pregnant women and recent mothers at work. Along with 
normative activities, European Court of Justice has supported prohibition of discrimination on the basis of pregnancy or 
motherhood at work, including prohibition of dismissal based on pregnancy, which they considered as direct sex 
discrimination (Grgurev, Ceronja, 2011). Lately, European Union has embarked on new round of negotiations with trade 
unions and employers on a new package of rights aimed at providing even stronger legal protection from dismissal for new 
mothers. Such progress did lead to improved national regulatory framework and case law in many of the European Union 
countries, but not all. Croatia as the last European Union member still struggles with a need to ensure effective 
implementation of international and regional legal instruments and its own national gender equality and labour laws related 
to the protection of pregnancy and motherhood. This paper will try to shed a light on the most pressing legal issues related 
to the violations of international legal standards of labour protection of pregnancy and motherhood in the context of 
extremely high number of dismissals of pregnant workers on the Croatia labour market that was noted in 2012 Gender 
Equality Report of Croatian Ombudsperson for Gender Equality (Annual Report 2012). In order to analyse the problem, we 
will look into the European acquis communauttaire in the area of protection of pregnancy and motherhood at work, case 
law of the European Court of Justice and national regulation, primarily through the lens of labour law, but also through the 
lens of gender equality law, anti-discrimination law and constitutional law.  

 
1.2. European Legal Framework Applicable to Protection of Pregnancy and Motherhood  

 European Union has tackled issue of protection of pregnant workers and new mothers in several key Directives. 
Chronologically, the first important legal instrument for female workers was adoption of Directive 79/7 of 19 December 1978 
on the progressive implementation of the principle of equal treatment for men and women in matters of social security, 
followed by Council Directive 86/613/EEC of 11 December 1986 on the application of the principle of equal treatment 
between men and women engaged in an activity, including agriculture, in a self-employed capacity, and on the protection 
of self-employed women during pregnancy and motherhood. 

Further on, Union has adopted Directive 92/85/EC of 19 October 1992 on the introduction of measures to encourage 
improvements in the safety and health at work of pregnant workers and workers who have recently given birth or are 
breastfeeding. Later on, Union Member States have adopted the Directive 2000/78/EC4 on establishing a general 
framework for equal treatment in employment and occupation, and Directive 2002/73/EC5 on amending Directive 
76/207/EEC on the principle of equal treatment. Union realized new legal challenges in regulation of equal opportunities 
and equal treatment of men and women in employment and has adopted recast of Directive 2006/54 of 5 July 2006 on the 
implementation of the principle of equal opportunities and equal treatment of men and women in matters of employment 
and occupation. In matters of parental leave, particular importance has Directive 2010/18 of 8 March 2010 implementing 
the revised Framework Agreement on parental leave concluded by BUSINESSEUROPE, UEAPME, CEEP and ETUC and 
repealing Directive of 3 June 1996. Due to changes of contemporary employment trends and newly identified legal 
challenges applicable to self-employed workers, in 2010 Member States agreed to repeal Directive of 11 December 1986 
and adopt new and modern Directive 2010/41 of 7 July 2010 on the application of the principle of equal treatment between 
men and women engaged in an activity in a self-employed capacity.  

In the context of this paper and research of legal norms that are relevant to analyze the topic of legal protection of pregnancy 
and motherhood and prohibition of labor discrimination and dismissal based on pregnancy and motherhood, it is necessary 
to go into the more details of one particular Directive, which is Directive 92/85/EC prohibiting dismissal of pregnant workers. 
Directive has explicitly acknowledged that pregnant workers, workers who have recently given birth and breastfeeding 
mothers at work are group of specific risk. Furthermore, preamble of Directive explains possible harmful consequences of 
dismissal due to pregnancy or motherhood to the physical and mental state of pregnant workers, workers who have recently 
given birth or who are breastfeeding. Therefore, EU legislator rendered it justified to lay down absolute prohibition of 
dismissal of pregnant workers and new mothers.  
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Two key provisions relevant for our research are provisions of Article 10 about prohibition of dismissal and Article 12 on 
defense of rights. Directive stipulates obligation of a Member State to regulate absolute prohibition of dismissal of pregnant 
workers from the beginning of pregnancy to the end of the maternity leave, unless justified by public interest, duly 
substantiated grounds for dismissal or under the consent of the competent authority. Directive also stipulates obligation of 
a Member State to protect worker from unlawful dismissals in breach of the provisions of this Directive and national 
legislation. Second provisions is even more important for our discourse as it is provision on duty of Member States to 
ñintroduce into their national legal systems such measures as are necessary to enable all workers who should themselves 
wronged by failure to comply with the obligations arising from this Directive to pursue their claims by judicial process (and/or, 
in accordance with national laws and/or practices) by recourse to other competent authorities.ò (Directive 92/85/EC, Art. 
12). 

In line with above mentioned international and European legal framework, the case law of the European Court of Justice 
has been very instrumental in reinforcing that labor discrimination related to pregnancy and motherhood is proclaimed 
unlawful and in violation of the EU Directives. The EU Court has thus considered dismissal or any discriminatory practice 
against pregnant woman or mother as straightforward cases of sex discrimination (Cases C-177/88 Dekker v Stichting 
Vormingscentrum voor Jonge Volwassenen Plus [1990] ECR I-3941; C-179/88 Handels- og Kontorfunktionærernes 
Forbund I Danmark (Hertz) v Dansk Arbejdsgiverforening [1990] ECR I-3979; C-32/93 Webb v EMO Air Cargo [1994] ECR 
I-3567, C-421/92 Habermann-Beltermann v Arbeiterwohlfart [1994] ECR I-1657). 

In Paquay case, the Court has moved the standard of protection from dismissal for pregnant women or new mothers even 
further deciding that protection ñmust be interpreted as prohibiting not only the notification of a decision to dismiss on the 
grounds of pregnancy and/or of the birth of a child during the period of protection set down in paragraph 1 of that article (of 
Directive 92/85/EC) but also the taking of preparatory steps for such a decision, such as searching for and finding a 
permanent replacement for the relevant employee, before the end of that period.ò(C-460/06 Paquay v Societe d'architectes 
Hoet and Minne SPRL [2007] ECR I-8511). Such position of the European Court is crucial as it extended meaning of 
Directiveôs provision referring to the protected period from beginning of pregnancy until the end of maternity leave. 
Therefore, national courts should carefully examine whether the employer has commenced search for a replacement 
employee during the protected period, as well as immediately after the return to work of a new mother and if this was the 
case, dismissal should be declared unlawful.  

On the matter of Art. 12 of Directive 92/85/EC referring to provision of effective judicial protection in cases of dismissal on 
grounds of pregnancy and motherhood, the EU Court has brought important decision in Case C-63/08 Virginie Pontin v T-
Comalux (SA [2009] ECR I-10467). In this case, the Court declared discriminatory to set particularly short limitation period 
(in this case, of 15 days, shortened by post delivery of written dismissal notice) to have a legal remedy available in order to 
assert rights following dismissal of a pregnant worker. Court considered that this limitation period ñrendered practically 
impossible the exercise of rights conferred by Community law.ò Subsequently, the Court considered the standard of 
effectiveness of judicial remedy in light of particular circumstances related to pregnancy and inability to prepare the legal 
case and seek legal aid within unreasonably short limitation period.  

1.3. Croatian Legal Framework and Case Law Related to Pregnancy and Motherhood at Work 

Croatian Constitution (Official Gazette No 56/90, 135/97, 8/98, 113/00, 124/00, 28/01, 41/01, 55/01, 76/10, 85/10, 05/14) 
explicitly protects maternity in general and motherhood in relation to workplace in articles 62. and 64. Directive 92/85/EC 
has been implemented into Croatian legislation through provisions of three laws: Labor Law (Official Gazette No 93/14), 
Law on Occupational Safety at Work (Official Gazette No 71/14, 118/14, 154/14) and Law on Pregnancy and Parental 
Allowances (Official Gazette No 85/08, 110/08, 34/11, 54/13, 152/14). In this paper, we will focus on provisions of the 
Labour Law because it has been the main source of legal protection of pregnant workers and new mothers from dismissal 
and unfavorable treatment at work. Croatian regulation of protection of workers based on pregnancy and motherhood or 
fatherhood refers to absolute prohibition of dismissal during pregnancy, maternity, paternity or adoption leave, part-time 
work, work with reduced working hours due to increased care for a child, leave of absence of a pregnant woman or 
breastfeeding mother, leave of absence or work with reduced working hours due to care for a child with developmental 
disabilities, and during 15 days after termination of a pregnancy or any of those rights (Art. 34.2 of the Labour Law). 
Dismissal is null and void if employer knew about pregnancy or parenthood or if worker proves it by certified medical record 
within 15 days following dismissal (Art. 34.3.). Only legally justified exceptions to this prohibition are death of employer who 
is a natural person, closure of a craft and liquidation of the company. In all of these cases, employment contract is 
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terminated regardless of statutory provisions. Violation of absolute prohibition of dismissal by employer is considered as 
the most severe violation of labour law and fined by the maximum fine as stipulated by the article 229.9 of the Labour Law. 

According to the Croatian Labour Law, all labour disputes should firstly be referred to the employer who has limitation 
period of 15 days to respond. If employer fails to deal with the request for protection of right or fails to reinstate the right, 
worker has further limitation period of 15 days to refer the matter to the court as per Art. 133 of the Labour Law. 

In addition to labour legislation, Croatia also has very elaborate laws on prevention of discrimination and gender equality, 
as well as fully functional mechanisms of protection of human rights through institutions of Ombudsperson and specialized 
Ombudsperson for Gender Equality.  

National Supreme Court has ruled that absolute prohibition of dismissal for pregnant and new mothers means that decision 
on dismissal could not be legally enforced as long as worker is using his pregnancy or parental right, regardless of the fact 
that termination of work would be enforced after cessation of pregnancy or parental right (Supreme Court of Croatia Rev 
1805/01 of 1.10. 2002).  

If we look into the statutory provisions of applicable national laws, we could conclude that pregnant workers and new 
mothers in Croatia do enjoy sufficient level of protection from dismissal or discrimination at work based on pregnancy or 
motherhood. Formally, this is certainly well regulated area of labour and gender equality law. It is also harmonized with the 
relevant provisions of the EU law Directives, primarily Directive 92/85/EC on the introduction of measures to encourage 
improvements in the safety and health at work of pregnant workers and workers who have recently given birth or are 
breastfeeding. In reality, Annual Report for 2012 of Croatian Ombudsperson for Gender Equality disclosed results of one-
of-a-kind survey according to which every second pregnant woman in Croatia was dismissed due to pregnancy. The 
remaining 50% of pregnant workers and working mothers faced denial of one or more labour rights due to pregnancy or 
childcare. Apart from violation of basic human rights in the labour market, pregnant workers and working mothers faced 
discriminatory practices in financial sector i.e. denial of right to take bank loans. These concerning practices were not 
subsequently followed up by relevant state authorities demonstrate deeply rooted issues closely linked to discrimination 
and gender inequality. In those circumstances, it would be expected that number of labour disputes raises, but actually, 
according to the data of trade unions, number of national labour disputes is constantly decreasing. Reasons for that can 
be found in domestic unemployment rate being currently at 15%, with female unemployment of well above 22% and 
numerous other factors limiting internal labour mobility of all categories of workers, and particularly pregnant workers and 
new mothers. Legal provisions on protection of pregnancy and motherhood have a very little impact unless workers can 
seek redress at labour tribunals, as it is stipulated in Directive 92/85/EC on effective judicial protection. In Croatian context, 
effective judicial protection means very limited, if any, options to use free legal based on income and lengthy and 
complicated procedure of approval. Having in mind short limitation periods of 15+15 days to seek judicial redress for 
unlawful dismissal, in practice free legal aid could probably not be activated so quickly due to legal constraints related to 
requirements to use free legal aid. Thus, pregnant women and new mothers faced with unlawful dismissal during pregnancy 
or parental leave are expected to expose themselves to search for a legal representative, preparation of a case for the 
court, additional costs during pregnancy or motherhood and complicated court procedures. On the other side, Croatian 
courts are still in favour of awarding relatively small amounts of labour-dispute compensations. Plaintiffs are also faced with 
great uncertainty of reinstatement of labour relation, specially if labour relation was between a worker and a private 
employer.  

Due to numerous obstacles to effective judicial recourse in cases of labour discrimination of pregnant workers and new 
mothers and weakening of trade unions, specially in private sector where they became virtually non-existent, the best 
solution would be to expand mandate of one of the existing gender or anti-discrimination bodies to be able to legally 
represent pregnant workers and new mothers in all cases of unlawful dismissal due to pregnancy or motherhood. In this 
way, women who become victims of sex discrimination at work related to their reproductive rights would deal with a very 
simple redress procedure and would use expert assistance at no cost. Having in mind importance of ensuring full protection 
of all reproductive rights at all stages ï particularly during employment ï it is justified to shift a burden of labour dispute 
recourse from pregnant workers and new mothers to specialized, fully staffed state funded, but independent body.  
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1.4. Conclusion 

Labor protection of pregnancy and motherhood is one of the corner stones of anti-discrimination law and gender equality. 
Having in mind that only female workers encounter pregnancy related work discrimination and could face unlawful dismissal 
due to the fact that employers consider them as financial burden during their absence from work, legislators have to be 
particularly vigilant on legal regulation of protection of pregnancy and parental rights at work. Leveling labor related sex 
discrimination of pregnant workers and new mothers to other forms of labor discrimination is unfair and fails to acknowledge 
special vulnerability of pregnant workers and new mothers. The mere notion of absolute prohibition of dismissal during 
pregnancy and new motherhood at the European level was adopted with the intention to protect women during reproductive 
absences from adverse consequences of their fundamental human right to procreate to their employment relation. 
Normative protection has very little impact unless it has meaningful judicial remedy available for violation of that protection. 
In last several years, exceptionally high number of pregnant workers in Croatia is dismissed because of their pregnancies, 
and it seems all those pregnant workers are unable and unwilling to engage in traditional labor dispute. In order to fully 
implement international human rights standards and European legislation in the area of protection of pregnant workers and 
new mothers, access to judicial recourse should be reconsidered and modeled in a way that allows easier access to labor 
tribunals. This can be done through amendments of labor legislation that would allow involvement of state bodies for gender 
equality or anti-discrimination bodies, so that victims of sex discrimination based on pregnancy or motherhood would be 
able to fully realize their fundamental human rights and their labor rights. 
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Abstract 

Values education is a process, which begins at home and continues in society and in formal education 
institutions. The purpose of this research is to determine the opinions of primary school teachers about values 
education in primary schools. In the current research, the qualitative research method and focus group interview 
technique were used. The participants of the study were eight classroom teachers who were pursuing masterôs 
degree at the classroom education program of Afyon Kocatepe University. The participants were selected using 
the intense case sampling, which is part of purposeful sampling technique. The data were collected through 
audio-taped group interview. The credibility of this study was enhanced by expert review. The interview schedule 
was sent to experts for review. The trustworthiness of this study was established by the formula proposed by 
Miles and Huberman. It was calculated as 0.92. The data collected from the interview were examined using a 
qualitative data analysis approach. The findings of the study showed that if value education starts at early ages 
it would provide much more opportunity to prepare for future life, to improve personality and to have long-lasting 
values. The participants argued that parents are very significant in value education. The participants suggested 
that value education should be either an independent course or certain values should be taught in existing 
courses. They also proposed that in value education case studies and drama can be used and that positive and 
desired behaviours and empathy should be encouraged among children. 

Keywords: Values, Values education, Teachers, Primary Schools, Primary school students. 

 

Introduction 

Value education is a process, which begins at home and continues in society and in formal education institutions (Baĸ­ē, 
2012). In recent days the significance of values and having certain values have been emphasized (¥zdaĸ, 2013). Given 
that values play a significant role in social life educational systems cover value education and it may be either through 
independent courses or through integration of values in different courses in the educational programs. On the other hand, 
educational institutions transfer values to students, which is one of the ways of socialization (Güngör, 1998). Therefore, 
teachers play a significant role in this regard. ēt is certain that in order to fulfil this specific role teachers should assimilate 
those values to be taught to students (Yēlmaz, 2010). On the other hand, values have a significant effect on teachersô 
educational decisions and acts (Fasheh 1982). Values are related to the perception of anything as important or not 
important. For instance, a math teacher may or may not attach importance to reasoning, problem-solving or the use of 
technology in courses (Seah 2002). Values allow for individuals to understand what are prior and what are not. On the other 
hand, values should be taught at home and at formal education institutions (Bridge, 2003). If an educational approach 
which supports only cognitive and psycho-motor competence is adopted, then students cannot acquire affective gains 
which include values of the society (Baysal, 2013). Therefore, value education should be emphasized both at home and in 
schools.  

There are many distinct definitions of values. In addition, Brown (2001) argued that it is not easy to define what value is. 
Turkish Language Association defined value as follows: ñ(value) is an abstract criterion to understand the significance of 
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somethingò (www.tdk.gov.tr). Raths, Harmin and Simon aregued that values are general guides for behaviours, which are 
resulted from personal experiences (1987; cited in Seah & Bishop 2000). Swadener and Soedjadi (1988) regarded values 
as a concept or an idea, which is about the value of something. Saĵnak (2004) stated that values are beliefs about 
individualsô ideal behaviour or their purpose of life, or multi-dimensional standards, which guide their behaviour.  

There is limited number of educational studies dealing with values (Bishop, Fitz Simons, Seah, & Clarkson 1999; Seah & 
Bishop 2000). Although there are references to values in general educational goals of the ministry of national education 
and in general goals for primary education programs and secondary education programs, in Turkey there are no intensive 
studies on value education. In one of rare studies on value education Turkey Ateĸ (2013) revealed the views of primary 
school teachers and secondary education teachers about value education and the related teaching activities. The findings 
of the study showed that for the majority of the teachers sampled value education is needed and that families are not very 
powerful in promoting values, leaving it to schools without any support from media, non-governmental organizations. Baysal 
(2013) also analysed value education in Turkey and found that those teachers participated in value education-related 
seminars are much better in the use of materials in contrast to those who did not participate in such seminars or activities. 
It was also concluded that for teachers with parental involvement value education could be much more productive. Özalp-
Kaplan (2014) argued that value education should be delivered in a specific course in which necessary sources and 
materials are used and that value education should be delivered with coordination between school, parents, society. 
Therefore, teachers should be informed about value education through in-service training activities. On the other hand, the 
perspectives of teachers about value education should be uncovered. Based on this assumption, the study aims at revealing 
the views of classroom teachers about the problems related to value education activities. In parallel to this aim the study 
attempts to answer the following research questions: 

1. What do classroom teachers think about the necessity of value education for primary school students? 

2. What do classroom teachers think about the contributions of parents to value education? 

3. What do classroom teachers think about the process of value education in schools?  

4. What do classroom teachers think about value education in teacher training programs? What are their suggestions to 
improve it?  

5. What do classroom teachers think about making value education more efficient in out of school contexts? 

Method  

Design  

The study was designed as a qualitative research. It employs group interviews to collect the data. Group interviews are 
part of qualitative research approach. The goal of group interviews is to gather people together to express their views about 
a specific topic. Group interviews take shorter time to complete. It is mostly employed when the participants work for the 
common goal and the views of each participant is significant for other participants (Cohen, Manion, & Morrison, 2007).  

Participants  

The participants of the study were classroom teachers who were pursuing masterôs degree at the classroom education 
program of Afyon Kocatepe University. The participants were selected using the intense case sampling, which is part of 
purposeful sampling technique. The intense case sampling is realized through the selection of those who have intense 
experience or views about the topic at hand (Schreiber & Asner-Self, 2011). The participants took the courses of 
"contemporary approaches towards science and technology education" and ñnovice approaches towards social studies 
teachingò. In both courses value education was studied and discussed. The total number of the participants was eight, five 
of whom were males. Two participants were novice classroom teachers. The other two had a one-year teaching experience. 
One of the participants had a three-year teaching experience. Another one had a seven-year teaching experience. The 
remaining two had a nine-year teaching experience.  

 

http://www.tdk.gov.tr/
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Data collection tools  

The data of the study were collected through use of semi-structured interview forms. The interview form was developed by 
the author. It covered eight open-ended items. ēnternal validity of the interview form was established through the review of 
field specialists. A good field specialist review should deal with the question of whether or not the items are reasonable 
(Merriam, 2013). At the initial phase the interview form included ten open-ended items developed though the review of the 
related literature. The form was reviewed by three field specialists. They analysed the items in terms of the consistency of 
the coverage of the items and the understandability of the items. Based on the feedback of the specialists two items were 
excluded and the final form covered eight items. The items were asked to the participants in a face-to-face interview context.  

Data analysis  

The data collected from the interview were examined using a qualitative data analysis approach. Qualitative data analysis 
is mainly made up of coding the data, dividing the text into small units, using labels for each unit and grouping codes under 
themes. Code labels can be developed from either any word used by the participants, or any statement used by the 
researchers or any social scientific term (Creswell & Plano Clark, 2014). The interview data recorded were transcribed. The 
authors independently reviewed these transcriptions and developed the categories. Then categories were developed based 
on codes. Lastly the related categories were combined and were placed under sub-themes.  

Reliability in qualitative research refers to consistency of the reviews of multiple coders. Therefore, mutually agreed ones 
indicate the reliability (Creswell, 2012). In the study codes developed by the authors were compared to reveal those which 
were mutually agreed. In the reliability analysis the formula developed by Miles and Huberman (1994) was employed 
(reliability = mutual agreement / (mutually agreement + disagrement). The reliability coefficient was found to be 0.92. 

Findings  

Following the data analysis, it was found that there was one theme, value education process. This theme was found to 
have four different subthemes: Why early ages? Who are effective? what should be done? and What do the participants 
suggest? The subthemes were also found to include several categories. Table 1 shows the theme, sub themes and 
categories about value education found in the analysis.  

Findings about the sub theme of òwhy early ages?ó in value education  

The participants mostly stated that value education should start at early ages. They argued that such a value education will 
help children to prepare for future life, to develop their personality, and to have long lasting attitudes and acts.  

Life preparation  

As stated earlier the participants thought that value education should start at early ages if it is to contribute to life preparation. 
One of the participants, Sel­uk, stated ñfor me value education at primary school is important to prepare children for future 
life. It deals with life experience, perspectives and their attitude towards other people. I teach studnets in these topics to 
prepare them for future.ò  

Personality development 

The participants argued that value education at early ages is effective because it helps personality development. One of 
the participants, Vildan, explained it as follows: ñsome values can only be acquired at early ages and become part of 
personality. For instance, being respectful for elderly people. If it is not taught at early ages, they may not learn it later. So 
we as primary education teachers should deliver value education.ò 

Permanence  

The participants argued that skills and values learned at early ages will be long-lasting, therefore value education should 
be given at early ages. For instance, Ayçin stated the following view: ñValue education should be given at the level of 
primary school. We have a related proverb, saying as the twig is bent so is the tree inclined. Therefore, some values should 
be acquired at early ages, making them long-lasting.ò 
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Findings about the sub theme of òwho are effective?ó in value education  

In regard to the sub theme of ñwho are effective (in value education)?ò three categories were found: teachers, parents and 
society. The participants stated that although value education is related to the society as a whole both parents, teachers 
and society have their own effects on value education.  

Parents  

It was stated that parents are very significant in value education since it is first given at home. One of the participants, Ümit, 
reported ñvalue education begins before formal education process. Values are first taught by parents. But does it true for 
all parents? Not possible. Some parents are not interested in value education of their children. For instance, in rural areas 
parents do not have enough time to focus on value education. As a result, children have insufficient education on values 
such as respect, tolerance, fairness and honesty. This may be complemented by formal education institutions.ò  

Another participant, ķerife, reported ñwhen children come school they bring different cultural values to the school. They 
begin school with the values taught by the parents. Teachers try to teach different values. If parents cannot manage to 
teach values to children teachers cannot teach every single value to them. However, teachers are expected to manage it.ò  

One of the participants, Burak, dealt with the negative effects of parents on value education as follows: ñsome parents do 
not support value education, instead they have negative effects on it. Fathers may learn how to swear to their children. 
Such negative behaviours are sometimes supported by peers. It is hard to change this behaviour and to them them that 
swearing is not desired in our culture.ò Therefore, in some cases parents have negative effects on value education.  

Society  

The participants argued that society has also effects on value education and that in order to have children with well-
established values formal value education at schools should be supported by society. For instance, Harun stated ñI think 
there are disadvantages in teaching values in Turkey. I am not sure that teachers could effectively teach such values as 
being honest, protecting environment. Although these are taught at schools, I think students do not practice them in daily 
life. In order to have an efficient value education it should be supported by society.ò  

Another participant stated that everybody has a role in value education: ñwhat we taught at schools is not reinforced by 
society. If it is reinforced, the goal can be achieved. Students come across very different situation society. I always tell my 
students that we must respect all living beings. One of my students saw a man who was broking the tree and warned him. 
That person exhibited very negative reaction what my student said. So he frustrated. I think he will not say the same again 
in similar situations.ò 

Teacher  

The participants stated that for school-age children teachers are the models. One of the participants, Ömer, stated 
ñTeachers are the models for students. One day I went class late since I was talking to the administrator. I told my students 
that I was late because of that. I thnk giving such explanations is useful to make them honest. Because when tey are late 
for the class they can also say the reason for it honestly.ò 

Findings about the sub theme of òwhat should be done?ó in value education  

Value education courses in the educational program 

Some of the participants argued that value education course can be covered in the primary school education program. 
They stated that all necessary values can be taught more easily. For instance, Harun expressed his view as follows: 
ñreligious culture and ethics course is given at the fourth class. It is about some of the values. But if we have an independent 
value education course students can develop an awareness about values. Can we teach values in each course? I think it 
is hard because of time constraints. I think it is reasonable to have a separate course for value education.ò 

Integration of value education with other courses  
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There are other participants who argued that instead of having an independent course for value education, values can be 
taught in different existing courses. For instance, Ay­in, reprted that: ñFor instance, in life sciences course we taught such 
values as being respectful for their peers and others during the teaching of the democracy concept. In addition, in the 
Turkish language courses we teach other values including friendship, caring for other people while discussing related 
materials. While teaching divisions in mathematics course I encourage students to share what they have with their friends. 
Therefore, given that there is no independent course for value education we can use other courses to teach values 
whenever it is possible.ò 

Using cases  

The participants stated that in value education case studies can be employed. Such cases can be discussed in the class 
or can be used in drama activities. They also stated that if any student exhibited a positive behaviour he can be reinforced 
and can be given as an example for other students in classroom. One of the participants, Sel­uk, stated ñone of my students, 
Mehmet, accidently hurt another student while playing a game in the school yard. When he saw me he embrassed and 
escaped. Another student Emre brought the other student to toilet and washed his face. I said Mehmet that it was incorrect, 
since he should have brought him to toilet instead of Emre.ò 

Parental support  

One of the participants, ¥mer, who believed that parental support is crucial for value education stated ñif value education 
at schools are consistent with the values at home parents support it. Parents should be part of value education to increase 
the common values. For instance, parents can be informed about the values to be taught at school and they can be part of 
decision making process about which values should be integrated into the program. If children have experience about the 
same values at school and at home, learning will be long-lasting. It also facilitates value education.ò 

In a similar vein another participant, Vildan reported ñas ¥mer argued it is in fact the education of parents. They should 
have contradictory ideas. If any value taught at school is not given importance at home teaching is not significant for 
students. For instance, if child is not part of decision making process at home, he cannot comprehend the value of 
democracy. And a contradiction occurs if it is taught at home. Therefore, parental support should be granted if value 
education is to be effective.ò 

Out of school activities  

The participants emphasized the fact that the task of value education is not solely responsibility of schools and that it should 
be shared with society. They suggested that activities should be designed with all related parties in value education.  

One of the participants, Burak, stated ñfor instance in the town where I am working a project to avoid swearing was carried 
out. It was started by local administration and all people supported it. In the project using different devices such as brochures 
this value was emphasized and children became aware of it.ò 

Society based projects 

One of the participants, Sel­uk, talked about another activity to maintain permanence of values: ñIn the school we have 
society based activities. We connect value education with such activities. There a widower living alon in the village. Students 
brought several materials for her. Some of the students visited her at home and they helped her. Out small scale activity 
reached its goal.ò  

Findings about the sub theme of òwhat do the participants suggest?ó in value education  

Teacher training programs  

The participants stated that teacher training programs do not have any subject dealing with the activities related to value 
education. For instance, ¥mer stated ñI have been a teacher for three years, I did not hear even the name of value education 
in the teacher training program. I heard it following my profession as a teacher. I which I got courses on it, because I could 
easily handle it. I had hard times to think about designing activities in value education.ò  

In-service training activities  
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The participants suggested that insufficient knowledge base of teachers about value education may disappear if they 
participate in in service training courses on value education. They reported that in-service training activities about value 
education should include both theoretical information and practice. Such a training will assist them in teaching values. One 
of the participants, Harun, stated ñIf in in-service training activities we are given both theoretical information and practical 
knowledge about value education, we will experience problems in value education at minimal level.ò 

Project-based performance practices  

The participants suggested that in order to promote value education the projects developed by teachers may be rewarded 
and teachers may be given extra credits for their activities. For instance, ¦mit stated his view as follows: ñprojects can be 
carried out in relation to value education. Such projects can be evaluated by inspectors. If it is found to be useful, either 
school or teacher may be given extra credit. It should be rewarded.ò 

Selection of teachers  

The participants argued that teachers should have the values to be taught. ēn the selection of teachers this point can be 
taken into consideration. For instance, Ay­in stated her view as follow: ñteacher responsibility is very significant. Each step 
in teaching profession several criteria should be used to choose future teachers. I think it is the most significant part of the 
process.ò A similar view was expressed by another participant, Vildan: ñThe behaviour of student teachers should be 
followed. They can be tested in terms of values they have. Those who could not have a certain level should not be teacher.ò 

Results and Discussion 

The findings of the study showed that if value education starts at early ages it would provide much more opportunity to 
prepare for future life, to improve personality and to have long-lasting values. The participants argued that parents are very 
significant in value education. However, parents may either positive or negative effects on value education of their children. 
Lucas (2009) also emphasized the significance of parents and found that for teachers one of the significant actors in 
character education is parents. Ateĸ (2013) concluded that positive values taught by parents reinforce value education at 
schools, but if there is any contradiction between the values of parents and those emphasized at schools it is hard for 
teachers to teach the desired values. Kēlē­ ķahin (2010) also maintained that parents are very significant in value education 
and that value contradiction beyween home and school makes hard for teachers to teach the desired values. Similarly, 
Aslan (2007) found that the inability of teachers to teach basic skills, knowledge and values is directly related to the 
indifference of parents. All these findings are consistent with each other.  

The findings of the current study also showed that social support is needed to make value education successful. Robinson-
Lee (2008) also reached a similar conclusion and emphasized that involvement of all related parties is needed for an 
effective character education. Cooperation of educators, school administrators, parents and society members should exist 
if the values taught to be effective and all these parties should be informed about character education.  

In the study it was also found that for school-age students the effects of teachers on value education begins and teachers 
fundtion as significant role models for students. This finding is consistent with the findings of the previous studies. For 
instance, Ishii (2010) found that teachersô caring behaviour, honesty, peaceful manner are significant part of an effective 
character education programs. Similarly, Veugelers (2000) found that in teaching values teachers are significant and they 
encourage students to acquire certain values. Ateĸ (2013) concluded whether consciously or unconsciously teachers are 
role model to students and therefore, they should reinforce positive values through this function. Can (2008) also concluded 
that teachers effectively make use of being model, empathy and value clarification in value education. Veugelers and Kat 
(2003) suggested that teachers should be aware of the fact that they are role models for students and should use this 
function to reinforce the values that are being taught. 

The participants suggested that value education should be either an independent course or certain values should be taught 
in existing courses. They also proposed that in value education case studies and drama can be used and that positive and 
desired behaviours and empathy should be encouraged among children. Therefore, teachers should be prepared for such 
functions. There are previous findings, which are consistent with the findings of the study. For instance, Çengelci (2010) 
analysed how value education is delivered in the fifth grade social studies courses. It was found that several distinct activites 
are used for value education, including case studies, example events, being models, certain days and weeks, , drama, 
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actual events, empathy, association, relations with other courses, non-governmental organizations, parental involvement, 
and out of school activities. Johannson (2002) found that teachers employed empathy, using different perspectives, 
modelling, rewarding positive behaviors to teach ethical values. Tokdemir (2007) found that history teachers used case 
studies, narrations, demonstrations, empathy, projects, visits and observations in value education. Similarly, Akbaĸ (2004) 
concluded that teachers employed various methods in value education including stories, movies, drama, biography, drama, 
discussions.  

The findings of the study also indicated that parental support contributes to value education at school and that there should 
be consistency between the value of parents and value education at school. Similarly, Baysal (2013) concluded that for 
teacherôs parental support is very significant in value education. Deveci and Dal (2008) concluded based on the reports of 
classroom teachers that when values taught at school are not supported at home long-term behaviour modification cannot 
be achieved. Similarly, in the study by Yaĸar and ¢engelci (2009) parents argued that in value education they are very 
significant and they should be models for their children. Beldaĵ (2012) found that in acquiring values the parents play very 
significant role and that both teachers and parents should model for the children. 

Another finding of the study is that the participants were not trained about how to deliver value education during the teacher 
training programs. They suggested that teachers can be informed about value education through in-service training 
courses. On the other hand, there is no obligatory course for value education in teacher training programs, but some 
programs have optional course about value education or character education. Previous findings are consistent with this 
finding of the study. For instance, Baĸ­ē (2012) concluded that teachers do not have necessary knowledge base about 
value education and how to deliver it and that teachers should be given an opportunity to fill this gap through quality 
seminars. Yalar (2010) also concluded that in-service trainin activities will be useful fot teachers to deliver value education. 
Fidan (2009) concluded that student teachers are not tained on values and how to teach values, indicating that they do not 
have enough information about value education. Thornburg (2008) found in a qualitative study that teachers do not have 
sufficient knowledge about value education. 

Based on the findings of the study it is safe to argue that value education should be reconceptualised and reorganized 
taking into consideration the relationships between teachers, parents and society. For instance, with the cooperations of 
ministry of national education and higher education institutions campaigns can be organized concerning values to inform 
society. Teachers may take part in seminars on value education. Teacher training programs may include optional courses 
on value education in which micro teaching activities are used.  
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Tables 

Table 1. Theme, sub themes and categories about values education  

Theme  Sub theme Categories  

 
 
 
 
 
 
 
Values education process 

Why early ages? Life preparation 
Personality development  
Permanence  

Who are effective? Parents  
Society  
Teachers  

What should be done? Inserting value education course into the program 
Integration of value education with other courses 
Using case studies  
Parental involvement  
Social projects  
Out of school activities  

What do the participants suggest? Teacher training programs 
In-service training activities  
Project and performance implications 
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Criterias for choosing teachers 
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Views of Classroom Teachers About Social Studies Courses in the Context of Political 
Literacy  

 

TuĶba Selanik Ay 

Afyon Kocatepe University, Assist. Prof. Dr. 

 

Abstract 

The aim of the study is to reveal the views of classroom teachers about social studies courses in the context of political 
literacy. The data of the study were collected through an interview form with six open-ended items, which was developed 
by the author. The participants were 28 classroom teachers working at five different public schools in Afyon during the 
school year of 2015-2016 spring semester. The data were collected through face-to-face semi-structured interviews. 
The data were analysed using descriptive method. The findings showed that in each learning domain distinct dimensions 
of political literacy were delivered. There is a consistency between the characteristics of politically literate individuals 
and political literacy skills taught in social studies courses. The participants considered social studies education program 
to be an appropriate area to produce politically literate citizens.  

Keywords: elementary teachers, interview, political literacy, social studies 

 

Introduction 

Public life though knowledge, skills and values, what can be called ópolitical literacyô, seeking for a term that is wider than 
political knowledge alone. Public life is used in its broadest sense to encompass realistic knowledge of and preparation for 
conflict resolution and decision-making related to the main economic and social problems of daily life, including each 
individualôs expectations and preparation for the world of employment, and discussion of the allocation of public resources 
and the rationale of taxation. Such preparations are needed whether these occur in locally, nationally or internationally 
concerned organizations or at any level of society from formal political institutions to informal groups, both at local or national 
level (Advisory Group on Citizenship, 1998, p. 13). Political knowledge is an important prerequisite of political participation. 
Such participation should not be considered to be just consisting of voting. Considering the fact that the political participation 
is a part of democracy, focusing the attention on the democracy education would enable the young people to evaluate the 
political participation on a large scale (Kuĸ and Tarhan, 2016).  

Zaller (1992) defines the political literacy as individualsô comprehensions of a political event and their political awareness. 
Davies (2008) stated that political literacy has been characterized as ña compound of knowledge, skills and procedural 
valuesò (such as respect for truth, reasoning and tolerance) and that it is also closely related to political action and 
engagement.  

Social studies course covers a field of topics that falls in the diverse realm of social sciences, from economy and political 
science to sociology and law. Hence it may be too much to ask that the social studies curriculum could closely reflect the 
form of knowledge of all those academic disciplines (Löfström et. al, 2010). And politics is just one of the disiplines which 
is directly related to social studies programme. In elementary education social studies course aims to train and produce 
effective citizens. Additionally, it covers a learning area which can be called as ñgroups, institutions and social 
organisationsò. So it is important to determine what the views of teachers are about political literacy and social studies 
programmeôs effectiveness in achieving studentsô political literacy.  

The goal of this study is to reveal the views of classroom teachers about social studies course and the teaching and 
activities carried out in the study in relation to political literacy. Based on this aim the study attempts to answer the following 
research questions: 
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Å How do classroom teachers evaluate their competency in regard to political literacy? What is their justification for this 
evaluation? 

Å What do classroom teachers think about having sufficient political literacy for being a teacher in terms of its 
contributions to teaching profession? 

Å What do classroom teachers think about the characteristics of politically literate individuals? 

Å What do classroom teachers think about the contributions of social studies education program to political lietarcy? 

Å Which sources do classroom teachers use in teaching political literacy? 

Å Which learning activities do classroom teachers use in teaching political literacy? 

II. Method 

This section gives the research model, participants, data collection tool and process as well as data analysis. 

Research model 

The study was designed as a qualitative research in which semi-structured interviews were employed. Semi-structured 
interviews allow to focus on the reports by the participants and their views (G¿ler. Halēcēoĵlu and Taĸĵēn, 2015. p.116). 

Participants  

The participants of the study were twenty-eight classroom teachers who were working at five public schools serving for the 
children from lower, medium and higher socioeconomic levels in Afyon province during the school year of 2015-2016. The 
features of the participants are below in Table 1.  

Data collection tool 

The data of the study were collected through the use of an interview form with six items. Following the establishments of 
the content validity of the tool through the review by field specialists it was used in the pilot study in which the participants 
were the classroom teachers teaching the fourth graders. Based on the findings of the pilot study the items included in the 
interview form were finalized. Before the interviews the participants were informed about the study and their permission 
was granted. The interviews were recorded.  

Data analysis  

The data obtained were analysed using descriptive approach. In the analysis the data were grouped based on the 
predetermined themes and interpreted. The qualitative data were converted into quantitive ones and frequency and 
percentage were identified. In order to establish the reliability of the study the answers to the open-ended items were 
analysed by the author and two field specialists and the answers were grouped as mutually agreed ones and disagreed 
ones. The reliability was identified using the formula developed by Miles and Huberman (1994). The analysis produced the 
value of P = 92, indicating that the study is reliable.  

III. Findings 

This section gives the findings of the study with tables and direct quotations. Table 2 shows the frequency and percentage 
of the reports of the participants about their self-evaluations concerning being a person with political literacy. 

As can be seen in Table 2, only 35.72% of the participants regarded themselves as sufficiently politically literate, while 
17.86% of them reported that their political literacy level is moderate. Those who considered themselves as insufficiently 
politically literate were found to be 46.42% of the participants. The participants provided several justifications for their self-
evaluation. Table 3 shows these statements as follows:  
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As can be seen in Table 3 the participants frequently stated the following reasons for being a sufficiently politically literate 
person: following the actual events, reading different newspapers for this purpose and listening what is said to them. The 
following statement exemplifies such views:  

óóI think I follow current affairs and I want the others to be conscious about these affairs. I think about the effects of current 
affairs on my country or on the relations between my country and other countriesò 

The following reasons for being an insufficiently politically literate person are given: Due to time limitations not managing 
to read books about politics, not making, research about what they have heard and not having intensive interest in media 
outlets. The following statement exemplifies such views:  

ñWhile I was at high school I did not have enough time to read political books due to the fact that I had to prepare for 
university entrance exams. While I was at university I had to work hard. Now I could have time to read such books due to 
my professional and familial responsibility. In addition, in schools there is no room for it, but I think it should existò 

Table 4 shows the frequency of the views of the partcipants about the contributions of having political literacy to teaching 
profession. 

The participants reported that political literacy may contribute to teaching profession to produce global citizens, to allow for 
students to actively take part in social life and to employ democratic principles in classrooms. One of the related statements 
is given as follows:  

ñToday we need those citizens who are open to different perspectives and can take initiative. In short, what we need is 
global citizens. If a teacher is politically literate, then he could students who are also politically literate. If not, it is not 
possible.ò  

Table 5 shows the characteristics of individuals who are politically literate according to the reports of the participants.  

As can be seen in Table 5 the participants reported that an individual with political literacy has political knowledge, is aware 
of social organizations and of their rights.  

The following statement exemplifies this view: 

ñAn individual with political literacy should have political knowledge. They should have a world view. He must be aware of 
political parties which are consistent with their world views. However, it is also needed for them to observe the activities of 
these parties to make a correct decisionò 

Table 6 shows the views of the participants about the relationship between the units in social studies courses and acquisition 
of political literacy. 

As can be seen from Table 7 above in regard to the learning domain of individual and society the participants argued that 
an individual who is politically literate should analyse different views, empathy and he should not be biased. The statement 
below exemplifies this position as follows: 

ñMost of the topics covered in the learning domain of individual and society are about respect for othersô views, expressing 
his own views. It helps producing politically literate individuals who are free of bias.ò 

The participants stated that the learning domain ñculture and heritageò contributes to loving the country, communication 
with family members and other people. The following statement shows this view as follows: 

ñthe learning domain of culture and heritage is one which is closely related to history. It is very effective in teaching relations 
with neighbor countries, patriotism, communication with family members and other people through oral history studies.ò 

The participants stated that the learning domain People Places and Environments mostly emphasizes performing tasks as 
a citizen in emergencies. The following statement shows this position:  
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ñAfyon is one of the high priority areas in terms of earthquake and in addition, there are many work accidents. Knowledge 
about these are given in this specific learning domain and it also emphasizes duties of citizens in regard to social 
organizations.ò 

The participants argued that the learning domain production, distribution and consumption focuses on being aware of and 
use the rights.  

ñThe learning domain production, distribution and consumption focuses on being aware of and use the rights, but we also 
emphasize childrenôs rights and the rights of citizens. ēt is very important to emphasize the significance of being a citizen 
who is aware of and uses the rights. Such an approach helps teaching political literacy skills.ò 

The participants maintained that the learning domain science, technology and society contributes to political literacy in 
terms of being sensitive to environment, using technology efficiently and being open to use various source to get 
information. Regarding such contributions one of the participants stated the following view:  

ñA citizen who is politically literate should be sensitive to environment. We learn students to employ technology without any 
damage to others and environment in this learning domain. Students also learn about non-governmental organizations 
including environmentalist organizations. We also teach the use of communication technology to access information. We 
encourage students to employ such devices.ò 

The participants stated that in the learning domain groups, institutions and social organizations the focus is on having 
information about social organizations, using different sources in the decision-making process and being aware of tasks 
and duties in groups, institutions and social organizations. The following statement exemplifies this view:  

ñThis learning domain covers the decision-making process in educational and social activities. We try to teach making 
decisions using different perspectives. We emphasize the fact that students should recognize the problems in the society 
in which they live and should attempt to solve these problems and that they should perform several duties in non-
governmental organizations.ò 

In regard to the learning domain ñpower, management and societyò the participants stated that it contributes to being aware 
of democracy, the duties and the effects of citizens on local administrations. The following statement exemplifies this view:  

ñIn this learning domain students are taught local administrations, democracy, national councils, elections. We organize the 
elections of class heads as real elections. In these activities students are allowed to have experience of being a candidate, 
elections, vote counts.ò 

The participants argued that in the learning domain ñglobal networksò the topics emphasized were being contemporary and 
tolerant and following current affairs. One of the participants expressed the following view:  

ñIn the learning domain ñglobal networksò students become familiar with other countries and different lifestyles. Therefore, 
this learning domain makes it possible for students to respect for different views, to have information about different 
countries and to recognize differences and similarities between their country and other countries.ò  

Table 7 shows the reports of the participants about the sources used in teaching political literacy.  

As can be seen from Table above the participants reported that they mostly used media products, families and academic 
books in teaching the skills related to political literacy. One of the participants who used media products for this aim stated 
his views as follows:  

ñIn producing students who are politically literate the most significant point is that they should correctly interpret messages 
of media products. Therefore, all types of media products should be employed. In class discussions students ask questions 
about the message of the news story, news video or advertisements.ò 

Table 8 shows the activities used by the participants in political literacy skills.  
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As can be seen from Table 8 class activities mostly used by the participants in political literacy skills was the practice of 
elections of class heads. ēn regard to out of school activities they mostly used visits for this purpose. The following 
statements :  

ñIn the election of class head the process is realized as democratic election process and it is made up of several steps 
including candidacy, propaganda, preparation of ballot, election council, vote count among the others. In a sense students 
have an experience of democratic election process.ò 

ñVisits are organized to headman, municipality, governorship and even to grand national assembly. Students are given an 
opportunity to meet and to ask questions to politicans there. In addition, visits are organized to foundations, social 
organizations. Visits are very important activities for students to learn the position of these organizations in society.ò 

IV. Conclusion and Discussion 

Based on the findings of the study the major conclusions can be briefly given as follows: 

In the study carried out by Demaine (2004) teachers stated about the activities which aims to introduce political literacy to 
the students relating matterns to pupilôs out of school context, especially national level such as their own street, their school, 
their city or country. Teachers also stated that they use classroom discussions about current events, economy and 
economyôs effect on political relationsò. In this study the participants also reported that they mostly made use of discussion 
of immediate problems to find solutions, internet research about economy and politics in promoting political literacy of 
students. 

According to the quantitative results of the study, the teachers frequently emphasized the importance of non-governmental 
organizations, universal values, indulgence for differences and the democratic process in the class. In this study elementary 
teachers stated the importance of non-governmental organizations too.  

Madhok (2005) refers to features of political literacy such as political choice and opinion, knowledge of oneôs rights, 
knowledge of state institutions, hierarchies and procedures. In other words, knowledge is not only of institutions but also of 
the rules that govern their functioning. In this study elementary teachers stated about political literacy that are related to 
political choice, opinion, information, awareness abour rights and responsibilities.  

The findings of the study indicate that each participant has many different dimensions about the concept of political literacy. 
On the other hand, their reports about the characteristics of political literacy contributed by social studies course and the 
characteristics of individuals who are politically literate are found to be consistent. It indicates social studies courses are 
proper teaching field to promote political literacy among students.  

However, the findings of the study show that the participants did not employ local administrations, instiutions, non-
governmental organizations as much as it is required in promoting political literacy of students. In order to promote political 
literacy of studentôs classroom teachers may employ project-based activities about social rights of citizens rather than 
delivery of theoretical knowledge. Classroom teachersô knowledge about political literacy can be expanded through in-
service training activities. Similarly, student teachers may have much more knowledge of it during teacher training process. 
Research on political literacy can be carried out with primary school studnets and with student teachers. Several activities 
to emphasize political literacy can be covered in social studies course textbooks.  
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TABLES 

Table 1. Characteristics of the participants 

 

Table 2. Self-evalution of classroom teachersô about their political literacy  

 f % 

Sufficient  10 35.72 

Moderate  5 17.86 

Insufficient  13 46.42 

 

Table 3. Participantsô justifications about their self-evaluation  

  f % 

Justification for 
having sufficient 
political literacy 
 

I regularly follow the actual events 6 21.42 
I follow the actual events reading different newspapers 4 14.28 
I listen what is said to me  4 14.28 
I follow social media 4 14.28 
I read books 2 7.14 
My students take part in decision-making process  2 7.14 
Each month an election takes place in class  1 3.57 
My students can express their view  1 3.57 

Justification for 
having insufficient 
political literacy 
 

Due to time limitations I could not read books about politics  2 7.14 

I could not make research about what I have heard  2 7.14 
I do not have intensive interest in media outlets  2 7.14 
Civil servants cannot express their political views freely  1 3.57 
Politics is not a favorable field in our country 1 3.57 
I make use of local administration whenever it is possible  
I follow only social media 

1 3.57 

 

  f % 

Gender  Female  
Male  

1
6 
1
2 

57.14 
42.86 

 
 
Professional experience 

0-5 years 
6-9 years 
10-14 years 
15-19 years 
20-+ years 

2 
4 
8 
9 
5 

7.14 
14.28 
28.57 
32.14 
17.85 

 
Educational background 

Graduate  
Two-year higher education 
Undergraduate  

2
0 
3 
5 

71.42 
10.71 
17.85 
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Table 4. Views of the partcipants about the contributions of having political literacy to teaching profession 

A politically literate teacher  f % 

Can produce global citizens  4 14.28 

Can allow for students to actively participate in social life  3 10.71 

Employ democratic principles in classroom 3 10.71 

Can allow for students to make predictions about future  3 10.71 

Can allow for students to develop multiple perspectives  3 10.71 

Can allow for students to percieve and interpret events  3 10.71 

Can allow for students to develop empathy  3 10.71 

Can design activities based on reasoning  2 7.14 

Tries to have strong bonds with parents  2 7.14 

Encourages students to know and use their rights  2 7.14 

Provides opportunities with the students to improve their communication skills  2 7.14 

Is the model for students  2 7.14 

Has knowledge about political processes which he uses in teaching activities  1 3.57 

Makes students to be interested in current affairs  1 3.57 

Can relate economy, underground sources and other countries to international affairs in social studies courses  1 3.57 

Makes use of several institutions in the teaching and learning process  1 3.57 

Encourages students to be sensitive to the problems in their immediate environment and to look for solutions  1 3.57 

 

Tablo 5. Views of the participants about characteristics of individuals who are politically literate 

A politically literate individual   f % 

Has political knowledge 8 28.
57 

Is familiar with social organizations 7 25.0
0 

Is aware of his rights 5 17.85 
Manages to perform his social duties  4 14.28 
Makes neutral comments  3 10.71 
Has information about economics  3 10.71 
Respects for different views  3 10.71 
Loves his country 3 10.71 
Uses different sources in the decision-making process  2 7.14 
Is fair 2 7.14 
Employs technology 2 7.14 
Is sensitive to environment 2 7.14 
Can develop empathy 2 7.14 
Knows democracy 2 7.14 
Has communication skills  2 7.14 
Is free of bais 1 3.57 
Follows current affairs 
Has a good communication with his family members  

1 
1 

3.57 
3.57 

Is an useful citizen 1 3.57 
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Table 6. Views of the participants about the relationship between the units in social studies courses and acquisition 
of political literacy 

Learning field/unit Statement f % 

Individual and society/ I know myself 

Making neutral comments 3 10.71 
Empathy 1

4 
50.00 

Not being biased 1
1 

39.28 

Respect for different views 1
0 

35.71 

Being fair 3 10.71 
Analyzing different views 1

5 
53.57 

Expressing views about the different assumptions seen in media 
outlets and society  

7  25.00 

 
Culture and heritage 
 / I am lerning my past 

Loving the country 1
9 

67.85 

Communication with family members 1
4 

50.00 

Communication with other people 1
0 

35.71 

People Places and Environments / The 
place where we live 

Performing duties as a citizen in emergencies 1
0 

35.71 

Production. Distribution and 
Consumption / from production to 
Consumption 

Being aware of their rights 2
1 

75.00 

Using their rights 
Having knowledge about economy 

1
2 
 
1
0 

42.85 
 
35.71 

Science. Technology and Society/ 
Happily it exists 

Being sensitive to environment 1
8 

64.28 

Using technology 1
7 

60.71 

Being open to use different sources to have information  4  14.28 

Groups. Institutions and Social 
Organisations / Together 

Being aware of social organizations 2
3 

82.14 

Using different sources to have information 1
7 

60.71 

Being aware of their duties in groups, institutions and social 
organizations  

1
5 

53.17 

Power. Management and Society / 
People and Management 

Being aware of democracy 1
6 

57.14 

Being aware of duties 1
1 

39.28 

Being aware of their effects as citizens on local administrations  5 17.85 

Global Connections / Remote Friends 

being contemporary 6 21.42 
Being tolerant 9 32.14 
Following current affairs 1

2 
42.85 

Is contemporary  1 3.57 
Has tolerance  1 3.57 
Is open to learn 1 3.57 
Has open senses  1 3.57 
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Being interested in different life styles  2
2 

78.57 

Having political knowledge in regard to international affairs  7 25.00 

 

 

 

Table 7. Sources used by the participants in teaching political literacy 

Sources used  f % 

Media products  11 39.28 

Families  11 39.28 

Academical books 4 14.28 

News  4 14.28 

Short movies  3 10.71 

Documentaries  3 10.71 

public spots 3 10.71 

Public institutions  2 7.14 

Non-governmental institutions  2 39,28 

posters of various social organizations and groups 2 7.14 

Smart boards  2 7.14 

Biographies  2 7.14 

TV programs  2 7.14 

Internet sources  2 7.14 

Seminars 1 3.57 

Personal development seminars  1 3.57 

Local administrations 
Charities  

1 
1 

3.57 
3.57 

Scientific journals  1 3.57 

Table 8. Activities used by the participants in political literacy skills 

Type of activities Activities  f % 

In class activities  

Head of class elections  1
8 

64.28 

Student clubs  6 21.42 
School council activities  3 10.71 
News  3 10.71 
Videos and visuals taken from various websites (EBA)  2 7.14 
Smart board 2 7.14 
Internet search about economy and politics  1 3.57 
Drama 1 3.57 
Brain stroming  1 3.57 
Activities in certain days and weeks  1 3.57 

Out of school activities  

Visits  1
1 

39.28 

Museum visits  4 14.28 
Visits to institutions 3 10.71 
Visits to non-governmental organizations 2 7.14 
Visits to municipality 2 7.14 
Theatres  1 3.57 
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Discussion of social problems observed in the immediate environment in 
classroom  

1 3.57 

Fund raising activities 1 3.57 
Parent involvement 6 21.42 
Visit to the grand national assembly 1 3.57 
Visit to art galleries  1 3.57 
Movies  1 3.57 
Picnics  1 3.57 
Visits to nursing homes  1 3.57 

Professional Mobility and òObjectiveó and òSubjectiveó Satisfaction. a Non- Linear Analysis 
from the Theory of the Three-Dimensional Spiral of Sense in Population of Doctors 

 

PhD. Miriam Aparicio 

 National Council of Scientific Research (CONICET);  

National University of Cuyo. Mendoza, Argentina  

 

Abstract 

This work goes along the lines of the authorôs research (1995-2016) on professional careers and models bearing 
causes and effects regarding sustained interaction (core, psychosocial, institutional and structural factors). The 
aim of this paper was analyze, through the doctorsô social representations, the levels of satisfaction evidenced 
by those who have advanced professionally to the highest positions within the scientific (or other) system. The 
hypothesis states that the relation is not linear but inverse. Satisfaction would not increase according to the 
Professional Status. We consider here, on the one hand, the insufficient Professionalization and the increasing 
demands from the market; and on the other, the impact structural limits have on the micro level. The 
methodology used was quanti-qualitative (semi-structured questionnaires, interviews, and hierarchical 
evocations). The population consisted of doctors (2005-2012) from the National University of Cuyo, in Argentina 
and the Cnam (France) of different courses of study. The results confirm the hypothesis. As regards what was 
observed among those who advanced professionally, the increase on the growing market demands along with 
the lack of institutionalized means in order to reach goals, result in lower satisfaction. This is interpreted from 
the theory of the author, which involves 3 levels (macro-meso-micro-macro) (Aparicio, 2015 a, b). We also 
consider the theories of anomie and of the expectancy of valence (Feather & Davenport). Findings along this 
line were also seen in studies with scientists (Aparicio, 2014). The results propose a revision in the prevailing 
working conditions and police: satisfaction acts on subsystems and consolidates them. 

Keyswords: Professional Mobility ï Status Professional ï Professional Satisfaction ï Social Representations ï Labor 
Market  

 

1. General Introduction: Epistemological Support  

This article refers to the theory or, if someone prefers, pre-theory is the result or synthesis of the principal research works 
done within the CONICET (National Council of Scientific Research) and since 1995 the Argentine Ministry of Education, 
Science and Technology, with individuals belonging to different populations, some of them covering periods of over 20 
years (intra-generational studies), and others covering three generations in-line (inter-generational studies). It is called the 
Theory of the Three-Dimensional Spiral of Sense. It develops out of studies carried out on six disciplinary areas in which 
the new analysis of the social data was carried out: Education, Health, Science, Media, International Relations and 
Interculturality. As far as we are concern here, the first area ï Education ï is dealt with through different levels (secondary 
level, tertiary level, University and PhD training).It is, especially, in a second stage of the research developed since 1995 
along the lines of Social, Labor and Organizational Psychology,in which I focus on the relation between Achievement at 
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University and at Work, and their mutual sustained interaction and on the relation to several factors and/or quantitative 
dimensions which act as conditioning reasons/causes of said Achievement (Rosen,1956; McClelland,1961, 1970). 
Throughout this long period, the problem of socio-professional Mobility in relation to Education/Formation, is a core issue. 
My interest grew stronger, particularly in connection with the analysis of the impact (explanatory/quantitative level) and 
comprehension (qualitative level) of the psychosocial factors on achievement within the context of the international patterns 
related to Quality Assessment at University in its connection with the scientific and productive systems (for a case reference, 
see Aparicio, 2014 b, 2015 a CROS and b). It should be noticed that the prevailing criteria for quality assessment are 
efficiency, political effectiveness, efficacy and relevance. However, due to the difficulties regarding the interactive analysis 
of the answers provided by the university system to the needs of the socio-productive and scientific world, this last criterion 
ï the core issue in our studies ï was mostly overlooked at the international level. 

It should be mentioned here that this Assessment was started late in Argentina, in 1995, when the University Quality, 
combined with context, is first considered a priority. University polices emphasize the need to reach systemic analyses. 
However, Assessment comes down to figures, statistics, diagnoses, inputs and ouputs, but the human processes, which 
lie at the base of such figures, remain unknown in the Argentine system and, more globally, within the international 
framework, as it has been commonly pointed out literature until these days. As regards this issue, since the publication of 
Lôin®galit® des chances (1973), translated by Aparicio (1983), R. Boudon, one of the methodological mainstays in my 
research, despite our differences, urges us to work on this kind of patterns, which in 2004 were yet nonexistent, as he 
himself stated in one of his latest works. 

It was a challenge to implement a systemic analysis of the factor with an impact on achievement at the macro level, and of 
the impact of the macro or micro organizational contexts on the individuals. 

In this article, we will focus on the latest comparative studies (Argentine and France) carried out on populations of PhD 
students and doctors. It strictly analyses the relation between Professional Mobility, its impact on the rise in the 
organizational hierarchy, from the point of view of Professional Status reached and its relationship with Satisfaction. Such 
relation does not develop as a linear or correlating act. Satisfaction, as we will see, shows two faces: one deriving from 
Status Rise or Change, linked to Mobility, and a second face which we call ñSubjective or Lived/Experienced Satisfactionò 
ò (Hertzberg, Mausner & Snyderman, 1959), linked to new demands of the new position within a context of increasing 
demands from the market. Said Satisfaction does not seem to be associated psychological or group Wellbeing. This leads 
to coin the term ñexperienced Satisfactionò (Aparicio, 2016). 

1.1. Objectives 

1. Being aware of the factors affecting professional achievement of doctors (French and Argentine) at the quantitative and 
qualitative levels. 

2. Being aware and comparing (descriptive level) the sociological, psychosocial and institutional issues, taking into account 
that labor insertion is nowadays an international problem (general discomfort within training institutions at the moment of 
entering the labor market, and, later, labor organizations.  

3. Analyze the relation between ñlivedò Satisfaction, and the Satisfaction which implies Professional Mobility (which 
generally involves reaching a higher Status in the organizational hierarchy). 

4. Begin aware, through the representations shared by French and Argentine doctors, which psychological factors and/or 
dimensions (climate, leadership, etc.) are more associated to ñsubjectiveò Satisfaction, as we have decided to call it. 

5. Analyze the similar and different factors among the doctors, which develop from different national and institutional 
contexts. 

6. Providing those in charge of the educational sector (French and Argentine) with material for reflection in order to 
implement programs aiming at improving the quality of continuous training and, there before, labor insertion.  

1.2. Hypothesis 
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-The relation between the levels of satisfaction evidenced by those who have advanced professionally to the highest 
positions within the scientific (or other) system is not linear. 

-The relation between Satisfaction ñsubjectiveò would not increase according to the Professional Status. 

- Psychosocial factors have a great influence on ñlivedò Satisfaction, besides The Professional Mobility and the status 
reached.  

-The factors and/or dimensions which are favored according to the macro-national, meso organizational/institutional and 
micro-personal contexts differ. They show a self-sustained interplay. 

2. Methodology 

The quantitative/ qualitative method was applied. This study refers only to the qualitative method. 

2.1. Participants 

Consisting of doctors in Education and other social sciences at Universidad Nacional de Cuyo (2005-2009), and doctors 
training in Adult Education at Cnam, Administration and Sociology (National Conservatory of Arts and Crafts) (France). Two 
research laboratories took part in this work- It is expected to find different profiles according to the work/professional 
contexts in which they are situated. 

2.2. Techniques 

Quantitative and qualitative techniques were applied. We use the ñhierarchical evocationò (Aparicio & Cros, 2015 a) and 
the lexicometric analysis techniques. Interviews were also conducted on each doctor/PhD student. The latter slowed to 
show which representations are part of de ñnucleusò of a doctoral training in each of the national groups, and which are 
their most evident differences and the ways they experience their professional practice according to their expectations. 

2.3. Core questions of this research  

How and where are the doctors positioned within the market? Which professional structures are they in? Which are the 
aspects defining their actual insertion in terms of achievement (objective, subjective, hierarchical position)? What do they 
expect as regards their PhD training? Do the regard PHD training as a lever of progress? Which are the prioritized values 
and or factors/dimensions? Do the search for stability reality of the benefits related to a PhD degree? How do they envision 
their future? How do they see their role? Which are, from their own perspective, the factors currently prioritized by the 
market? Is there a lack of correspondence between their training and the market demands? Which prevails in the national 
groups, hope or pessimism? Finally, are their differences within the dimensions linked to ñlivedò Satisfaction according to 
Careers on both countries and Careers (meso level)? Do these doctors (French and Argentine) share specific ñidentitiesò 
and ñinterestsò? What are their differences and similarities? (plano macro.) IDoes the level of Professionalization impact on 
such experience? 

3. Results 

We now present the results in relation to the objectives and hypotheses put forward  

The qualitative analysis found that Satisfaction does not run parallel to Professional Status or to Professional Mobility. This 
leads Dr. Aparicio (2015a) to coin the term Subjective Mobility, and in this work, ñSubjectiveò ñSatisfactionò, even though it 
may seem repetitive. 

What does this mean? 

One thing is Status, reached objectively, which in general terms implies a rise or Rising Professional Mobility in the 
professional Rank, being higher in Argentina, since the plafond effects or graduates oversaturation is less observed. The 
other face has to do with which involves such Mobility (not always accepted by the graduates). That is, the various 
implications of the new position, the widespread feeling that University did not teach many of the competences required 
(especially, collective and social ones), necessary material demands, but also those related to leadership (Aparicio 2002 
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a, 2014 a). Inadequate formation regarding ñopen mindednessò to favor internalization of a new ñorganizational subcultureò 
and job-related values (Aparicio, 2002a; 2004a and b). The interviews also show ï particularly within the group of doctors 
graduated in Management ï organizational capacity and technology management problems; problems regarding recruiting 
and government competences required by the new demands, in addition to others associated to protecting human 
resources in their charge, to securing, through continuing training, uninterrupted employability of subordinates in order to 
promote and implement supporting programs for study-courses, etc. (Gilbert, 2003, 2004). These aspects are related to 
the psychosocial and organizational levels, on which Dr. Aparicio has been researching for the past 30 years, approaching 
them in a complementary fashion, as well as on their systemic interrelation (Aparicio, 2007 a and b; 2015 c and d, Theory 
of the Three-Dimensional Spiral of Sense). 

In other words, even though there was a certain generalized Satisfaction within our population, it did not appear with all its 
dimensions, and it showed some discomfort from the experiential point of view.  

Let us expand on it. Many felt unhappy about the climate/atmosphere (Brunet & Savoie, 1999; Rochon & Courcy, 2006; 
Parker, Baltes, Young, Huff, Altmann, Lacost & Roberts, 2003; Courcy, Harvey, Marceau, Rochon & Belleau, 2006 ; Payne, 
1973; ), about the quality of life at work and the new risks, about the demands of new management styles and human 
resources adapted to their respective socio-cultural, economical and political contexts (a developed country like Frances 
versus an emerging country, the category into which Argentine has stood for the last years after the so called ñlost decadesò 
and having been an international power). Other declared to have been trained for the organizational change (restructuring 
auditing, advising, consulting), for evaluating and promoting according to the competences required by the corporate 
sectors (in France, these processes are part of the Social Security Management of Competences [GEPC]. See. Aubret & 
Gilbert, 1997; Gilbert, 2003, 2004, 2006). 

Differences were also detected in connection with quality of life at work as regards the respective macro national and meso 
disciplinary contexts. Thus, many of the worries we pointed out appeared in the Management Courses in a more noticeable 
way that in Sociology and Education. These said to have problems associated to Training for Retraining, for evaluation, for 
designing programs aiming at employability against a growing unemployment which affects doctors too. (Giret, 2003; 
Calmand & Haller, 2004; Dupray & Moullet, 2004; Dupray, 2005; Giret, Moullet & Thomas, 2003 ; Aparicio 2009 d, e, f). 

Some even held that those rises threatened their health at work, such as longer hours, work load (dimension, temporality) 
and rhythmicity. Besides, the usual tensions experienced by managers shook their former security, their feeling of ñbeing 
efficientò and ñeffectiveò. Many felt they lost the ñpowerò provided by their previous activity and that they were confronted to 
new complex learning situations. Such situations demanded, especially, decision-making and negotiation abilities ï the so 
called ñmeta-competencesò ï ; competences to reach consensus and avoid conflict in their respective Departments or 
Areas of performance (Argyris & Shon, 1974, 1978, 1996 a and b).  

As for the rest, their expectations and dreams did not tally with the everyday professional practice; that is, there was a great 
difference, different according to courses of study, between organizational over-prescriptions and the competences to face 
them (Goffman, 1963). This aspect was more evident in Argentina, a country where University is still limited to disciplinary 
knowledge without focalizing on collective and social competences demanded by todayôs working world. 

Among them, doctors mentioned the competences for controlling and improving dysfunctional behaviors (addictions, fraud, 
absenteeism, conflicts,é); ñmanagementò and ñmanagement controlò responsible for ñCareer Transitionò, for the retraining 
required today, for social responsibility,é All this, although some, who are ñideologically blinkeredò, considered 
responsibility to be ñevilò, which involves the Market in liberal societies. Some evil involving working harder, forsaking leisure 
and pleasure time in order to protect the interest of othersô capital. (Henriquez,1976, 1989; Zarifian, 1988; Aubert & 
Gaulejac, 1991; Reynaud, 1992; Louche, C., 1998; 1992; Luminet, 1996; Castra,1998; Cueillens, 1998; Chauvot ; 1997; 
Dubois, 1994 and particularly, Beauvais and his team, 1994 and subsequent works to Traité de la servitude libérale: 
Beauvois & Joule, 1981, 1991; Beauvois, Bourjade & Pansu, 1991 ; Beauvois, 1994). A kind of evil that leads to alignment, 
according to these writers, in favor of the interests of a a business that neglects its employees; it alienates its employees 
by means of what they call alignment (Aparicio, 2003; 2006 c; 2009 f and g). 

The findings on this line complete, from a qualitative level, the current ones in Aparicio, 2005a and 2009c, where Alignment 
was one of the key variables in relation to subjective and objective Job Attainment. In fact, the aligned individuals ï although 
they freely consent to submission ï felt satisfied and they developed fast careers, crowned with the prize of submission. 

http://www.proz.com/?sp=gloss/term&id=7048822
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Rise came soon (See Results on the same line in graduates, Aparicio 2005 a; 2006 a and b; 2007a and b; 2009 a, b and 
c). This is, in our opinion, significant dysfunction. However, it controls business and public working environments. It appears 
almost as a ñnecessary evilò to rise and pursuit careers without major opposition or difficulties. 

In our work, the most significant and relevant words coming from observation techniques of social representations 
(hierarchical evocation of J.-C Abric, 2001; Moscovici, 1986; Doise & Palmonari,1986; Doise, Clemence & Lorenzi-Cioldi, 
1992) expressed their visions about global work world, quite tinged by Negativity and Fatalism, especially observed in 
France when reference was made to professional (the details of the words used, to which we will not refer for the sake of 
brevity, can be seen at Aparicio & Cros, 2015 a)). It is important to point out, too, that the was much difference between 
the words used by doctors to define the Work World and the Professional Work, somewhat less negative due to the 
connotations of being a professional today and before It will be presented (ibid). [It will be presented in more extensively in 
a work in the next conference (EUSER, Hensinski]. 

4. Conclusion 

As we can see, the individual (micro level), work organizations (meso level) and the surrounding macro context showed 
themselves in a self-sustained interplay, not linear, with the view to true development and satisfaction which gives a feeling 
of fulfillment and ñpsychological well-beingò, in addition to the feeling of happiness Mobility may cause.  

Findings suggest rethinking, at the institutional (University) and organizational (businesses, and more globally, work world) 
levels, which competences must be strengthened in order to guarantee a true growth at the professional level of the 
individuals and of the organizations themselves (Zarifian, 1988); a kind of growth which does not lead to decrease in 
security, to alignment, to achieving a type of satisfaction ñmarredò by numerous dimensions; a kind of growth which is not 
just financial, because globally speaking, the more Mobility, the more Professional Status and the higher pay. Nevertheless, 
the financial matter does not define Satisfaction. On the contrary, it seems to be seeking development at a human level, 
lasting development accompanying physical, mental and organizational health. 

Rise appears as a conflict issue: there is a price to pay. Aubert & Gaulejac (1991) have been referring, for the last 20 years, 
to ñthe price of excellenceò, still expending its connotation.  

It represents a challenge for trainers, planners, work and organization psychologists, Administration and Management 
experts in order to prevent physical, psychosocial, and contextual risks for the benefit of quality of life inside and outside of 
work. 

5. Discussion 

This non-linear relation between Professional Mobility and ñlivedò Satisfaction, at first sight apparently inconsistent, has 
been previously found in a work (qualitative level) carried out on researchers and research-teachers who work at the 
Science Area at the same University and CONICET (National Council of Scientific Research, in Argentina). 

The findings may be understood through the distance between the demands of work World when it is in a higher position 
(in terms of knowledge updating, upgrading, production and transmission, Mobility within a context of increasing 
internationalization) and available elements, including Material Factors, economic aspects, salaries, administrative factors 
(number of technical support personnel, micro-management operation, Planning, Supervision/Boss, Atmosphere at work, 
é) ; growing Responsibility in connection with the rank in the hierarchical scale, Leadership, collective and social 
competences not adequately developed, anomy extended into the micro-social level, little expectation for change based 
on the low credibility in the political system, among other factors. The findings may be understood in the light of the 
Expectancy-Valence Theory (Weiner, 1980; Feather & Davenport, 1959, 1981, 1982). From the ñexpectationò theory, it can 
be assumed that the most movable subjects (those who have climbed the corporate ladder) tend to have higher 
expectations once they have reached a high position in the professional pyramid, thus demanding more and more from 
those leading the system (Weiner, 1980). 

Also, this ñexperiencedò Satisfaction may be interpreted in the light on the theory of anomy (Clinard, 1967; Chazel, 1967; 
Aparicio, 1982, 2014a); a theory developed a century ago, which, considering the present market circumstances, has 
regained popularity.  
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Finally, it may also be interpreted in the light of the ñconsumption/investmentò model. From the ñinvestmentò-model point of 
view (Becker, 1964), those who have reached a higher position and made a greater effort towards higher achievements of 
the group may expect more benefits, many of which are associated to management. 

As for the rest, dissatisfaction clearly appears due to the so called ñplafondò effects followed by mass Universities: the more 
high level graduates there are, the more difficult it is to reach the desired position, and if Professional Mobility is known, it 
is not unusual for the graduates to feel unhappy when confronted to the increasing pressures from a more globalized and 
competitive Market. In France, the interviewed doctors are less satisfied than those in Argentina (doctorate programs have 
existed for over 500 years). However, in Argentina, a PhD degree still constitutes an ñextraò (particularly in social sciences, 
where the number of doctors is fewer). In addition, this study shows significant Professional Mobility (in one on the courses 
of study that have been analyzed, said Professional Mobility or rise gets to 70%, even before being awarded the degree). 

The Interplay between the individuals in different disciplinary fields and the organizational and macro national contexts 
appears clearly in this international work. 

Finally, the ñobjectiveò Status reached in the hierarchical scale does not correlate with what has been ñexperiencedò or ñfeltò 
when such Status has been achieved (ñlivedò Satisfaction at the level of group or individual Psychological-social well-being).  

All this is relevant and it shows that salary factors are important, although they are far from being the most valued aspect 
doctors, who also demand certain conditions for their professional and personal development, within a work climate or 
atmosphere which favors such development (Payne, 1973) and, especially, socio-professional recognition. This aspect is 
shown in the study with researchers. Doctors-researchers from both fields feel they are not satisfied with leadership in their 
teams (Fiedler, 1967; Knorr, Mittermeir, Aichholzer &. Waller, 1979; Hollander, 1971; Andrews et al., 1979). Also, 
Recognition, or better, the lack of it appears much more evidently at the level of an unsatisfied need within the French 
group, although it is also present (due to the recurrence of evocation of the word as well as to the rank of importance 
assigned to such term) as a relevant issue for Argentines. It would seem to be a ñwidespread diseaseò (Aparicio & Cros, 
2015). 

To conclude, connected to other articles (Aparicio 2009h; 2015 b; Aparicio, 2012b; 2014 c; 2015 a,b,c,d,e,and f; 2016 a,b,c 
and d). ), in the interplay between Position and Satisfaction, from a complementary angle, there appears the issue of 
Identity. In fact, it is the result of a construction between the historical-biographical, personal-socio-cultural and the relational 
aspects in the professional places for interaction (Sansaulieu, 1977; Courpasson, 1994; Dubar, 2000a, b and c).  
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Abstract 

The youth, between conflicts school, in their families and in the society. From the implemented study, it was 
resulted that one of the main reasons for their conflicts within the families is the economic situation. Poverty and 
unemployment are reasons which increase stress, anxiety in humans so they are more prone to conflicts. 
According to the study,it results that 14.2 percent of the girls and 16.5 percent of the boys approve that they 
conflict with their parents because they cannot meet their economic demands. From the survey data, about 42 
percent of the studentsô mothers are unemployed or retired and 18 percent of them are workers or farmers with 
minimal incomes and 20 percent of the studentsô fathers are unemployed or retired, 18.1 percent of them are 
workers or farmers. Even the young people experience this poverty within their families, but their reaction is 
sometimes even conflictual.  

Keywords: Conflict, poverty, economic, youth, unemployment 

 

Introduction 

The study was focused on quantitative methods by being conducted through a survey with students. This study gave us 
not only a high number of conflicts between the youth and their parents but also the causes of these conflicts. Moreover, 
the conflicts due to economic reasons constitute an important part to the causes of them. This happens because of the 
transition that Albania is going through from 1991 and until today when this transition seems it is not ending. Poverty is 
widespread and people barely survive and most of the families live below the minimum of subsistence. This situation brings 
a lot of stress to the members of the family where the conflicts can happen easily and they can often end in violence.  

Methodology: 

The study is conducted at ñAleksander Xhuvaniò University in the Faculty of Social Sciences, Faculty of Economics and 
Nursing. There are surveyed 400 students of these faculties and especially the students who are studying for Philosophy 
and Sociology, Social Work and Psychology. Special attention was paid to the studentsô interviews and opinions which are 
reflected and showed in the interior of the study. Through this study there are reflected the studentsô opinions corresponding 
to their age, gender, residence and up to their religion. The survey posed semi structured questions. On the basis of data 
processing in computer there are formulated combined tables or graphics so synthesized which express the opinions of 
400 respondents.  

Conflicts for economic reasons. 

According to the data of the study it appears that 14.2 percent of the girls and 16.5 percent of the boys say that they conflict 
with their parents because their economic requirements are not fulfilled. After 1990, Albania experienced a severe economic 
crisis. Approximately, 50 percent of Albanians live in poverty level or below this level. Unemployment is still increasing, 
energy crises that are becoming deeper every year, clothing and food prices are rising continuously. We are a country that 
25 years are fighting to survive.  

Poverty appears in every corner of Albania and under such conditions it is impossible to disappear. It seems that 
governments which come and go had been submitted to this poverty. ñThe lack of public awareness of the extent of the 
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poverty probably is seen in the little ñvisibilityò of the poor. Most of those who are part of the privileged layers rarely visit the 
areas, cities or villages where poverty is concentratedò (Giddens, A.,2004:244). A lot of parents sacrifice their life in order 
to give their children a chance to continue their college because it is the only opportunity or way, according to them, to find 
a job in Albania.  

Students who live independently are more likely to be more liberal and they often want to go in discos, bars and they also 
tend to wear fashionable clothes. Only in the district of Elbasan, where most of the studentsô family live, there 19.9 % of the 
urban population and in rural areas and there are 22.5 percent of them that receive the social assistance.  

Economic assistance in urban areas 

 

Economic assistance in rural areas  

Qyteti Part of the population with economic 
assistance 

The average income per capita per 
month. from 
economic assistance ( Euro) 

Elbasan 18.3 4.1 

Peqin 12.2 3.85 

Gramsh 28.3 3.78 

Librazhd 33.6 4.03 

gjithsej 22.5 3.93 

 

If we see the data of the survey about 42 percent of the studentsô mothers are unemployed or retired and 18 percent of 
them is a farmer with the minimal incomes and 20 percent of studentsô fathers are unemployed or retired, 18 of them are 
just workers or famer. ñIt is said that the man without a role in the society is a being that does not existò (Dahrendorf, R., 
2006:69). This kind of family environment is associated with strife and debate by making the other family members more 
stressful, therefore they are likely to revert to the family relational conflicts, some of them derive even to violence. According 
to Izajah Berlin injustice, poverty, slavery, ignorance can disappear through reforms and revolutions. However, the war 
against the evil cannot end itself. People need positive, individual, collective and diverse goals (1996:114 ).  

For this reason, we do not have an elite politicians economists that for 25 years to get out of this economic collapse. Many 
Albanians see EU accession as an opportunity to move away from Albania. Anarchy in Albania was brought back to 
freedom; anti rule was seen as a right for change. It was hit the rule and the institutionalization within state. Public and state 
properties are robbed by people without any human value. As such situations say Chantal Millon-Delson 'big mistake of 
materialism is that exceed the value of human. The aim and the means have changed location. Money that was tool 
becomes a target and tool life. Should be conducted subversion to put new values in place. Before that require structures, 
society demands a philosophy, because it is' spiritually sick,, "(2000 : 159). Economic-Political reforms in Albania are 
unsuccessful, they suffered many failures. The national wealth is abused. Lack of industrial and agricultural production. 
Imports for everything. Services with high fees, almost unbearable. A perverse and uncontrolled market. Insidious business 
with monopoly size where fair competition does not exist. Society hasnôt resolved yet the problem of the property and the 
owner. Scandals have not finished. About 520 families in Shkoder district are stacked. Macabre crimes within family where 

City  
 

Population Part of the population with economic 
assistance 

The average income per capita per 
month. from 
economic assistance ( Euro) 

Elbasan 87.797 18.7% 4.8 

Cerrik 9.427 23.3% 5.1 

Peqin 7.242 23.3% 4.5 

Gramsh 10.477 21.4% 4.8 

Librazhd 7.216 7.5% 4.8 

Perrenjas 4.304 18.1% 4.5 

gjithsej 126.463 19.9% 4.68 
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the father kills the daughter, husband kills wife. All these factors have increased unemployment and poverty in Albania. 
Unemployment has led to broad measures of population live in poverty anxiety, and spread about like an epidemic among 
younger generations, it has created psychosis in the family, distorted relationship between parents and children, as the cult 
of "bread winner, that has historically been the parents, it seems crashed (Kabo, P., 2006: 212) 

Families from rural areas make the greatest sacrifice to send their children to high school. It is known that to save are forced 
to narrow its claims to the maximum time for clothing, electrical appliances, and entertainment and cultural activities there 
is no question. It is this saving levels of desperation that some rural families, having their vision for their children gives them 
the opportunity to lead universities. 

Poverty in family, unemployment of parents seems to be the cause of these contradictions, so the economic upturn and 
the Albanian families will avoid many of these contradictions from where Albania's economic growth will be accompanied 
by job opening except parents who will also give students the opportunity to work. Work closely commonly is associated 
with values such as self-esteem, human dignity and purpose of life. Democracy is threatened and cannot survive in 
countries where unemployment is present in disfiguring way in society. 

Conclusion 

For enclosure we can say that economic factors, such as unemployment, poverty, etc. are key factors in conflicts with 
students and parents. Despite going through the transition to society, we need to focus the attention of state institutions to 
fight against poverty, and unemployment. Employment needs to be seen not only as an economic condition and instrument 
of survival. Besides this vital function, employment will be necessary estimated as a civil right, as respect of human dignity, 
and to the finite as care for the society. For an employee to provide themselves and their families in the area of education, 
health and civilization. 

Economic reforms that need to be done rapidly must be accompanied with a support for these layers. Going out from this 
transition will also make it possible to increase the level of employment, especially among family heads. 
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Abstract 

This research paper is aiming to explore the problems deriving to employees from overqualification feelings. 
Why should we speak about overqualification in times where too much demands for education and qualification 
are being required to employees in the market? What are the reflections of overqualified employees at work? 
Could overqualification be reduced if organizations should better hire employees?All these research questions 
have been part of the study supported from the exploration of the theoretical concepts of psychologists referring 
as well to the reality of the employees in Albania crossing the poor trade market and experiencing several 
psycho-social problems such as stress, low self-esteem, lack of job satisfaction and chances of turnover. This 
research article ends up imposing another research question: Should overqualification be considered a social 
problem which needs to be addressed and oriented even to organizational and clinical psychologists? 
Recommendation are given to offer orientation and to intervene in this cause: more overqualified employees 
would bring more psychological problems to individuals. They should be well treated and oriented from clinical 
psychologists and even to organizational psychologists dealing with recruitment and hiring of the overqualified, 
especially when the job market is weak and the people feel less satisfied with their jobs. 

Keywords: overqualification, hire people, employees, organizations, psychologists 

 

Introduction 

This article is focused on a subject that attracted the interest of the author because of the widely used concept of 
overqualification among many hiring units in private companies and the dislike for employing the overqualified. Literature 
has payed serious attention to overqualification too, mostly seeing it as a negative problem in times where the job market 
is weak and does not really offer too much possibilities of employment and chances of promotion regarding career and 
payment. 

Can we speak about overqualification in a country like Albania running decades of instable job market and at the same 
time to a crush in education and qualification? Could schooling be considered one of the origins of overqualification because 
of the raised expectations individuals get at school?  

Could overqualification feelings be reduced by having a better recruitment of employees from the start? 

What do overqualified employees reflect so that these problems be addressed? 

Exploration of theories and other studies related to overqualification has been done in order to put up an orientation for the 
organizational psychologists regarding recruitment, hiring and even to clinical psychologists regarding the reflections of 
overqualification. 

Is schooling causing effect on overqualification? 

It may seem weird somehow to speak about overqualification if we consider the high demands to education that especially 
young ages are imposed to. For a psychologist it is a matter of interest to analise if the demands to education and 
qualification become one day causes of problems deriving of thee. There is a connection and sometimes even a 
misunderstanding of the education and qualification term. According to Dorn, D. Souza-Poza,A.(2010) education is only 
one of the several individual skill components. We can consider education as the road towards qualification, but sometimes 



ISBN 9788890916441 
10th International Congress on Social Sciences 

Madrid, 23 -24 September 2016 
Volume I 

 

 
47 

not really due to wrong or incorrect measurements of the individualsô achievement at school. According to the Oxford 
Economic Papers (2010) whatever the relationship, both concepts of óoverqualificationô, or óovereducationô, provide one 
way of describing and making us clear to understand the trends in the relationship between education and the labour 
market. 

Many times overqualification is seen as overeducation. ñIn a very recent study, Walker and Zhu (2005), using a very rough 
measure of graduate overeducation, indicated that, post-expansion, the incidence of overeducation in the UK has risen for 
both male and female graduates across almost all subject groupsò (in McGuinness,S.2006) and this is particularly consistent 
among graduates in the background of Social Science, Arts and Humanities who end up overeducated. By stressing out 
that some subjects of graduation are more prone to produce overqualification than others, at the same time he sees that 
the impacts of overeducation are potentially seen to be costly to individuals, but not only. The impacts of overqualification 
are seen to companies and even to the economy. It is not easy to adjust the demand with the supplies in the market and 
this issue has been estimated as such even for developed countries like Canada. In one study regarding the way how 
overqualified young adults see themselves towards their jobs, overqualification feelings are seen present in the Canadian 
youths, and for minimizing thee are proposed to be developed more vocational programs compared to the academic 
programs. 

ñWe need to move away from the idea that a person has to be all ñschooled upò in youth and make it easier for people to 
enter and leave the educational system at different stages of their lives. We need to continue to develop ways to assess 
and accept the skills acquired outside the formal educational systemò1. 

In the research of Russell W. Rumberger (1987) exploring this possible impact showed that surplus education as well as 
underutilised education are rewarded lower than the education that should be required for a job showing hints of the origins 
of overqualification problems. For as long as the overqualification is present throughout Europe and even far from there, 
the impact of overqualification should be seriously analyized and soon addressed to potentially protect individuals from 
being harmed from this impact because schooling and education are fueling perceptions of overqualification.  

Could overqualification be reduced if organizations hire people fit to the job? 

Hiring best candidates fitting to the job is one of the aims of the human resource professionals but when it comes to 
candidates who have got much more qualification than the job description for the position what does it happen? In one 
study done in Albania in 2015 regarding the selection of personnel in private companies it was found that private companies 
HRôs did not really prefer overqualified candidates. This approach was typical for big and small enterprises reflecting 
hesitation to hire those candidates who could have more than described to possess as a potential candidate and even 
because of the fear of a possible turn over from them. According to Gera Daniel (2016) the increasing attention paid to the 
issue of overqualification is a result of two recent trends in modern economies referring to the growing number of graduates 
and to the technological development needing not very qualified personnel reducing the companies cost due to the increase 
of the artificial intelligence.  

Meanwhile Fine (2007) speaks about overqualification from a personal prespective of employees. Overqualification is rather 
a measure that individuals perceive oneself possessing some qualification and characteristics that overpass the 
qualifications required for the job. Usually in literature overqualification is considered as a negative phenomena claimed by 
Erdogan,B and Bauer Talya N. (2009) because of the various negative consequences it provides to employees regarding 
issues such as: concept of personal evaluation, (Rosenberg, 1965), job satisfaction (Brayfield dhe Rothe 1951), turnover 
intentions (SPECTOR 1985), and organizational commitment to the job (Meyer, Allen, & Smith, 1993). All these effects 
have been literally treated in the research paper under the overqualification dimension of perception. Authors share different 
approaches towards the overqualification status of an employer because of the absence of real metrics specifying the scale 
of overqualification. Therefore one possible orientation could be hiring people fit to the job, reducing the chances of 
overqualification and problems deriving from it. Framework regarding employment procedures in Albania is as young as 
the countryôs road towards the European approach. Because employing people is not a simple action: no place and no 
organization has given thumbs about employing the people just because hiring itself refers to a very complex endeavor. 
Considered in a psychological approach people are very complex; organizations either public or private are rather complex 
too. Organizations are made of people ruled by structures, procedures, laws effecting peopleôs actions and even mindset. 

                                                           
1 Pathways to the Labour Market Series ï No|8 CPRN Research Report | April 2008 
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People in a substantial view are formed by their own beliefs, attitudes: schemes of thinking and behaving, and emotions 
too. It is not quite simple to reframe the human nature, unlike you have to select among people the ones that are alike the 
profile needed: the best (more qualified) or the ones who most fit to the job. 

This is the dilemma of many organizations, recruiters, psychologists and people evaluating their job offers too. Investing 
oneôs intellectual capital in an organization is taken for granted by organizations because they pay employees meanwhile 
on the employeesô side it is rather seen as usage of their intellectual capital. In economic terms intellectual capital is easily 
transformed into profit for the individual, and the message has been reflected very well into people: nowadays we see an 
enormous interest in learning and gaining qualification, certification, attending online courses, being graduated for the 
second time, third time, and many other scenarios like this. Is this enormous interest really being converted into value in 
our job market? Before analyzing the situation in the proper time, the interest is to deeply investigate the way how 
recruitment of the people for being employed has been done at least during one hundred years when Albania was already 
an independent country and because by deepening into this scale the culture and philosophy of recruitment can emerge.  

Referring to the archives of 100 years of Public Administration, a publication of the Department of Public Administration in 
2012, employment of employees has been based on the likelihood of the dependent Director or Minister, which means that 
the Authority was the key to select the employees. There were some rules considered as criterions during the Albanian 
Kingdom run by King Ahmet Zogu in the thirteesô consisting of good behavior during the job, moral and energy, care and 
ethics reflected from behavior and oriented towards the good service, key elements seen even for career mobility. During 
the communist regime starting from 1945 the ideology asked for people who could all contribute for the country, however it 
was first seen the need to make units taking care for the staff recruitment. Today in the public sector there are specific rules 
on recruitment and department of human resources running for selection of candidates and assessment of performance. 
In the meantime, the private sector born in the first 90ôs which is the least controlled regarding rules of recruitment and 
selection because of the request oriented towards efficiency and costs gives signs of recruitment and selection based on 
the profile of the candidate the company requests. 

 In one study committed on May-June 2015 on the way private companies recruited and selected the new employees it 
was found that companies selected and contacted through their the human resource unit or person in charge for recruitment 
and selection declared during in-depth interviews that there is a huge gap in qualification seen among all candidates 
mentioned by Lahi (2015). There are no qualified people looking for a job in the market and if there were more qualified 
people companies are ready to increase the number of employees in the market. This study proved from interview data 
that we cannot speak about qualified or overqualified people in the market, but there is the possibility to adapt the profile of 
one candidate to fit in the company throughout on the job training and adaption with the philosophy and requirements of 
the company, just like Campbell et al. (2001) claim about people adapting with the job due to personality characteristics, 
temperament to adapt with some kind of jobs among other jobs. 

On the other hand, personal perception of overqualification is related to the characteristics of the candidate for the job 
towards the characteristics that could be measured, but from the candidatesô point of view there is no place for such a 
measurement and calculations because they could ñeasily be adapted to the organizationéò Johnsson,R.W& 
Morrow,C.M.& Johnson, J.G. (2002). The argument whether there should be selected the most qualified or the ones that 
can easily be adapted with the job and the organizational culture is still discussed. The person-job fit theory as Kristoff et 
al say (2006) claims that the bigger the combination between the individual and environment, the higher the achievements 
are, and when we speak about achievements there is no much place to talk about overqualification feelings. On the 
organizational point of view, overqualified candidates cannot easily be adapted with the job and subsequently are not 
willingly selected for the job (Edwards 1991) in the research of Finea, S.& Nevob, B.(2008). 

What are the reflections of overqualified employees and who should this be addressed? 

Generally, literature treats overqualification as a negative phenomenon, mostly because overqualified employees have 
more negative job attitudes (Maynard, Joseph, & Maynard, 

2006) and are more likely to leave (Verhaest & Omey, 2006). At the same time, the research of Erdogan,B and Talya N. 
Bauer (2009).that indicates that employees who feel overqualified perform better  
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In an article by the European Centre for the Development of Vocational Training it where was analysed the issue of 
overqualification it has been reported that ñoverqualified workers are more likely to suffer wage penalties, to have a lower 
job satisfaction and even higher turnover than people in jobs matched to their qualificationsò. This happens mostly to female 
migrants and young workers who in many times underuse their skills and are found in jobs where no other skill could be 
exploited, but once this happens it frightens the perspective to stay in that job for long term leading to turnover. Even on 
the recruiting companies there is no such a preference for the employment of the overqualified because of the turnover 
chances. 

ñWe try not to hire people who are desperate for work. If I run an ad in the paper, I get a great many r®sum®s from 
overqualified people if the positions are in general service and administration. I send such people a no-interest letter, for 
once the labor market opens up, they will leave the company (Bewley, 1999, p. 284).ò1 

Results of studies suggest that there is a negative relationship between overqualification and affective commitment 
(Johnson et al., 2002; Lobene & Mead, 2010; Maynard et al., 2006). Naturally employees feeling overqualified have a lower 
attraction and emotional connection to the job and organization they are working for, making these employees not fit to the 
job and having a low commitment. That is why we could speaks about the attraction-selection framework: because the 
lower the commitment to an organization and the lower the chances an organization has to employe the overqualified 
Oki,A.(2013). 

Based on data from a sample of full-time employees (Nr = 215), it was found that overqualified incumbents show 
undesirable counterproductive behaviors at work. According to Luksyte et al (2011) the undesirable counterproductive 
behavior towards work comes because of the cynism that many overqualified gain from the meaning they give to the 
activities at work. 

The author considers even cynism as a dominant reason why overqualified workers are engaged in counterproductive 
behaviours Luksyte,A. Spitzmueller, Ch.Maynard,D (2011). One possible reason this happens especially when the job 
market is weak and the people feel themselves rather overqualified. Meanwhile it is said that overqualified people are not 
satisfied with their jobs (Johnson & Johnson, 2000; Khan &Morrow, 1991). According to Rosernberg M (1965) 
overqualification feelings import evaluation of the individuals towards oneself. The lack of satisfaction and the lack of 
personal evaluation toward onelself make individuals more prone to stress and feelings of burnout. 

Conclusions 

Overqualification feelings coming out of the subjective reflections of employees from their education and/or qualification in 
times of weak opportunities in the market have a negative impact on the overqualified by displaying stress, low self-esteem, 
lack of job satisfaction and chances of turnover. These reflections should be very well addressed to organizational 
psychologists dealing with recruitment and selection in order to take into consideration the employees feelings and the way 
that their status as overqualified is treated in organizations. At the same time it could be an orientation to intervene in this 
cause: more overqualified employees would bring more psychological problems to individuals who should be well treated 
and oriented from clinical psychologists and even to organizational psychologists dealing with recruitment and hiring of the 
overqualified. 
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Abstract 

The Harry Potter saga, written by the British writer J.K. Rowling, has gained accredited attention worldwide, thus 
being translated in more than 64 languages, including Albanian, and selling more than 450 million copies. The 
saga combines a variety of genres, fantasy being the most predominant one. The magical elements in the 
fantasy genre are portrayed with a delicate choice of words on the part of the writer, encompassing neologisms, 
Latinisms and French-rooted words which name the objects, events, behaviors of the imaginary world, to 
mention a few. The present paper aims to investigate how these features are rendered into Albanian so that the 
effect of the source text is preserved in the target text. The first three Harry Potter novels will constitute the 
corpus of our study. Such an investigation will be possible through the conduction of a comparative analysis 
illustrated with examples which will theoretically be based on the translation procedures and strategies offered 
by scholars in the discipline of translation studies. Two approaches will be utilized as far as analysis is 
concerned: following Axielaôs division of culture specific items in two groups ï common expressions and proper 
nouns - Finally, conclusions will be drawn regarding the transfer of the similar effect of the magic-related terms 
from the source text to the target text.  

Keywords: magic-related terms, translation procedures, neologisms, Latinisms, similar effect 

 

Introduction 

Before we start to elaborate on the challenges of childrenôs literature translation as well as the comparative analysis, it is 
essential to refer to some peculiarities and characteristics of childrenôs literature as such. The vast array of children's 
literature has to be divided according to some format (picture books, chapter books, illustrated books) as well as by topics 
or issues (death, race, family matters, friendship, etc.). Thus, it is somehow difficult to give a single definitons about the 
childrenôs literature since it can be perceived based on genra, text length, childrenôs age, purpuse, etc. Additinally, it might 
change in the course of time, place and culture. However, for the pupruse of this study, we will concentrate only on those 
characteristics that direclty affect translation.  

One of the characteristics of childrenôs literature is its ambivalence due to the fact of its dual readership. To Rurvin and 
Orlati, ambivalent texts are those ñwritten for and received by both adults and children at various textual levels of both 
production and receptionò (2006: 159).  

Asymmetry is another feature of childrenôs literature which entails the relationship between the writers who are adults and 
the readers who are children. When the partners in communication are not equal, communication structures are 
asymmetric. Childrenôs literature differs from adults literature in that the authors of childrenôs books and their audience have 
a different level of knowledge and experience. It is adults who decide on the literary form and it is they who decide what to 
publish and what to sell without giving the children a chance to decide for themselves. 

Onother important characteristic of childrenôs literature seen from the pedodical viewpoint is to educate the child reader. As 
Puurtinen points out, adults expect childrenôs literature to help in the development of the childôs linguistic skills. Therefore, 
there might be a stronger tendency for aothors and translators of childrenôs literature to normalise the texts by 
grammaticising them, in order to avoid the readership learning faulty grammar from the books. (Puurtinen: 1998). 
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A theoretical overview of Children's Literature Translation  

The study of childrenôs literature is a well established discipline and a lot of scholars are giving their contribution despite 
the wrong conception that childrenôs literature is of less importance and less sophisticated than adultsô literature. On the 
other hand, translation studies of childrenôs literature are embryonic and only in the last two decades are theorists 
elaborating on the translation strategies with a focus on children as a target group and their reading competences and 
demands. Attempts have been made to differentiate between characteristics of childrenôs literature translation and adultsô 
literature translation. Generally speaking, there are two main trends of translation procedure which apply to both children 
and adultsô literature: source oriented translation and target oriented translation. The first approach advocates the 
preservation of the source language and cultural characteristics (being faithful to the form and meaning) whereas the latter 
favors the ñmergingò of source text into the target language culture, bringing it closer to the readership. 

 However, when it comes to childrenôs literature, this dilemma becomes more problematic when the readership is dual. 
Quoting Metcalf: ñMore childrenôs books than ever before address a dual audience of children and adults, which on the 
other hand comes with a dual challenge for the translator, who now has to address both audiences in the translated 
literatureò (2003: 323). To preserve multiple levels in the text, the conventional one to be simply realized by the child reader; 
the other one only understandable to adults, is one of the biggest challenges for translators of childrenôs literature. 
(Frimmelova 2010: 35) The Harry Potter saga is a very good illustration of an ambivalent text. Hundreds of pages and a 
seven-book compilation cannot be appealing to teenagers only, not to mention the linguistic complexities and layers it 
encompasses due to the authorôs sophisticated style of writing.  

Additionally, during the decision-making process, the translator of childrenôs literature should consider the specifications of 
the target language readership, their limited knowledge of the world as well as the ideologies which govern the target 
language and culture. As Riitta Oittinen puts it ñwhile translating as rewriting for target-language audiences ï we always 
need to ask the crucial question: óFor whom?ô Hence, while writing childrenôs books is writing for children, translating 
childrenôs literature is translating for childrenò (2003, 128).  

Instead of aiming at an adequate translation, the translator should aim at an acceptable translation considering the fact that 
childrenôs reading abilities are not as advanced as the adultsô and their knowledge of the world is limited. Ztolze is another 
scholar who tackled this issue. He stated that ñIt is the task of the translator to decide how she/he will compensate for the 
childrenôs lack of background knowledge without oversimplifying the original and forcing children into simple texts that have 
lost any feature of difficulty, foreignness, challenge and difficultyò. (2003: 209)  

In the late 1980s, Klingberg, in his Childrenôs Fiction in the Hands of the Translators, criticized what he perceived as the 
most common way to translate books for children. In his view, the main aim of this activity should be that of enriching the 
readerôs knowledge and understanding of foreign cultures. Yet, most translatorsô interventions on the source texts - what 
he categorizes as ócultural context adaptationsô, ópurificationsô ómodernizationsô, óabridgementsô and óserious mistranslationsô 
- hinder that aim. Klingberg suggested that translation strategies which tend to preserve the foreign spirit of the originals 
should be preferred, so that the child-reader can get acquainted with the country and the culture from where those books 
come.  

 Zohan Shavit is another scholar who has given important contribution to the translation of childrenôs literature. According 
to her, unlike contemporary translators of the adultsô books, the translator of childrenôs literature can permit himself great 
liberties regarding the text as a result of the peripheral position of the childrenôs literature within the polysystem. That is, 
the translator is permitted to manipulate the text in various ways by changing, enlarging or abridging it or by deleting or 
adding to it. (1986: 111) ñIn viewing translation as part of a transfer process, it must be stressed that the subject at stake is 
not just translations of texts from one language to another, but also the translations of texts from one system to another -- 
for example, translations from the adult system into the children's.ò (Shavit 1986: 111)  

A theoretical overview of the Cultural References  

Before we embark on the comparative analysis of culture references in the Harry Potter series, it is important to set some 
theoretical ground on what such references are. Peter Newmark and Gote Klingmerg and Javier Franco Axela are among 
distinguished scholars who have elaborated on this term.  
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Newmark distinguishes between cultural language and universal language. He states ñI define culture as the way of life 
and its manifestations that are peculiar to a community that uses a particular language as its means of expression. More 
specifically, I distinguish 'cultural' from 'universal1 and 'personal1 language. 'Die, 'live, 'star', 'swim' and even almost virtually 
ubiquitous artefacts like 'mirrorô and "tableò are universals - usually there is no translation problem there. 'Monsoonô, 
'steppeô, 'dacha', 'tagliatelleô are cultural words - there will be a translation problem unless there is cultural overlap between 
the source and the target language (and its readership).ò ( 1988 -94). In more details, he classifies them in five categories: 
(ibid: 95) 

 (1) Ecology Flora, fauna, winds, plains, hills 

 (2) Material culture (artefacts) (a) Food (c) Houses and towns (d) Transport 

 (3) Social culture - work and leisure 

 (4) Organisations, customs, activities, procedures, concepts (a) Political and administrative (b) Religious(c) Artistic  

 (5) Gestures and habits 

Gote Klingmerg has also provided a scheme for cultural words which covers the following categories: literary references, 
foreign languages on the source text, references to mythology and popular belief, historical, religious and political 
background, building and home furnishings, food, customs and practices, play and games, flora and fauna, personal names, 
titles, names of domestic animals, names of objects, geographical names.  

Such terms are labeled as ñculture-specific itemsò (CSIs) by Franco Jafier Aixela. Even though Aixela avoids offering an 
exact definition of CSIs, claiming that they are recognized through a ñsort of collective intuitionò, he stresses the fact that 
ñIn translation, a CSI does not exist of itself, but as a result of a conflict arising from the linguistically represented reference 
in a source text which, when transferred to a target language, poses a translation problem due to the nonexistence or to 
the different value (when determined by ideology, usage, frequency, etc.) of the given item in the target language culture. 
( 1996: 57) Aixela distinguishes two types of cultural items in a given text. The first category includes proper nouns and the 
other one includes ñcommon expressionsò such as: the world of objects, institutions, habits and opinions restricted to each 
culture. All those ñexoticò terms can impose difficulties to translators who are faced with the challenge of making a decision 
between preservation of such exotizm or domesticating them in the target language culture. This classification will guide 
the comparative analysis of this study.  

Magic-related words as cultural references in the Harry Potter series 

The Harry Potter books, being predominately part of the fantasy genre, are abundant in alien and coined terms which fit 
with the magical world that Harry Potter lives in. Nancy K. Jentsch in her study titled ñHarry Potter and the Tower of Babel: 
Translating the Magicò focuses on the Harry Potter translatorsô problems and according to her, the newly coined words 
present unusual difficulties to the translator. (Jentsch 2002: 285) On the other hand, there is a parallel world aside the 
magical one, in which non-magicians live. This dichotomy is portrayed not only by the creation of two different settings ï 
the Hogwarts School of Magicians and the Privet Drive respectively ï but also through the events, activities, magical 
creatures, behaviors, etc. Jentsch stated that ñThis juxtaposition of magical and Muggle worlds is integral to the original 
text and must be a serious consideration to its translators. The translator thus has to decide not only how to translate, but 
when to translate and when to leave words in the originalò. (Jentsch 2002: 285 

Both Aixelaôs categories of CSIs ï proper nouns and common expressions - are applicable in the Harry Potter saga. In 
childrenôs fantasy literature proper nouns have a crucial role in portraying the characterôs personality, conveying a message, 
creating comic effects, showing mysteriousness, having esthetic effect and providing hints to the reader on what to expect 
from a certain character. Tymoczko claims that proper names also indicate ñracial, ethnic, national, and religious identityò. 
(1999, 223) Therefore, she calls proper names ñdense signifiersò and explains that they are ñthe most problematic to 
translate, in part because their significance is often culturally specific and dependent on cultural paradigmsò. Thus, proper 
names may indicate a certain meaning, historical aspect, geographical area or culture.  

As for the second category of CSIs, namely ñcommon expressionsò, they can be observed in the words describing events, 
gatherings, games, behaviors, etc. The scope of this study will cover the both categories of SCIs and a comparative analysis 
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will be conducted with the aim of revealing whether these culturally loaded words have been transferred with the ñsimilar 
effectò in mind.  

Critical analysis of magic-related words as cultural references  

As we mentioned above, a distinctive feature of J.K. Rowling writing style is the usage of neologisms, borrowings and Latin 
and French words. A comparative analysis will be presented with the aim of noticing the transference of similar effect in the 
target language.  

Translation of Latinïbased spells and charms  

Source Text Target Text  

Petrificus Totalus  Nguros Gjithus 

Lumos:  Dritum 

Aparecium:  Dukus  

Expelliarmus  Dëbimus 

Nox/Noxtic  Terrus 

Confunfus Ngatërrimus 

Expecto Patronum Pres Patronumin (HP3) 

Locomotor Mortis  Lokomotor Mortis  

Wingardium Leviosa Uingardium Leviosa 

Alohomora Alohomora 

 

A spell is a magical action often accompanied by an incantation, usually Latin based, that makes use of the magical force 
of the wizarding world in order to accomplish extraordinary feats. (http://harrypotter.wikia.com/wiki/Spell) The Latin based 
spells are partially preserved in TT. The translator has decided to literally translate only the root of the words and he has 
preserved the Latin suffixes. This is a very wise choice because the translator has made it possible to the TT reader to 
understand the meaning of the spells on the one hand, and has retained the Latin-oriented characteristic of a spell as well 
as the writerôs style, on the other hand. However, as we see from the table above, the Locomotor Mortis, Wingardium 
Leviosa, Alohomora have been not been translated into Albanian but the terms are in italics. Their meaning can be 
understood by the context.  

 ñPetraò means ñstoneò in Latin and ñfactusò means ñto becomeò. Totalus comes from Latin ñtotusò meaning ñcompleteò. 
Lumos means ñlightò and ñdrit±ò (light) in ñDritumò indicates that the spell is cast to ñmake lightò. Aparecium means ñappearò 
and the translation ñdukuò (show up) in ñDukusò clarifies the meaning of the spell. Expelliarmus means ñexpelò and the 
Albanian word ñd±bojò in ñD±bimusò refers to the same meaning. Nox/Noxtic means ñnightò and the root of the spell ñterrò in 
ñterrusò meaning ñnightò in Albanian informs the TL readers that spell is about ñmaking the place darkò. This type of 
explicitation is evident in almost all the spells in the Harry Potter saga. Expecto Patronum is the most famous and one of 
the most powerful defensive charms known to wizards against Dementors. Different from other spells, the word Patronum 
is not translated into Albanian. In Latin and during the Roman Age, a partonus was a protector or defender. 
(http://www.languagerealm.com/hplang/latin_for_spells.php) Harry Potter casts this spell to be saved by the Dementors but 
he is not aware of who or what creature his protector would be. Such an uncertainty is linguistically left vague by the 
translator.  

Translation of magical creaturesô names  

Source Text Target Text 

Animagus Magjikafshë (HP3) 

Dementors (HP3) Marrorësit (HP3) 

Werewolf Ujk i egër (HP3) 

An Animagus is a witch or wizard who can morph himself or herself into an animal at will. It is a learned, rather than 
hereditary skill, unlike those of a Metamorphmagus. (http://harrypotter.wikia.com/wiki/Animagus). ñMagjikafsh±ò in Albanian 
means half wizard half animal. Even though the transfiguration process is not included in the word, the meaning is rendered 

http://harrypotter.wikia.com/wiki/Spell
http://www.languagerealm.com/hplang/latin_for_spells.php
http://harrypotter.wikia.com/wiki/Wizardkind
http://harrypotter.wikia.com/wiki/Metamorphmagus
http://harrypotter.wikia.com/wiki/Animagus
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by the word ñmagjiò meaning ñmagicò, making such creatures imaginary ones. A Dementor is a non-being and Dark creature, 
considered one of the foulest to inhabit the world. Dementors feed upon human happiness, and thus cause depression and 
despair to anyone near them. (http://harrypotter.wikia.com/wiki/Dementor ) Dementor is a Latin borrowing used by Rowling 
to refer to these fearsome creatures. Dementor derives from the verb ñdementò which means ñto make mad and insaneò. 
The Albanian translation ñMarros±sitò shows the same feeling conveyed in the source text, meaning ñsb/sth who/which 
drive sb madò. Werewolf in folklore and superstition, a werewolf is a human being who has changed into a wolf, or is capable 
of assuming the form of a wolf, while retaining human intelligence. However, the translator makes use of the simplification 
technique and used a general term in Albanian ñujk i eg±rò which is backtranslated as ñwild wolfò. The magical transformation 
feature of the noun werewolf is lost in translation but the physical features of the wolf are retained.  

Translation of cultural-bound terms related to boarding school 

Source Text  Target Text  

Head boy  Kryeshkollar 

Head girl Kryeshkollare 

Prefect Prefekt 

A boarding school is a school where some or all pupils study and live during the school year with their fellow students and 
possibly teachers or principals. The word 'boarding' is used in the sense of "bed and board," i.e., lodging and meals. This 
kind of system is typically British and the terminology related to the boarding school presents the traslator with some 
difficulties. A Head Boy or Head Girl is a seventh year student who has authority over Prefects at Hogwarts School of 
Witchcraft and Wizardry. (http://harrypotter.wikia.com/wiki/Head_Boy) The translator has made use of the source-oriented 
strategy, thus being faithfull to the source text and preserving the Britishness of the boarding school, informing the source 
text reader about the differneces that educational systems in two countries have. A prefect at Hogwarts School of Witchcraft 
and Wizardry is a student who has been given extra authority and responsibilities by the Head Boy of Girl of 
House, Headmaster or Headmistress. (http://harrypotter.wikia.com/wiki/Prefect) The translator has literally translatated the 
word ñprefectò even though it is a false friend, considering that the word ñprefektò in Albanian has another meaning. The 
source oriented strategy on the part of the translator aimed at informing the TL reader about the Britishness of the boarding 
school.  

Comparative analysis of translation strategies in proper nouns  

The second group of CSIs, according to Axela, are the proper nouns. More than one hundred proper nouns can be found 
only in the first novel of the Harry Potter series, namely Harry Potter and the Philosopherôs Stone, portraying different 
events, objects and phenomena in both the magical world and the real one. Several scholars have discussed whether 
names should be translated or not. While elaborated on Harry Potterôs magical elements, Jentsch stated that ñNames 
readily understood by the target audience and those that have no further significance can and should be left in the original. 
After all, English names for people and places can help create the sense of place, integral to a novel whose setting is in 
large part a boarding school in Britain. It is obvious that J. K. Rowling chooses her characters' names carefully. They often 
have a meaning, be it in French, the language and literature she studied at the University of Exeter, or otherwise. Malfoy 
(bad faith), Voldemort (flight from death) and Sirius (the Dog Star) are examples of this. The decision of how much should 
be left in the original language, and how to translate such significant words (when necessary to promote these meanings) 
is a subjective one, but also one that will affect the overall success of the translationò. (Jentsch 2002: 285) 

As we mentioned above, several scholars have studied the roles of proper nouns in childrenôs literature and proposed 
alternatives and translation strategies. For the purpose of this study, strategies proposed by Eirlys E. Davies will be used 
as the theoretical ground of our analysis. He distinguishes seven strategies: preservation, addition, omission, globalization, 
localization, transformation and creation. (2003: 65 ï 100)  

Preservation occurs when the translators can maintain the name from the ST without any changes. Next, the second group 
includes the names which receive a literal translation. Daviesôs second strategy is addition, when a translator ñdecide[s] to 
keep the original item but supplement[s] the text with whatever information is judged necessaryò (Davies 2003, p.77). 
Additional information can be inserted within the text or in a footnote, gloss, introduction and notes (Aixelá cited in Davies 
2003, p.77). The opposite strategy to addition is omission, when translators decide, as Davies writes, to ñomit a problematic 
CSI altogether, so that no trace of it is found in the translationò (Davies, 2003, p.79). For example, a character may speak 
in a dialect in the ST, while s/he speaks a standard language in the translation. Omission can be justified, as Davies puts 

http://harrypotter.wikia.com/wiki/Dementor
http://harrypotter.wikia.com/wiki/Seventh_year
http://harrypotter.wikia.com/wiki/Prefect
http://harrypotter.wikia.com/wiki/Hogwarts_School_of_Witchcraft_and_Wizardry
http://harrypotter.wikia.com/wiki/Hogwarts_School_of_Witchcraft_and_Wizardry
http://harrypotter.wikia.com/wiki/Head_Boy
http://harrypotter.wikia.com/wiki/Hogwarts_School_of_Witchcraft_and_Wizardry
http://harrypotter.wikia.com/wiki/Hogwarts_School_of_Witchcraft_and_Wizardry
http://harrypotter.wikia.com/wiki/Head_of_House
http://harrypotter.wikia.com/wiki/Head_of_House
http://harrypotter.wikia.com/wiki/Headmaster
http://harrypotter.wikia.com/wiki/Prefect
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it, when a translator cannot convey any meaning for the CSIs in the translation. Davies argues that, when ñthe inclusion of 
a problematic culture-specific item might create a confusing or inconsistent effect,ò it is better to omit it (Davies, 2003, p.80). 
Daviesôs next strategy is globalization, ñthe process of replacing culture-specific references with the ones which are more 
neutral or generalò (Davies 2003, p.83). An opposite strategy to globalization is what Davies calls localization, when 
translators ñtry to anchor a reference firmly in the culture of the target audienceò (Davies 2003, pp.83-84). Davies states 
that this strategy also includes phonological and grammatical adaptation of names and the use of gender endings The last 
Daviesôs strategy is called creation and means a creation of a CSI which is firmly or totally different from the ST or is not 
present in there (Davies, 2003, pp.72-89). This strategy is rarely used and often includes an idea of compensation; for 
example, a translator can omit puns or alliterations in one place and put them elsewhere.  

The strategy of preservation: No orthographic adjustments occur and as such they can be considered as borrowings in the 
target language.  

The application of preservation  

Source Text  Target Text 

Miranda Miranda  

Doris Doris  

Hagrid Hagrid  

Oliver Oliver  

 

From the examples in the table we notice that the names that have been preserved are not motivated names and it is safe 
to preserve them and respect the cultural setting of the source test. Furthermore, even though they are not very frequent 
names in Albanian, they do not sound exotic to the target text reader due to the phonological features. 

The application of transcription strategy proposed by Fernandes implies the adaption of phonological and grammatical 
conventions of the target language:  

The application of localization ï (phonologic adaption) 

Source text  Target text  

George  Xhorxhi  

Charles  Çarli  

 Ginny Xhini  

Sirius Black  Sirius Blek  

 

From the examples in table 2 we can say that the origin of the name is maintained and they are transferred into the target 
text as they are pronounced in the source language. Most of them are not semantically loaded names, however, the name 
Sirius Black has lost its connotation in translation. The surname Black is descriptive of the character and the source text 
reader can interpret the word ñblackò in two ways: black as a color related to evil (he was thought to be a very negative 
character throughout the book until the opposite was proved), or black can be related to the dark period that he went through 
in prison even though he was innocent. Such implications are not experienced by Albanian readers.  

The application of substitution  

Source Text  Target Text  

Leaky Cauldron  Kusia Magjike 

Argus Laraska 

Wood Bastuni 

Leaky Cauldron is one of the shops in the imaginary world of wizards. It is translated as Kusia Magjike, meaning Magic 
Cauldron. Although ñleakyò and ñmagicò are semantically two different words we think that the change of words is a right 
decision because it is directly descriptive of the fictional worlds. The name Argus comes from Greek mythology referring to 
a giant with 100 eyes who was made guardian. It also has a second meaning referring to a large bird of the Maley 
Peninsula. http://www.thefreedictionary.com/Argus/bird In Albanian it is translated as Laraska meaning magpie. Laraska in 

http://www.thefreedictionary.com/Argus/bird
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Albanian is metaphorically used to refer to a person who sneaks around. This substitution is very descriptive of the character 
Argus, whose role in the novel is to guard and report any problems. ñWoodò is a general term whereas ñBastunò in target 
language is an object made of wood, meaning ñwalking stickò. We believe that the meaning is maintained despite this 
change.  

Recreation is the strategy which involves the recreation of an invented name in the ST text into the Target text, thus trying 
to reproduce similar effects of this newly-created referent in another target cultural setting.  

Source Text Target Text 

Quaffle Pluf 

Hufflepuff Baldoskuqi 

Mcgonagall MakGur 

Dedalus Diggle Dedalus Luks 

 

Recreation is different from substitution in that, the latter makes use of the target text lexicon whereas recreation is 
depended on the translatorôs inventive abilities to coin a new word which is as alien in meaning as it is in the source text 
but which can be adjusted to the target language phonological system, thus be readable and easy to remember. Quaffle ï 
Pluf are invented words, the latter sounding more natural in Albanian.  

Deletion is a translation procedure which involves removing a source text name or part of it in the target text.  

The application of the strategy of deletion: 

Source Text Target Text 

Severus Snape Pitoni 

 

Severus is a Latin word meaning ñsevere, harshò and Snape rhymes with ñsnakeò. 
http://latindictionary.wikidot.com/adjective:severus The translator has merged the mane and the surname into one: Piton 
which refers to a breed of snake: python. Although the word Severus is rarely used, the message is conveyed.  

Literal translation of nicknames  

Source Text  Target Text 

Nearly-Headless Nick Niku Gati-Pa-Kokë  

You-Know ï Who Ti-Edi-Kushi 

Moony Hënori  

Wormtail  Bishtnxehti  

Grim Mjerani  

Dementors Marrosësit  

Bludgers Fluturakët  

Baruffio Kacafyti 

 

The examples mentioned in the table 4 are expressive or descriptive names and the only strategy possible is to translate 
them literally so that the reader understands their descriptive role or, as in the case of ñNearly Headless Nickò, the comic 
effect as well even though the alliteration N-N is not preserved. Bludgers are balls used in the fictional game of Quidditch 
and it is an invented word. However, the translator used a standard word from target language lexis to make it more 
understandable for readers. Additionally, the translator has preserved the authorôs style by capitalizing it despite the fact 
that objects are not capitalized in Albanian. Dementor is a Latin word meaning ñfearsome creatureò [8]. Even though the 
word ñdementorò is capitalized, it is in plural referring to a group of creatures having the same characteristic. The Albanian 
translation ñMarros±sitò shows the same feeling that is conveyed in the source text.  

Apart from the above mentioned, mixture of strategies occurs when the proper noun is a compound noun consisting of a 
meaningful noun and a neologism. Such names are typical of the fantasy literature as they are alien to the readership just 
as the world of fantasy is. 

http://latindictionary.wikidot.com/adjective:severus
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Source Text  Target Text 

Voldemort  Fluronvdekja  

Albus Dumbledore Albus Urtmori 

 

Voldemort comes from French ñvol de mortò and it can be interpreted as ñflight of deathò. In the target language we have 
the translation ñFluronvdekjaò. http://scifi.stackexchange.com/questions/3218/etymology-of-the-name-voldemort The word 
Vol is translated as ñFluronò unfinished word of ñfluturonò, whereas ñmortò is literally translated as ñvdekjaò. Here the 
translator is mixing the strategy of recreation with that of rendition.  

 Albus is a Latin word, meaning ñwhiteò and Dumbledore is an old English word that in Old English meant ñbumblebeeò. 
http://www.answers.com/Q/What_does_Albus_Dumbledore%27s_name_mean_in_latin The name Albus has remained 
unchained in the target language. Albus sounds very typical name of a magician and very referential to the magical world, 
thus, it being substituted with a more frequently-heard name would lose its mysticism. The first part of the surname 
Dombledore, ñdumbleò rhymes with ñhumbleò, meaning a ñmodest in behavior, attitude and spiritò 
http://www.thefreedictionary.com/humble The surname in the target language is Urtmore, ñI urt±ò, according to the Albanian 
Language Dictionary, means ña quiet and mature personò.  

Conclusions 

As we see from the discussion and the comparative analysis above, it is obvious that the translation of childrenôs literature 
is not as simple as it might seem. Underlying meanings and connotations are rules rather than exceptions. Proper nouns 
can be considered as CSI-s which should not be underestimated because they are demonstrative elements of characters, 
their personality, origin, their magical traits and most importantly they indicated J.K. Rowling writing style and her ability to 
coin exotic names as well as relate them to myths, Latin or French language. The presence of so many alien terms and the 
complexity of their phonological sequences might cause barriers to the child reader. On the other hand, oversimplification 
would fade the fantasy elements that the books offer. In the childrenôs fantasy literature, proper nouns must convey the 
elements of the unusual, but they must be acceptable and easy-to-read-and-remember.  

The application of various strategies in the Albanian translation of CSI in the first three HP novels account for the complexity 
of the proper nouns. There is a tendency on the part of the translator to preserve and respect the source text culture, when 
possible. Conventional names are mostly transcribed; some of them have been copied serving as a reference to the British 
setting. Loaded names have been literally translated but there are cases when the translator left them unchanged, keeping 
the child reader uninformed about the characterôs personality.  

We can say that names with reference to Latin, French or mythology can partially be perceived as descriptive names from 
the source text readers. In Albanian, the translator resorted to the method of translation proper to make them 
understandable to the target text readership. However, this strategy resulted in translation loss of one of the most important 
J.K. Rowlingôs stylistic aspects: Latin-rooted words. Generally the equivalent effect has been achieved regarding CSI-s as 
a result of the translatorôs encyclopedic knowledge.  
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Abstract 

In contemporary terms and conditions, in addition to economic and social factors, political processes are one of 
the basic components of the proper functioning of a multi-ethnic state. Examples of proper practices of 
multiethnic states which operate in conformity with international standards, within the EU structures abound. 
This is in a group of countries which have previously significantly overcome the problems of transition and reform 
of the political system and have managed to establish standard which are inaccessible and levels of genuine 
democracy. The paper has aspirations to take into consideration the comparative aspects which can serve as a 
good example of the changes and development of the country towards Euro-Atlantic structures. That it happens 
with Western Balkan countries. The situation becomes even more difficult, especially in those cases where 
states and societies of the population is heterogeneous structure; Case of Macedonia, being convinced that has 
to do with a diverse population, the country still today fails to cross the barriers of the past from the old system. 
Institutions and decision-making bodies, now more than ever need to change policymaking process, prevention 
of discrimination and compliance values of the political, economic and social conformity with European 
standards.1 

 Keywords: Policymaking, law, multi-ethnicity, reform institutions, bodies. 

 

 "The practice has shown that in most cases the parts of the Western Balkan, countries that comprise it, today are 
still under the influence of an experience that has served system of the past."  B.K. 

This sentence verify nowadays experiences of Macedonia as a country with one notable symbolic existence as an 
independent state were there needs more tendencies and work to achieve up to minimum standards of a position at least 
for this phase should possess as an independent state.  

 Period after the 2001 conflict was not an easy process but also as well as extended as it can and as much as more there 
are seeing consequences every day more in shoulders of citizens in Macedonia.  

 First impression that comes in consideration, if we look forward at the current political situation in Macedonia with the latest 
technology known as "Political drone" will detect some problems that will make us to understand the real situation and 
our experience, does not differ much from turmoil that have gripped international politics today.  It differs in the way of its 
manifestation and the genesis of the problem which can be another plan.  If we pretend to do a study of a deeper nature of 
this issue then, we see that while the political actors in the whole world would try to find solutions of problems;  Macedonia 
and political situation even more stretched its political actors. The difference is noted at the outset. Although, the European 
continent - Western Balkans occupies a space approximately, 550,000, per square meter, the latter's problems in every 
part are separate model. What happens with political experience in Macedonia?  In international political opinion experience 
as ours much more is influenced from  domestic circumstances; there is no doubt understood that the consequences of a 
one-party system felt in nowadays conditions. Although since political pluralism, Macedonia has been occasionally 

                                                           
1 For more details about the EU establishment and case of Macedonia till the status candidate, there are more details that confirm the 
notes and important dates during this process; http://ec.europa.eu/enlargement/countries/detailed-country-
information/fyrom/index_en.htm 
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ratification actor and approval of many international acts and those in local dimension and size of other lower, again we are 
witnessing flagrant violation of these rights by the own state institutions. 

Multiethnic character of society within which is part Macedonia's experience as a state in the Balkan, however that was the 
impression that the international community, from the conflict in 2001 reduced tensions with the signing of a joint political 
entities bilateral at that time, the current situation proves otherwise.1 

 Not only does it solve the problem of inequality between ethnic groups that make up Macedonia, but despite that, the 
situation is even tenser.  Today, no citizen or in other words few people whom you do not staged a particular case where 
the protagonist in the role of perpetrator always comes Albanian or other case or scenario mounted, the outcome of which 
is not known and never finished in Albanians favor.  

 From the viewpoint of an ordinary citizen, every one of us in situations like this and the way reasoning showed that, of 
course, that the charges directed by state power, this device provide violence appeared increasingly driven by Albanians 
unilaterally.  It is now clear, whenever that come are honored powers or governments, charges for their failures and failures, 
eyes always directed towards Albanians.  Whenever problems not generate crisis and find a solution, open armed conflict, 
as was the case last time, in the Kumanovo, indicating the crisis who are factor that ask only ones who through weapons 
want to realize the solution of the problems and the goals of society. Being the leader of policies such nationalist political 
partiesô Macedonian doing, they forged that generate the political chaos not only to the political parties of the Albanians but 
also to themselves and as a result the situation gets out of control even greater proportions involving again the international 
political factor.  

Experiences such political processes already convincingly make us clear that citizens feel trampled, governed in the form 
of chaotic model that exercised violence and tyranny, abuses by institutions and legitimacy of the policy, which is what we 
understood from interceptions last; They are one more argument to believe that this regime does not cause anything other 
than the destruction of the fundamental values of democracy and the collapse of a system that is in exoneration.  Before 
situations and experiences of these are living proof of the violation of human dignity, many of the political figures of the time 
and other stakeholders as members of the National Liberation Army of 2001, government at all costs tried to overshadowed 
image of these structures created the experience of the Albanian political bloc in order to achieve the aspirations which 
were contrary to every aspect and with  the concept of good governance.  In this regard, they used unfair mounted who 
prove that we who urge problems are the ones who do not have representatives devoted political and many accusations 
without basis which is a concept and not very enviable international factor.  

 Evidence suggests that this political un-standardized format in Macedonia experience for a system like this that speaks of 
democracy but the facts lead to totalitarianism,  that political entities that make up the multi-ethnicity and ethnicities in 
Macedonia who participate in power but do not imply political processes, political actors who sign the Stabilization and 
Association Agreement, but generated largely instability;  guaranteeing the rights to use the language;  education  and the 
use of symbols of Albanians but never respected.  It remains to be mentioned that the formal representation, just as the 
number but not increase effective impact role key decision-making by ethnic Albanians ... it seems elusive for an opinion 
wider, but this scene speaks clearly for a reality as elusive as the paradoxical to;  based on the reality of the time in which 
we live.  Typically, therefore I will also continue while image of people who are considered to have an impact on political 
life tends to fade, giving space more those whom you serve tendencies political protect the image of a political servile which 
leads towards inculcating interest which tried to create for years, be a multiethnic society that would worthily represented 
the country at the relevant institutions, thus giving more space and peaceful way of conflict resolution that were in defense 
of common interests.  

 We, as citizens, members of the state feel themselves without influence not only in the structures of the State but also by 
a significant number of people who remain faithful to this structure that governs which day by day undermines our families, 
evoke fear mass wide, not undertake any decision to improve economic status, political and social society in general.  
Misuse of counterfeiters have become part of the experience of certain services of the state that There is no doubt that this 
thing goes in favor tendencies criminal generated by state services of that country and more using people from among 

                                                           
1 http://www.ucd.ie/ibis/filestore/Ohrid%20Framework%20Agreement.pdf 
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Albanians only to be in favor of a destructive policy that harms our image as an important factor in political life and decision-
making process.  

These situations and discontent will last as long as the structures of the Albanian political bloc will this policy to actual 
premier and while stay sitting under power chairs.  Where there is given an opening voices of citizens should not be said 
that there is democracy ... where government imposed by force, it lacks legitimacy ... where religious principles used for 
certain aspects of the ideas of manipulation of the masses, there is no morality ... where socially , political deviated hardly 
find the balance ... now s' remains nothing, except that in this labyrinth culprits end there you have the land, to hope that 
criminals will get what they deserve, because before the fact bow angels. 

The international community has played a very constructive role in easing inter-ethnic relations and creating a mild climate 
between the two majority ethnic groups that make up Macedonia. 

In this case, the Ohrid Agreement was one of the acts created with the mediation of the United States of America and 
European policy actors. 

As a result, even today, after almost 15 years, cannot be concluded with certainty to complement this country has fulfilled 
obligations not only to the international community, but first even to its citizens. 

This disappointment can verify through consecutive facts argued by periodic reports addressed to Macedonia, as a 
candidate country by the European Commission. 

Notice given principally in the area of justice, failure to state of law, public administration overwhelmed, at a time when the 
European Union requires sitting of employees in administration to be limited, domination economy darker, market 
dysfunctional then remarks are focused in three dimensions Copenhagen criteria addressed to the Western Balkan 
countries which are closely related to the eligibility criteria, political and economic. 

All three of these conditions, in the case of Macedonia still today are a realistic suspicion!? 

In the field of cooperation from the international politics of defense and security, it should be noted that there were some 
training in cooperation with the OSCE, but after that, there are a number of elements which come and create obligatory for 
countries that are strongly in process development. 

The training activities of OSCE are not only confined with basic police training. Additionally, professional training programs, 
requested and approved by the role and they are an integral part of the PDUôs exit strategy: 

 Å Instructor development training - a comprehensive training programs designed for national police instructors.  

 Å Reform training - programs for all existing uniformed officers to ensure that they receive training consistent with what was 
delivered to the newly-graduated police cadets. Police officers receive additional training in human rights, policing in a 
democracy, gender awareness, trafficking in human beings, domestic violence, officer safety and drug identification.  

Å Specialized training programs - specialized and advanced training programs for selected officers are provided in topic 
areas such as: trafficking in human beings, road safety, border, human rights and democratic policing and election security.  

Å In-service training programs - a forum seeking to prepare the recently graduated, probationary police to successfully pass 
the State Examination and receive executive authority. 1 

With the help of the OSCE, the interior ministry has assumed full responsibility for the border police and in 2005 the newly 
formed Border Police completed its transfer from the Ministry of Defense to the Ministry of Interior. This critical step means 
that the entire territory is under the administration of the police, as in other European countries. The military no longer has 

                                                           
1 Introducing Multi-Ethnic Policing in Macedonia1: The Role of the OSCE , Ali DĶKĶCĶ  
 Web Page, http://www.osce.org/skopje/pdu, (accessed 09 April 2004).article 
 Uluslararasē Hukuk ve Politika Cilt 3,No:10 ss.129-146, 2007© 
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security obligations within the country. In 2006 the border police established regional training coordinators and the Mission 
began training internal trainers who will assume the task of further developing their colleaguesô policing skills.1 

Recomenadations  

Full transparency of institutions in the country; 

Proper functioning of the legal system, which currently has a bitter experience of distortion of law; 

Effective public policy on defense and security in the country, if it is very necessary, especially in countries as part of the 
Western Balkans where post-conflict, the need for public safety is increasingly necessary. 

The creation of conditions in the country for accession to the Euro-Atlantic structures; 

Arranging a mild climate between ethnic groups, Albanian / Macedonian or proper function of  a multi-ethnic society; 

Respect for fundamental democratic values; 

Functioning of a democratic system that would function in the general interest of citizens; 

Creation of proper policies of social welfare; 

Political stability, economic and social development in general. 

And the most important, building bridges of peace among people with different religions and without prejudices society. 

These are some of the basic elements which in the case of Macedonia have a handicap, but have a willingness genuine 
stakeholder relevant to policy to receive the appropriate measures in cooperation with the international community to give 
a permanent contribution to rebuild genuine values of states developing, where it is part of Macedonia. 

Based on those wrong experiences which are non-sense for one state as Macedonia is, in process of integration, now 
state, it will be faced with new elections on December 2016.  

Hopefully, in this contest, state will choose the best way to attach as a strategic program for one better future for their 
citizens without any ethnic background. 

 

 

  

                                                           
1 OSCE Annual Report 2006, p. 46 
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Child and the Work of Art 
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Abstract 

The pupils are allowed, through structured observation and reception of works of art, to develop and improve 
their perception and intellect, as well as their moral and aesthetic attitudes. Learning to perceive, enjoy and 
evaluate works of art provides opportunities for creating ideas and thinking on different levels. The subject of 
this research are the reactions of third- and fourth-grade pupils to the art of Gustav Klimt. The research sample 
consisted of 282 pupils, of which 142 were female and 140 males. The results indicate high levels of perception, 
acceptance and interpretation of Klimt`s art. 

Keywords: Gustav Klimt, visual arts education, work of art, creative process, methods 

 

Introduction 

Visual arts are becoming more and more indispensable in modern education, as well as contemporary educational 
concepts, because of their role in the development of skills such as communication and evaluation, as well as creative and 
cognitive development of children and youth. Grade-school art classes are useful on many levels because teaching art 
does not revolve only around learning, but also around the tangible experience of perception, acknowledging and accepting 
the world of art that stems from the history of humans. Since prehistoric times, humans have been discovering the possibility 
of thought expression through visual media. That process led to the discovery of using pictorial symbols as a cypher of 
meaning and ideas. Visual works of art have become impressive forms that accumulate cognitive values of different 
historical eras, which makes them crucial for studying human culture. Warburg (Biatostocki, 1986) claims that visual works 
of art cannot be limited only to their visual aspect, but must be understood through anthropology, psychoanalysis and 
history, as well as philosophy, religion, ideology and the totality of their historical, political and social background. Even if 
we are observing specific situations in which an individual's thought and hands made a particular piece, it needs to be 
projected onto a universal perspective of everyone. As the philosophers of human culture believe, the firm background of 
cultural events is necessary for understanding any work of art. This leads us to the conclusion that a work of art possesses 
a cause-and-effect relationship with the time, place and culture in which it was created, serving as a visual story of historical 
turmoil, social and artistic interests of specific eras. It does carry a certain spirit of that era in itself, but it also goes beyond 
space and time it was created in, enriching the development of human aesthetic and cultural sensibility. Unlike other 
products of human work, whose shapes are mostly tied to their practical use, works of art can serve their purpose in their 
independent configurations of symbols. Because of its universally understood manifestations, visual arts have had many 
specific functions in different cultures besides the aesthetic value. Telling dramatic, picturesque human and life stories 
visually has always been the task of art, as well as providing a way to help understand the essence of human truth. This is 
why visual artistic content stays relevant in educating young generations. 

Visual works art, as part of a whole world rich with visual content, are a constant dialogue between the creator and the 
recipient. Zovko (2009) expresses the need to understand works of art as autonomous persons waiting for someone (the 
recipient) to talk to, which leads to a degree of understanding, explaining and experience dependent on the quality of work 
in question and its hermeneutical interviewer. Hauser has a similar view: ñA true work of art is not just an expression, but 
an announcement, and in that sense is not just a monologue, but a dialogue as well.ò (Hauser, 1986:4) Artistic production 
and reception are intertwined and mutually dependent on communication and evoking response, emotional factors and 
social function, as well as cultural constellation. 

From these facts we conclude that our relationship to culture is conditioned, and we could even say that our relationship 
with culture is formed by learning. That is the reason Bakoviĺ (1985) sees that works of art are not static nor a closed fact, 
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but an open, dynamic reality with its own continuity and identity. The openness of a work of art seeks its recipient/interpreter, 
and it is a subject of communication that flows both ways, so the pupils need to learn skills that make that communication 
possible. The works of art were not made primarily for them, so they require perception and reception ï otherwise, they do 
not serve their purpose. 

A work of art in visual arts teaching represents an adequate visual stimulation through which the pupils should understand 
an assignment better, and it can aid the development of a child's experience of the world with its multilayeredness and 
acceptance. When amplified in such a way, that experience improves the intellectual, moral and aesthetic development of 
children. For them to understand art that was not primarily intended for them, they need to be led through the layers of the 
work of art, and within that process develop their visual, cultural and aesthetic sensibility. The reception of visual works of 
art is a challenging task for pupils. They need to understand the differences of certain styles, learn the language of visual 
arts, perceive completely opposite eras ï which can be difficult and needs to be done gradually, which is one of the goals 
of visual arts education. Encountering a work of art should be adequately actualized in all degrees of education, so that the 
ability to aesthetically evaluate develops with the pupils' cognitive and emotional abilities. 

The aesthetic transfer method 

The aesthetic transfer method in visual arts classes enables not only transfer of information, but also the aesthetic 
components of a work of art. In applying this method, the presentation of chosen works of art must allow interaction between 
the observer (child, pupil) and the work of art, as the sensory input is linked to memories, experiences and associations. 
As interaction is a personal process very different from one child to another, it is very important to generate conditions 
within a group that allow the children to express their opinions. Children can react on the emotional level, the associative 
level and the formal intellectual level. These three types of reactions vary and differ, as they depend on the observer and 
the artwork. The experienced artwork can lead to an artistic reaction, which will be the individual solution of each child and 
will represent a new aesthetic experience. The fundamental rule relates to the reproduction of works of art. These have to 
be realistic and of high quality, so that not much original information is lost in the reproduction. To lead to a new aesthetic 
experience, the method of aesthetic transfer must adhere to principles of quality. 

To enjoy the works of art and be able to enjoy artistic expressions, the children and pupils must first notice them. It is crucial 
that the children involved in artistic activities to adopt techniques of viewing aesthetic objects with regard to their visible 
qualities. In the method of aesthetic transfer, those processes are expanded to elicit a practical artistic and creative reaction. 
The method of aesthetic transfer has three phases: 

¶ Perception: perception of a work of art with all senses 

¶ Reception: putting the images into words 

¶ Reaction: activity, productive reaction to a work of art 

 

 

Picture 1: Diagram of the method of aesthetic transfer ( Duh, Zupanļiļ, 2011) 

Perception and reception of works of art are the first two phases of the aesthetic transfer method. The former is directed 
towards children/pupils who get a clear perception of a work of art, and is necessary for triggering the appropriate aesthetic 
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experience. The latter is directed towards the perception outcomes expressed verbally, which makes them planned and 
internalized. The combination of art work perception and receptive capabilities of children and pupils is called artistic 
appreciation. Aesthetic transfer method thus stems from artistic appreciation, which is also the basis for a deep emotional 
reaction. (Duh, Zupanļiĺ, 2011). 

3. Methodological research aspect 

3.1. The problem and objective of the research 

The research on the subject of children's reaction to visual works of art is a longitudinal research, one of many that the 
authors have executed in grades 1 through 4 (primary school), and they include observation of children's reactions to the 
works of the most famous artists and art movements of the 20th century. 

The problem of the research was establishing reactions of third- and fourth-grade pupils (primary school) to the art of 
Gustav Klimt. Assuming that most of the pupils have not previously encountered the artist, the goal was also to question 
how ready they are to accept new information and content related to visual arts. 

The cognitive objective of the research is establishing whether there are any differences in reactions to the art of Gustav 
Klimt between third- and fourth-grade pupils, and the possible differences in accepting new content and knowledge. 

The pragmatic objective relates to creating new knowledge in visual arts and improvement of visual arts classes. This 
research highlights the importance of quality visual arts teaching and offers guidelines for a more successful organizing of 
the teaching process. (Bubiĺ, 2012/13). 

The objectives of this research are recording children's reactions to the art of Gustav Klimt and establishing whether there 
is a difference in their attitudes relating to their age and grade. It is also of importance to establish how the pupils would 
approach the process of creating Klimt-inspired art of their own. 

The variables of the research are independent (sex and grade) and dependent (pupils' experience and thoughts) of Gustav 
Klimt's art. 

3.2. Sampling frame and field phase  

Table 1: Sex 

 
Answers: 

 
f 

 
% 

Boy 140 49,6 

Girl 142 50,4 

Total 282 100 

 

The participants of this research were third- and fourth-grade pupils (primary school), of which 160 were in third, and 122 
in fourth grade. 

Table 2: Grade 

 
Answers: 

 
f 

 
% 

Third 160 56,7 

Fourth 122 43,3 

Total 282 100 

 

The research was carried out during the end of May and beginning of June 2014 and it included three schools in Split and 
the surrounding area. 
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The research method used was questionnaire. Considering the young age of the pupils, and assuming most of them have 
not encountered Gustav Klimt's work before, they were introduced to the artist's biography and opus prior to the questioning. 
They were showed five works of art that continued to serve for the questionnaire and further creative work. The works 
shown were Expectation, Beech Forest I, Tree of Life, The Stocklet Frieze and The Kiss. 

    

Picture 2: Expectation, 1905 Picture 3: Beech Forest I, 1902 Picture 4: Tree of Life, 1905 

  

 

   

Picture 5: The Stocklet Frieze, 1905 Picture 6: The Kiss, 1907-1908 

The research tool was a questionnaire, designed exclusively for the research in question and the pupils' age. The questions 
were close-ended, and the last one about the art works shown was multiple-choice. The rest of the questions were 
dichotomous. 

3.3. Hypothetical research context 

The following hypotheses were formulated: 

¶ Hg: It is expected that the students would perceive the art of Gustav Klimt and his manner of painting 
differently.  

¶ H1: There is a correlation between the pupils' grade and preference for the artist. 

¶ H2: There is a correlation between the pupils' grade and perception of the artist's paintings. 

¶ H3: There is a correlation between the pupils' grade and preference for individual paintings. 
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3.4. Results and argument 

At the end of questioning and data collection it was noted that no questionnaire was invalid. After the data collection, all 
data was entered to be processed into the SPSS ï program for statistical analysis. In this part, the results of the analysis 
are presented. 

The first question was about whether the pupils found Klimt's manner of painting interesting or not. 

Table 3: Grade / You consider the manner of Gustav Klimt's painting: 

 

You consider the manner of Gustav 
Klimt's painting: 

Total Interesting Not interesting 

Grade Third 152 8 160 

Fourth 106 16 122 

Total 258 24 282 

 

Klimt's manner of painting is considered interesting by 258 pupils, and 24 consider it not interesting. 

Hypothesis H2: There is a correlation between the pupils' grade and perception of the artist's paintings. 

 

Table 4: Chi-Square Tests 

 Value df 
Asymp. Sig. (2-
sided) 

Pearson Chi-Square ,854(b) 1 ,116 

Continuity Correction(a) ,858 1 ,128 

Likelihood Ratio ,828 1 ,116 

Fisher's Exact Test    

N of Valid Cases 282   

 

ɢ2*=0,854 ɢ 2tab [Ŭ=5%, df=1]=3,84 

Validity of ɢ2*< ɢ 2
tab Ÿ H0 indicates that the initial assumption of a correlation between the pupils' grade and perception of 

the artist's paintings may be accepted with a significance of 5%. 

Table 5: Pearsonôs contingency coefficient for testing the independence of two nominal  

characteristics with chi-squared test 

 Value Approx. Sig. 

Nominal by 
Nominal 

Contingency 
Coefficient 

,143 ,116 

N of Valid Cases 282  

a Not assuming the null hypothesis. 

b Using the asymptotic standard error assuming the null hypothesis. 
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Pearsonôs contingency coefficient is

143,0
2

2

=
+

=
n

C
c

c

 

The empirical significance of %5*%6,11116,0* >Ý== aa  confirms that the coefficient is not significant. 

This confirms H2: There is a correlation between the pupils' grade and perception of the artist's paintings, while also 
confirming Hg, the main hypothesis. The third-grade pupils have expressed a higher preference for the art of Gustav Klimt 
through this question also, with 95% considering them interesting. A negative answer was given by 5% of the third-grade 
pupils. Of the fourth-grade pupils, 86% expressed an interest and 14 % did not. 

The second question had the pupils choose their favorite among the paintings they observed. They took more time than for 
the other questions, studying the details closely. 

Picture 7: Of the works of Gustav Klimt shown, I prefer: 

 

The questionnaire results indicate that most pupils liked the second painting (30.1%). The third was chosen by 27.3%, the 
fifth by 18.4%, the first by 14.2%, while the fourth was chosen by 6.7%. Only 3.2% did not like any of the paintings presented.  

Hypothesis H3: There is a correlation between the pupils' grade and preference for individual paintings. 

Table 6: Chi-Square Tests  

 Value df 
Asymp. Sig. (2-
sided) 

Pearson Chi-Square 8,216(a) 5 ,145 

Likelihood Ratio 8,332 5 ,139 
Linear-by-Linear Association ,222 1 ,638 

N of Valid Cases 
282   

 

ɢ2*=8,216 ɢ 2tab [Ŭ=5%, df=5]=11,07 
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ɢ2*< ɢ 2
tab Ÿ H0 is valid, meaning that the initial assumption of correlation between grade and preference for individual 

paintings may be accepted with a significance of 5%. 

Table 7: Pearsonôs contingency coefficient for testing the independence of two nominal  

characteristics with chi-squared test 

 Value Approx. Sig. 

Nominal by 
Nominal 

Contingency 
Coefficient 

,168 ,145 

N of Valid Cases 287  

a Not assuming the null hypothesis. 

b Using the asymptotic standard error assuming the null hypothesis. 

 

Pearsonôs contingency coefficient is
168,0

2

2

=
+

=
n

C
c

c

 

Empirical significance of %5*%5,14145,0* >Ý== aa  confirms that the coefficient is not significant. 

Table 8: Grade / Of Gustav Klimt's paintings I have seen, I prefer: 

 

Of Gustav Klimt's paintings I have seen, I prefer: 

Total 
First 
painting 

Second 
painting 

Third 
painting 

Fourth 
painting 

Fifth 
painting None 

Grade Third 24 51 38 11 34 2 160 

Fourt
h 

16 34 39 8 18 7 122 

Total 40 85 77 19 52 9 282 

 

The third-grade pupils preferred the second painting (51 pupils), while the fourth-grade pupils preferred the third one (39 
pupils). In the third grade the third painting was chosen by 38 pupils, the fifth by 34 and the first by 24. In the fourth grade 
the second painting was chosen by 34 pupils, the fifth by 18 and the first one by 16 pupils. Pupils of third and fourth grades 
both liked the fourth painting the least. The painting in question was chosen by 11 third-grade pupils and 8 fourth-grade 
pupils. Two pupils in the third grade and seven in the fourth grade did not like any of the paintings shown. 

Table 9: Grade / I can understand the meaning of Gustav Klimt's art: 

 

I can understand the meaning of 
Gustav Klimt's art. 

Total YES NO 

Grade Third 113 47 160 

Fourth 60 62 122 

Total 173 109 282 
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Most pupils questioned, 61.3% of them, expressed understanding of what Gustav Klimt's art represents, while 38.7% think 
they are unable to understand what his art represents. 

By comparing the answers to this question to the answers about the preference among Klimt's paintings, we observe that 
92% of the pupils questioned prefer his work and 61% perceives to understand them. We may draw a conclusion that a 
certain percentage likes the art in question, but is unable to understand it. This may be solved by quality content 
development in the future teaching process. 

The statement ñI believe I could paint in the manner of Gustav Klimt.ò was confirmed by only 21.3% of pupils questioned, a 
total of 60 pupils, and 78.7% was self-critical and gave a negative answer. 

Table 10: Grade / ñI believe I could paint in the manner of Gustav Klimt.ò 

 

I believe I could paint in the 
manner of Gustav Klimt. 

Total YES NO 

Grade Third 33 127 160 

Fourth 27 95 122 

Total 60 222 282 

 

Only 21.3% of pupils (60 in all) agreed with the claim ñI believe I could paint in the manner of Gustav Klimt.ò, while 78.7% 
disagreed.  

There are differences between third- and fourth-grade pupils. Of fourth-grade pupils, 22% believe they could paint in Klimt's 
manner, while the same is true for 20% of third-grade pupils. 

The eighth question investigates the pupil's wish to try painting like Klimt. Most of them accepted the challenge (85.8%), 
but a part (14.2%) rejected it. 

Table 11: Grade / I would like to try to paint like Gustav Klimt. 

 

I would like to try to paint like 
Gustav Klimt. 

Total YES NO 

Grade Third 138 22 160 

Fourth 104 18 122 

Ukupno 242 40 282 

 

The majority, 86% of third-grade pupils and 85% of fourth-grade pupils, would like to try to paint like Gustav Klimt. 

Table 12: Grade / This is my first contact with Gustav Klimt. 

 

This is my first contact with Gustav 
Klimt. 

Total YES NO 

Grade Third 106 54 160 

Fourth 97 25 122 

Total 203 79 282 
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The last question in the questionnaire was related to prior knowledge of Gustav Klimt's opus. Prior to this research, 72% of 
the pupils have not had any contact with Klimt's art, while 28% have had some contact. 

If we observe the third and the fourth grade, we can conclude that 66% of third-grade pupils have had their first contact 
with Klimt's work during this research, compared to 79% of fourth-grade pupils. 

Pupils' art work 

The art work was created by the pupils in the third stage of the aesthetic transfer method, the realization phase, and they 
showed an excellent reaction to the visual stimulus and perceived Klimt's expression as a creative impulse for their own 
art. 

    

Picture 8: Expectation Picture 9: Expectation Picture 10: Expectation 

  

 
Picture 11: Beech Forest I Picture 12: Beech Forest I Picture 13: Beech Forest I  Picture 14: Beech Forest I 

     
































































































































































































































































































































































































































